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Abstract 

 

 

 

 

 

 
This study is motivated by the increasingly complex challenges of fostering 

students' religious character in the digital era, globalization, and rapid social 

change, while Islamic Religious Education (IRE) in schools has not yet fully 

succeeded in internalizing religious values optimally. The study aims to 

analyze a tri-center educational collaboration model involving schools, 

universities, and pesantren in strengthening students' religious character. 

This research employs a qualitative approach with a library research 

method. Data were collected from books, scientific journal articles, and 

relevant educational policy documents, then analyzed using content 

analysis. The findings indicate that collaboration among the three 

institutions can build a complementary educational ecosystem: schools’ 

function as centers of formal learning and character habituation, universities 

as centers of knowledge development, research, and instructional 

innovation, and pesantren as centers of spiritual formation, moral education, 

and exemplary conduct. This synergy produces a more comprehensive, 

contextual, and sustainable IRE learning model that is effective in shaping 

students who are faithful, morally upright, moderate, and prepared to face 

the challenges of the twenty-first century. 

Keywords  Tri-Center Education, Islamic Religious Education, Religious Character, 

School, University, Pesantren. 
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INTRODUCTION  

Education is not only intended to develop students’ intellectual abilities, but also to shape 

their character, morality, spirituality, and personality as provisions for life in society. From an 

Islamic perspective, education carries the core mission of forming human beings who are faithful, 

pious, and of noble character, and who are able to fulfil their function as servants of Allah and as 

stewards (khalifah) on earth. Islamic Religious Education (Pendidikan Agama Islam/PAI) therefore 

occupies a strategic position in building students’ religious character through a learning process 

that emphasizes not only cognitive aspects, but also affective and psychomotor dimensions of 
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learning. 

In the era of globalization and digital transformation, the world of education faces 

increasingly complex challenges. Advances in information technology bring considerable benefits 

to the learning process, but at the same time generate negative consequences such as declining 

ethical standards, rising consumerism, the spread of unverified information, a growing culture of 

individualism, and a weakening of exemplary role models in social life. Recent studies confirm 

that moral decadence among students in the digital era is characterized by an increase in deviant 

behaviour such as online game addiction, cyberbullying, and exposure to harmful content, driven 

both by weak internalization of religious values and by unsupervised access to technology.¹ 

Students are particularly vulnerable to these influences because they are at a formative stage of 

character and personality development. This condition indicates that strengthening religious 

character cannot rely solely on the delivery of Islamic Religious Education material inside the 

classroom, but requires the integrated involvement of multiple educational environments. 

So far, character education in schools has often remained oriented toward the attainment of 

academic competence, so that character formation has not been optimally achieved.² Meanwhile, 

higher education institutions possess considerable academic resources, research capacity, learning 

innovation, and community-service programmes that can support the improvement of religious 

education quality. Pesantren, for their part, hold a comparative advantage in moral formation, the 

habituation of worship, exemplary leadership, and spiritual education that has proven capable of 

shaping students’ character on a sustained basis.³ These three institutions therefore possess 

considerable potential to complement one another in building a more comprehensive educational 

system. 

The concept of tri-center educational collaboration developed in this study builds synergy 

among schools, higher education institutions, and pesantren as three strategic pillars in 

strengthening students’ religious character. This collaboration can be realized through the joint 

design of programmes, teacher training, collaborative research, learning mentorship, community 

service, the strengthening of a religious culture, and the habituation of Islamic values in daily life. 

In this way, the educational process does not take place solely within the school environment, but 

also gains support from the academic environment of higher education and the religious culture of 

the pesantren. 
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Previous studies show that collaboration-based character education is capable of enhancing 

students’ religious attitudes, discipline, responsibility, and social concern. A recent study on 

tripartite education centres, for instance, demonstrates how collaboration among madrasahs, 

families, and communities can internalize religious values among Generation Alpha students 

through structured habituation, teacher role-modelling, and family monitoring of daily worship.⁴ 

However, that model of collaboration centres on the madrasah-family-community triad and has 

not specifically examined the synergy between formal schools, higher education institutions, and 

pesantren. Studies that specifically discuss a collaboration model among schools, higher education 

institutions, and pesantren in strengthening students’ religious character therefore remain 

relatively limited. This gap forms an important basis for the present study to offer a more 

integrative collaboration model suited to the needs of contemporary Islamic education. 

Based on the above description, this study aims to analyze the concept, roles, 

implementation, and development strategy of a tri-center educational collaboration model among 

schools, higher education institutions, and pesantren in strengthening students’ religious 

character. The findings are expected to make a theoretical contribution to the study of Islamic 

Religious Education, while also offering practical recommendations for schools, higher education 

institutions, pesantren, and policymakers in building an educational system capable of producing 

a generation that is faithful, of noble character, moderate, and competitive in the global era. 

