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Abstract 

 

 

 

 

This study aims to analyze thematic progression patterns, assess text coherence, and 

interpret the potential comprehensibility of reading passages in the Grade 10 Arabic 

textbook for Senior High School published by the Ministry of Religious Affairs of the 

Republic of Indonesia in 2020. The study adopted a qualitative approach using a 

discourse analysis design grounded in the Systemic Functional Linguistics (SFL) 

framework. The data comprised five reading passages purposively selected from the 

textbook. Data were collected through document analysis and examined by 

identifying thematic progression patterns across sentences, evaluating the level of 

coherence, and interpreting the potential comprehensibility of the texts. The analysis 

identified 75 thematic progression relations, with Constant Progression at 57.33% and 

Split Rheme Progression at 20% the most prevalent. According to the results, three of 

the texts classified as Good showed a more consistent flow of information and were 

deemed to have a higher probability of cohering, while the two classified as Fair 

displayed patterns of thematic progression that were more varied, probably making 

it necessary for readers to put in greater inferential effort to establish connections 

across sentences. The findings suggest that thematic progression patterns should be 

considered when developing and evaluating Arabic reading materials to enhance text 

coherence and support students' reading comprehension. 

Keywords Arabic Language Textbook; Coherence; Text Comprehensibility; Thematic 

Progression; Theme–Rheme. 
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INTRODUCTION 

Textbooks serve as primary learning resources and play a crucial role in foreign language 

education (Pan & Zhu, 2022). In formal educational settings, they function as instructional materials 

that provide learning content, promote consistency in instructional implementation, and help 

students achieve curriculum-specified competencies (Huang et al., 2022; F. Li & Wang, 2024; 

Pulungan et al., 2024). Beyond supporting teachers in the instructional process (Supriadi & Fitriyani, 

2021), textbooks offer students opportunities to develop language proficiency through exposure to 

diverse written texts (Al-hirsh & Alslaiti, 2024; Rahmat & Coxhead, 2021). In Indonesian madrasah 

education, the implementation of the Minister of Religious Affairs Decree (KMA) No. 183 of 2019 

has influenced the development of Arabic textbook content (Kolintama & Iman, 2022). This policy 

resulted in the publication of the Grade 10 Arabic textbook for Senior High School by the Ministry 

of Religious Affairs in 2020. Although schools retain the authority to select instructional textbooks 

(Sari, 2022), the Ministry's publication remains a primary reference widely used in madrasahs. Given 

its significance, this textbook serves as a key reference for Arabic language instruction and reflects 

nationally established competency standards (Allail et al., 2025; Fitriasari et al., 2025; Nesi et al., 

2022). Consequently, examining the quality of discourse in this textbook is essential to determine its 

effectiveness in supporting the learning process and facilitating students' comprehension. 

The quality of a textbook is determined by its textual organization, readability, and 

comprehensibility (Ahmad & Hasan, 2024). A text functions as a linguistic unit with a 

communicative purpose, rather than merely a sequence of words. Accordingly, it must be organized 

to facilitate readers' understanding of the intended meaning (Fairooz, 2023; Saeed et al., 2021). 

Comprehension is constructed through readers' ability to recognize text structure, monitor their 

understanding, and employ strategies to connect ideas within the text (Gouravajhala & McDaniel, 

2025; Meyer & Ray, 2011). Coherence, defined as the semantic unity that integrates all parts of a 

discourse into a meaningful whole (Nhung & Hiep, 2023), is a critical factor in this process. A 

coherent text presents ideas in a logical sequence, enabling readers to follow relationships between 

sentences and maintain focus on the main topic (Nhung & Hiep, 2023). In contrast, poorly organized 

texts often exhibit weak or unclear relationships between ideas, hindering systematic 

understanding. 

The effectiveness of textbook use is shaped by students' varying levels of reading 

comprehension. Research indicates that students often encounter difficulties understanding texts in 
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foreign language textbooks, which can result in misconceptions and hinder task completion 

(Lasekan et al., 2023; Supriadi & Fitriyani, 2021). Firdaus et al. (2025) highlight the importance of 

logically structured instructional materials for supporting reading comprehension and writing 

skills, while Fan (2022) notes that difficulty in following a text's logical flow can impede learning. 