METHOD  

This study employs a qualitative approach using library research (kepustakaan). This 

approach was chosen because the study aims to examine in depth the concept and implementation 

of the tri-center educational collaboration model involving schools, higher education institutions, 

and pesantren in strengthening students' religious character, based on a range of scholarly 

literature. Library research allows the researcher to obtain a comprehensive understanding of 

theories, concepts, findings of prior research, and relevant education policies related to the 

research theme. 

The data sources in this study consist of primary and secondary data. Primary data were 

obtained from books discussing Islamic Religious Education, character education, the concept of 

tri-center education, and national regulations on education. Secondary data were obtained from 
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national and international journal articles, seminar proceedings, prior research findings, and 

official government documents related to strengthening character education and Islamic Religious 

Education learning. Data collection was carried out through documentary study, namely by 

identifying, collecting, reading, examining, and classifying relevant literature. Literature was 

selected based on the credibility of the author, its relevance to the research theme, and the recency 

of publication so that the findings would rest on a solid scholarly foundation. 

Data were analyzed using a content-analysis model. The stages of analysis included data 

reduction, data display, interpretation, and conclusion drawing. Data reduction was carried out by 

selecting information relevant to the research focus. The data were then presented systematically 

to identify relationships between concepts. The interpretation stage was carried out by connecting 

theories of Islamic education, theories of character education, and the concept of tri-center 

education, so as to arrive at a collaboration model relevant for application in Islamic Religious 

Education learning. To ensure the validity of the data, this study used source triangulation, namely 

by comparing various references from books, scholarly journals, and education policy documents 

so as to obtain information that is valid, objective, and academically accountable. 

RESULTS AND DISCUSSION 

Roles and Functions of School, Higher Education Institution, and Pesantren in the Tri-Center 

Collaboration Model 

Table 1. Roles and Functions of School, Higher Education Institution, and Pesantren in 

the Tri-Center Collaboration Model 

Institution Primary Function Contribution to Strengthening Religious 
Character 

School Formal education provider delivering 
knowledge, skills, and structured 
character habituation. 

Congregational prayer, Qur’an reading before 
lessons, joint supplication, commemoration of 
Islamic holidays, charitable giving, social activities, 
and a culture of mutual respect. Teachers and 
school principals act as role models in students’ 
daily lives. 

Higher 
Education 
Institution 

Centre for knowledge development, 
research, learning innovation, and 
community service through the 
implementation of the Tridharma of 
Higher Education. 

Teacher training, curriculum workshops, 
collaborative research, school mentorship, student 
community-service programmes (KKN), seminars, 
and development of technology-based learning 
media and religious moderation programmes. 

Pesantren Institution focusing on moral 
formation, habituation of worship, 
exemplary leadership of the kyai, and 
spiritual education. 

Short-term pesantren programmes (pesantren kilat), 
Qur’an memorization (tahfiz) coaching, classical 
Islamic text studies (kajian kitab), worship training, 
discipline, and habituation of Islamic manners and 
values. 
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Tri-center education is a concept that emphasizes the importance of synergy among various educational environments in 

shaping students’ character. In this study, tri-center education is defined as collaboration among schools, higher 

education institutions, and pesantren. Each of these three institutions has distinct characteristics, 

functions, and strengths that can complement one another in shaping students who are faithful, 

knowledgeable, of noble character, and capable of responding to the challenges of contemporary 

society. 

 

Figure 1 Conceptual Model of Tri-Center Educational Collaboration, Illustrating the 

Convergent Roles of School, Higher Education Institution, and Pesantren in Shaping Students’ 

Religious Character 

Schools function as formal education providers that deliver knowledge, skills, and 

character formation through a structured learning process. Higher education institutions play a 

role in the development of knowledge, research, learning innovation, and community service. 

Pesantren, meanwhile, possess particular strengths in moral formation, the habituation of worship, 

exemplary leadership by kyai, and students’ spiritual development. The collaboration of these 

three institutions creates a mutually supportive educational system, so that the formation of 

religious character does not take place solely in the classroom, but also within students’ social, 

academic, and religious lives. 

The Role of Schools in Strengthening Religious Character 

Schools carry substantial responsibility for integrating religious values into the entire 

learning process. Islamic Religious Education teachers are tasked not merely with delivering 
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subject matter, but also with becoming role models in attitude, behaviour, and the practice of 

Islamic values. 

The implementation of religious character at the school level can be carried out through 

habituation activities such as congregational prayer, Qur’an reading before lessons, joint 

supplication, commemoration of major Islamic holidays, regular charitable giving, social activities, 

and the development of a culture of mutual respect. Religious values should also be integrated 

across subjects so that character education becomes the shared responsibility of all teachers, rather 

than being limited to Islamic Religious Education teachers. In addition, the school principal acts as 

a leader who develops a religious school culture through policies, work programmes, supervision, 

and teacher development. Such leadership is important for establishing a shared commitment 

among the entire school community to strengthening students’ religious character. 

The Role of Higher Education Institutions in Strengthening Religious Character 

Higher education institutions have a strategic function as centres for knowledge 

development and educational innovation. This function is formally mandated through the three 

pillars of higher education (Tridharma Perguruan Tinggi), namely education and teaching, research, 

and community service, as stipulated in Indonesian higher education law.⁷ Through research and 

community service, higher education institutions can provide mentorship and professional 

support to schools and pesantren in developing innovative models of Islamic Religious Education. 

Collaboration can be realized through seminars, teacher training, curriculum workshops, joint 

research, school mentorship, and student community-service programmes (Kuliah Kerja 

Nyata/KKN). Lecturers can also serve as resource persons in the development of technology-based 

learning media, religious moderation, and innovative pedagogical approaches. Through these 

activities, higher education institutions can bridge the gap between academic theory and the 

practical needs of schools and pesantren. In this way, higher education institutions do not merely 

produce competent graduates, but also function as agents of educational change that contribute to 

improving the quality of religious education in society. 

The Role of Pesantren in Strengthening Religious Character 

Pesantren are Islamic educational institutions with particular strengths in shaping students’ 

morality and spirituality. Recent studies confirm that pesantren implement holistic and integrated 

character-education systems grounded in exemplary behaviour, habituation, and spiritual 
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reinforcement. These institutions have also demonstrated their ability to adapt to the demands of 

modern society without abandoning their traditional core values. Comparable findings indicate 

that moral education in pesantren can contribute to the internalization of humanitarian and 

religious values through sustained guidance and a supportive communal environment.⁹ The 

pesantren education system emphasizes the habituation of worship, teachers’ exemplary conduct, 

discipline, sincerity, independence, responsibility, and a simple way of life. 

Various methods of character education implemented within pesantren, including moral 

instruction (mau‘izhah), habituation, exemplary leadership, and discipline within the boarding 

environment, have been shown to shape distinctive and sustainable forms of student character.¹⁰ 

These values are highly relevant to strengthening students’ religious character in a modern era 

characterized by complex moral challenges. Schools can therefore collaborate with pesantren 

through short-term religious programmes (pesantren kilat), Qur’an memorization (tahfiz) 

coaching, classical Islamic text studies (kajian kitab), worship training, and the habituation of 

Islamic manners. Such collaboration provides students with a more meaningful learning 

experience because religious education is acquired not only through theoretical instruction but 

also through direct practice in everyday life. 

The Tri-Center Educational Collaboration Model 
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Figure 2 Stages of the Tri-Center Educational Collaboration Model, from the Formulation of a 

Shared Vision to Follow-Up on Evaluation Results 

The tri-center educational collaboration model developed in this study consists of several 

interconnected stages: 

1. Formulating a shared vision and objectives. The school, higher education institution, and 

pesantren establish a common vision and objectives related to strengthening students’ 

religious character. 

2. Planning an integrated programme. The three institutions jointly design an integrated 

religious character education programme that is aligned with students’ developmental needs 

and institutional capacities. 

3. Implementing collaborative activities. The programme is implemented through activities such 

as teacher training, student coaching, seminars, religious mentoring, joint research, and 

community service. 

4. Conducting monitoring and evaluation. The participating institutions periodically monitor the 

implementation process and evaluate the effectiveness of collaborative programmes. 

5. Following up on evaluation results. The results of monitoring and evaluation are used as a 

basis for improving and developing subsequent programmes. 

This model places students at the centre of the educational process. Therefore, every 

collaborative activity is directed toward strengthening religious character as reflected in students’ 

attitudes, behaviour, responsibility, discipline, spiritual practices, and social concern. 

Implementation Challenges 

Table 2. Implementation Challenges and Recommended Strategies in Tri-Center 

Educational Collaboration 

Implementation Challenge Recommended Strategy 
Insufficient coordination among 
educational institutions 

Building shared commitment and establishing formal communication 
channels among schools, higher education institutions, and pesantren. 

Differences in curriculum and 
educational orientation 

Formulating a shared vision and jointly planning an integrated religious 
character education programme. 

Limited human resources Improving teacher and staff competence through sustained training, 
coaching, and mentorship. 

Suboptimal use of technology Strengthening digital literacy and developing technology-based 
learning media collaboratively. 