Together, these findings highlight the importance of presenting information coherently in reading 

texts of presenting information coherently in reading texts. Thematic progression, which describes 

how the relationship between Theme and Rheme develops across successive clauses (Fairooz, 2023; 

Hawes, 2015), offers a framework for examining information development in discourse. Within the 

Systemic Functional Linguistics (SFL) framework, thematic progression elucidates how the semantic 

relationship between Theme and Rheme shapes the flow of information throughout a text (Daneš, 

1974). Insufficient Theme–Rheme development may hinder readers' ability to follow information 

progression (Rass & Portman, 2024). Thus, analyzing thematic progression in the Grade 10 Arabic 

textbook for Senior High School, published by the Ministry of Religious Affairs in 2020, is essential 

for understanding how information is developed in the reading texts. This analysis can reveal 

whether the texts are organized using Theme–Rheme patterns that support comprehension. 

Additionally, understanding thematic progression has been shown to improve cohesion and 

coherence in students' writing (Himphinit & Astia, 2023; Malmen, 2023). 

Research on thematic progression and discourse organization has been conducted across 

various contexts of language learning and text analysis. Previous studies have differed in their 

research focus, objects of analysis, and methodological approaches. For example, Hanh (2021) 

employed an action research design to investigate EFL students in Vietnam, applying the Systemic 

Functional Linguistics (SFL) Theme–Rheme framework to improve their narrative essay writing 

skills. Likewise, S. Li (2021) conducted a qualitative study on the application of thematic progression 

patterns in English–Mandarin translation teaching and found that preserving thematic progression 

patterns from the source text plays a crucial role in ensuring accurate information transfer and 

maintaining stylistic integrity. Fan (2022) adopted a qualitative approach involving text sample 

analysis to examine issues in English writing instruction at the high school level from the perspective 

of thematic progression. The findings showed that insufficient discourse logic can result in 

psychological and pedagogical barriers. Thus, the study went on to recommend pre-writing and 

post-writing strategies based on lexical chain analysis and Theme–Rheme organization. Aulia et al. 

(2025) examined textual metafunctions in EFL textbooks from Indonesia and Samoa and found that 



Aphorisme: Journal of Arabic Language, Literature, and Education 

 

40 

topical Themes predominated, while the zigzag thematic progression pattern was most frequently 

used to establish discourse cohesion, although variations in textual components reflected differences 

in curricular approaches. Meanwhile, Nguyen & Nguyen (2025) analyzed thematic structure and 

progression in 20 reading passages from Vietnamese high school English textbooks. Their findings 

showed that Constant Progression and Simple Linear Progression were the dominant patterns, with 

thematic structures becoming more complex as the textbook level increased. 

These five studies demonstrate that thematic progression analysis is a widely used approach 

for examining information development, coherence, and discourse organization in diverse language 

learning contexts. While employing similar methodologies, these studies differ in research focus, 

including essay writing instruction and English as a Foreign Language (EFL) texts (Fan, 2022; Hanh, 

2021), English–Mandarin translation teaching (S. Li, 2021), and the evaluation of English textbooks 

(Aulia et al., 2025; Nguyen & Nguyen, 2025). Notably, previous research has primarily concentrated 

on English-language texts, academic writing, or general discourse analysis. In contrast, studies on 

thematic progression in reading texts within Arabic textbooks for Senior High School, especially 

those published by the Ministry of Religious Affairs, are scarce. This study addresses this gap by 

analyzing thematic progression patterns in the reading texts of the Grade 10 Arabic textbook for 

Senior High School published by the Ministry of Religious Affairs in 2020, utilizing the textual 

metafunction perspective of Systemic Functional Linguistics (SFL). This study is expected to provide 

empirical evidence regarding information development, text coherence, and the potential 

comprehensibility of the reading texts, while also assisting curriculum developers, textbook writers, 

and educational practitioners in the development and evaluation of Arabic teaching materials. 

Hence, this study examines the thematic progression patterns in the reading texts of the Grade 10 

Arabic textbook for Senior High School published by the Ministry of Religious Affairs in 2020, the 

extent to which these patterns contribute to text coherence, and their potential comprehensibility for 

students. 

 

METHOD  

This study adopted a qualitative approach using a discourse analysis design grounded in the 

Systemic Functional Linguistics (SFL) framework proposed by Halliday & Matthiessen (2014). The 

data comprised five reading texts selected from the Grade 10 Arabic textbook for Senior High School 

published by the Indonesian Ministry of Religious Affairs in 2020. The texts were selected through 
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purposive sampling based on the following criteria: they consisted of complete discourses rather 

than dialogues, question-and-answer sections, exercises, or vocabulary lists. Data were collected 

through document analysis and transcribed verbatim to preserve the authenticity of their textual 

structure. Data were analyzed in three stages. The first stage involved identifying the Theme–Rheme 

structure and tracing thematic progression patterns. Each clause was analyzed based on the 

transitivity system to determine the boundaries between Theme and Rheme. Thematic progression 

patterns were then identified using McCabe's (1999) framework, which includes Constant 

Progression, Simple Linear Progression, Split Rheme Progression, Split Theme Progression, and 

Derived Hyper-theme Progression. The analysis focused on the movement of information across 

sentences rather than across clauses. 

The second stage involved assessing the level of discourse coherence using an instrument 

adapted from Astuti et al. (2010) and Sun et al. (2024). Drawing on the SFL genre theory proposed 

by Martin & Rose (2008), variations in thematic progression patterns do not necessarily indicate low 

coherence, provided that the relationships among pieces of information are maintained. The level of 

coherence was classified into four categories, as presented in Table 1. 

Table 1. Thematic Progression-Based Coherence Assessment Indicators 

No Coherence Level Assessment Indicators 

1 Good The thematic progression pattern demonstrates a flow of 

information that is consistently centered on a single topic, exhibits 

linear continuity of ideas, or presents information through a 

systematic breakdown. Variations in the pattern may occur as long 

as the direction of the discourse remains focused and easily 

predictable. 

2 Fair The discourse focus is dynamic, involving transitions between 

subtopics or shifts among multiple participants. Although the flow 

of information is not entirely stable, the ideas remain logically 

connected. 

3 Less A new Theme appears in the middle of the text without any 

connection to the Theme or Rheme of the preceding sentence, 

resulting in a less cohesive flow of information. 

4 Poor No thematic progression pattern is identified, causing the 

informational links between sentences to break down and making 

the direction of ideas difficult to follow. 

 

The third stage involved interpreting the potential comprehensibility of the texts based on 

the level of coherence achieved. Drawing on Kintsch (1998) and Meyer & Ray (2011), a coherently 

structured text has the potential to reduce working memory load, thereby helping foreign language 
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learners construct a more complete mental representation of the information presented. 

 

FINDINGS AND DISCUSSION  

Findings 

A textual metafunction analysis of five reading texts in the Grade 10 Arabic textbook for 

Senior High School identified 75 thematic progression relationships between sentences. Data 

obtained from the texts “التعارف” (Chapter 1), “ البيت  في ” (Chapter 2), “ المركزي  السوق  ا لى ” (Chapter 

“ and ,(Chapter 5) ”الهواية“ ,(4 الصحي  الغذاء  ” (Chapter 6) revealed variations in the frequency of 

thematic progression patterns. Constant Progression was the most dominant pattern, occurring 43 

times (57.33%), followed by Split Rheme Progression with 15 occurrences (20%). The remaining 

patterns occurred less frequently, namely Split Theme Progression (8%), Simple Linear Progression 

(6.67%), Derived Hyper-theme Progression (6.67%), and New Theme (1.33%). 

These findings served as the basis for assessing the level of coherence of each text. Based on 

the coherence assessment, the five texts were classified into two categories. Three texts—Chapter 1, 

Chapter 5, and Chapter 6—were categorized as Good because they demonstrated a consistent flow 

of information through the maintenance of Theme and the gradual development of information. 

Meanwhile, the texts in Chapter 2 and Chapter 4 were categorized as Fair. The Fair classification 

does not mean that patterns of thematic progression are absent; rather, it indicates a more frequent 

shift in focus within the text, whether that is a transition to a subtopic or an introduction of a new 

Theme. In such cases, readers are required to establish connections among pieces of information. 

Discussion 

Thematic Progression and Discourse Stability 

The findings suggest that the discourse structure of the textbook is dominated by the 

Constant Progression pattern (57.33%). This pattern is particularly evident in the narrative and 

descriptive texts. For example, in Chapter 1 (“التعارف”), the character “  مُحَمَّد” (Muhammad) is 

consistently maintained as the Theme across several consecutive sentences. The character is 

subsequently referred to through pronominal reference ( َوَهُو) or subject ellipsis. A similar pattern is 

observed in Chapter 5 (“الهواية”), where the character Sulaiman remains the central Theme, while 
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information about his various hobbies is developed through the Split Rheme Progression pattern. 

From the perspective of Systemic Functional Linguistics (SFL), this continuity of Theme helps 

maintain the flow of information, allowing each Rheme to build on the preceding information 

without shifting the focus of the discourse (Halliday & Matthiessen, 2014). These findings align with 

Leong's (2022) scientific text study, which found that the Constant Progression pattern can continue 

the development of discourse information while maintaining the focus of the main message. The 

Constant Progression pattern has also been shown to be effective in constructing topic-focused texts 

(Alyousef, 2021). 

Consistently maintaining the Theme contributes significantly to helping readers follow the 

flow of information. According to Hawes (2015), the organization of English discourse is weak 

because a writer often chooses to include new elements in the Theme position without the necessary 

context. Consequently, readers may miss the relationship between the new idea and the previous 

ideas. On the other hand, the Constant Progression pattern found in this Arabic textbook shows 

otherwise. Keeping the same Theme across several sentences contributes to a more systematic 

development of information, thereby making the relationship between sentences easier to follow. 

The results conform to Himphinit & Astia (2023) showing how the use of a repetitive pattern such 

as the reiteration pattern which is equivalent to Constant Progression can concentrate participants 

on an idea while ensuring text continuity. In addition, Anis (2023) states that the organization of 

theme and rheme is an important aspect of textual cohesion and coherence. 

Unlike Chapter 1, Chapter 6 (“الصحي  makes greater use of the Split Rheme (”الغذاء 

Progression pattern (20%) to develop the flow of information. In this text, the five nutritional 

elements are first introduced as a single unit of information in the Rheme position. Each nutritional 

element is then developed into a Theme in the subsequent sentences. This pattern enables 

information presented as a list to be developed progressively, making it easier for readers to follow 

(Martin & Rose, 2008). This finding is consistent with Leong (2022), who explains that the Rheme 

functions to elaborate previously introduced information, allowing each idea to be developed in 

greater detail. The benefits of this step-by-step development of information are further supported 

by Saeed et al. (2021), who demonstrated that learners trained to apply Theme–Rheme progression 

were better able to produce cohesive and coherent texts. Thus, the use of the Split Rheme Progression 

pattern in Chapter 6 suggests that the organization of information has been adapted to the 

characteristics of the material, which requires a step-by-step explanation. 
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Dynamics of Coherence and Inferential Load 

Further analysis revealed that the texts in Chapters 2 and 4, which were classified as having 

Fair coherence, exhibited a greater variety of thematic progression patterns than the other chapters. 

In Chapter 4, the combined Theme referring to “two friends” ( ِدِيقَان  is divided into the actions (الصَّ

of each character through the Split Theme Progression pattern. In addition, a new Theme—the 

“female vendor” ( َُالْباَئِعة)—is introduced in the middle of the story without any direct lexical 

connection to the preceding sentences. These shifts between subtopics and the introduction of a new 

participant result in a slight reduction in informational continuity compared with texts dominated 

by the Constant Progression pattern. 

Such shifts across subtopics do not necessarily hamper comprehension (Kintsch, 1998) but 

they do require readers to infer how this information fits in with the preceding context. This 

interpretation is consistent with Gouravajhala and Gouravajhala & McDaniel (2025), who argue that 

discourse, which has relatively weak cohesion, can be a desirable difficulty that encourages readers 

with well-developed literacy skills (skilled structure builders) to actively build relationships among 

ideas in a text. Conversely, readers with limited knowledge of text structure are more likely to 

experience difficulty following the progression of information. Thus, the thematic shifts observed in 

Chapters 2 and 4 have the potential to increase readers' inferential demands, thereby keeping the 

relationships between sentences understandable. This finding is consistent with the study by Zahra 

et al. (2021), which showed that the use of less regular thematic progression patterns can reduce text 

coherence, making the relationships among ideas less cohesive. 

Nevertheless, the shifts in thematic progression patterns observed in Chapters 2 and 4 can 

still be regarded as a natural development of information because the introduction of a new 

character—the female vendor (البائعة)—remains consistent with the context of the story, which takes 

place in the central market ( المركزي  السوق ). Hawes (2015) explains that, within a text, transitions from 

one line of reasoning to another may require shifts in Theme to signal a change in the focus of the 

discourse. As mentioned above, a change in Theme does not detract from the overall coherence of 

the discourse but rather requires readers to update the existing context with the new information, 

thus lending the discourse a comprehensible flow. 
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Potential for Comprehension and Pedagogical Implications 

The findings suggest that thematic progression patterns may influence reading 

comprehension. The texts classified as Good—namely, Chapters 1, 5, and 6—exhibited a more 

consistent flow of information, making them easier for readers to follow. When relationships among 

pieces of information develop logically, readers are less likely to expend excessive working memory 

resources to process shifts in topic. This finding is consistent with the psycholinguistic perspective 

that effective reading comprehension depends on a well-organized text structure that enables 

readers to construct a coherent mental representation (Meyer & Ray, 2011). Likewise, Gouravajhala 

& McDaniel (2025) argue that texts with strong global coherence facilitate the integration of ideas, 

reducing unnecessary cognitive load during reading. By maintaining a consistent thematic 

progression pattern, a text can support learners in following the flow of information in a more 

structured and coherent manner. 

These findings are also consistent with Firdaus et al. (2025), who identified that one of the 

challenges in Arabic language learning is linking vocabulary mastery with the production of 

coherent texts. In the context of this study, Chapters 1 and 5 illustrate how structured information 

development through stable thematic progression patterns can support topics closely related to 

students’ daily lives. This sequential development of information not only facilitates understanding 

of text structure but also helps students understand how ideas can be developed logically. This 

interpretation is further supported by Fan (2022), who explains that students often experience 

anxiety in writing due to difficulties in organizing ideas into a coherent sequence. Accordingly, Fan 

(2022) recommends thematic progression analysis as an approach to helping students understand 

the relationship between Theme and Rheme in the development of texts. 

Overall, the findings suggest that thematic progression is a key factor in establishing 

discourse coherence and supporting reading comprehension. These findings are consistent with 

Malmen’s research, which showed that instruction focusing on Theme development helps students 

produce texts with a more coherent flow of information and stronger connections among ideas. 

Furthermore, presenting coherent discourse in textbooks has the potential to support the 

development of students' thinking skills. Lasekan et al. (2023) explain that reading passages and 

grammar exercises in textbooks can foster awareness-based competencies, such as systems thinking 

and reasoning, provided that the information is presented in a clear and interconnected manner. 
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Therefore, the findings of this study suggest that thematic progression analysis can serve as a useful 

consideration in the development of Arabic reading texts. In introductory materials, the Constant 

Progression pattern should be prioritized to maintain the continuity of information. In contrast, in 

more complex materials, variations in Theme and Rheme progression patterns can be introduced 

gradually to help students become familiar with following increasingly diverse patterns of 

information development. 

 

CONCLUSION  

The analysis of thematic progression reveals that the development of information in the 

reading texts of the Grade 10 Arabic textbook for Senior High School published by the Indonesian 

Ministry of Religious Affairs in 2020 varies. This variation is a result of the relationship of Theme 

and Rheme in the reading texts which contribute to the coherence of the text. In addition, the 

consistent development of information in the text may also enhance the readers’ reading 

comprehension ability. Findings from this study suggest that thematic progression analysis could 

be an effective way to evaluate the quality of discourse organization in Arabic textbooks. The 

findings may assist curriculum developers, textbook writers, and teachers in the design and 

evaluation of reading texts that develop their ideas coherently. Moreover, an analysis of thematic 

progression may be seen as one of the components in the development and evaluation of Arabic 

teaching materials to promote more systematic information organization and support students' 

reading comprehension. Future research could extend this analysis to different levels of education, 

different genres of text, or even Arabic textbooks. This way, further understanding can be reached 

on the thematic progression in evaluating instructional materials. 
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