Influence of digital media on 
students’ behaviour 

Strengthening digital supervision and literacy, securing government 
policy support, and involving families and communities in continuous 
monitoring. 

Several obstacles may still be encountered in implementing tri-center educational 
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collaboration, including insufficient coordination among educational institutions, differences in 

curriculum and educational orientation, limited human resources, suboptimal use of technology, 

and the influence of digital media on students’ behaviour. Overcoming these challenges requires 

strong shared commitment among the participating institutions. Government policy support, 

continuous teacher development, strengthened digital literacy, effective communication, and 

community involvement are also necessary to ensure that the collaboration can operate 

sustainably. 

Implications for Islamic Religious Education Learning 

The tri-center educational collaboration model has important implications for the 

implementation of Islamic Religious Education because it expands the learning environment 

beyond the classroom. Through collaboration among schools, higher education institutions, and 

pesantren, PAI learning can become more contextual, experiential, and closely connected to 

students’ everyday lives. First, collaboration can improve the quality of PAI learning by providing 

teachers with access to academic resources, training, innovative learning approaches, and research-

based educational practices. Higher education institutions can contribute through lecturer 

expertise, curriculum development, research, and technology-based learning innovation. 

Second, collaboration with pesantren can strengthen the practical dimension of religious 

education. Students are not only introduced to Islamic concepts theoretically, but are also given 

opportunities to practise worship, discipline, Islamic manners, responsibility, and social concern 

within a supportive religious environment. Third, the model can strengthen the religious culture of 

schools. Religious activities become part of students’ daily habits rather than being limited to 

formal classroom instruction. This supports the development of consistent religious attitudes and 

behaviour. 

Fourth, the model strengthens relationships among educational institutions and the wider 

community. Schools, higher education institutions, and pesantren can share resources, knowledge, 

expertise, and educational responsibilities. Such cooperation creates a more comprehensive 

ecosystem for students’ character development. Thus, the tri-center educational collaboration 

model positions PAI not merely as a subject taught in schools, but as an integrated educational 

process involving knowledge, habituation, exemplary behaviour, spiritual development, and 
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social interaction. Through sustained collaboration, students are expected to develop religious 

character that is reflected in their faith, worship, morality, responsibility, discipline, tolerance, and 

concern for others. 

CONCLUSION 

Based on the findings of this study, it can be concluded that the tri-center educational 

collaboration model involving schools, higher education institutions, and pesantren is an effective 

strategy for strengthening students' religious character. Schools play a role in the provision of 

formal education and character habituation; higher education institutions function as centres for 

the development of knowledge, research, and learning innovation; while pesantren contribute to 

the formation of morality, spirituality, and the habituation of Islamic values. The collaboration of 

these three institutions produces a more comprehensive educational system capable of shaping 

students who possess a balance between intellectual, spiritual, moral, and social dimensions. 

Implementing this model requires the commitment of all stakeholders, policy support, improved 

educator competence, and continuous evaluation, so that the strengthening of religious character 

can be achieved optimally. Given that this study relies on a qualitative library-research design, 

future research employing field-based methodssuch as case studies or mixed-methods evaluation 

of tri-center programmes actually implemented in specific schools, universities, and 

pesantrenwould be valuable to empirically test the effectiveness of the proposed collaboration 

model and to refine its stages of implementation. 

REFERENCES  

Abdullah, M. A. Pendidikan Islam Multidisipliner. Yogyakarta: Pustaka Pelajar, 2020. 

Anam, Syaiful. “The Moral Education and Internalization of Humanitarian Values in 

Pesantren.” Journal for the Education of Gifted Young Scientists 7, no. 4 (2019): 815–834. 

https://doi.org/10.17478/jegys.629726. 

Anwar, S. Pendidikan Islam Kontemporer. Yogyakarta: Pustaka Pelajar, 2020. 

Arifin, Z. Pendidikan Karakter Berbasis Nilai-Nilai Islam. Jakarta: Kencana, 2021. 

Arifin, Zaenal, dan Moh. Turmudi. “Character of Education in Pesantren Perspective: 

Study of Various Methods of Educational Character at Pesantren in Indonesia.” 

Tribakti: Jurnal Pemikiran Keislaman 30, no. 2 (2019): 335–348. 

https://doi.org/10.33367/tribakti.v30i2.823. 

Azra, A. Pendidikan Islam: Tradisi dan Modernisasi di Tengah Tantangan Milenium III. Jakarta: 

Kencana, 2019. 

https://doi.org/10.17478/jegys.629726
https://doi.org/10.33367/tribakti.v30i2.823


Tri-Center Educational Collaboration Model of School, Higher Education, and Pesantren in Strengthening 

Students' Religious Character 

(Muhammad Taufiqur Rohman)  

 

 

 

       407 
 

 

 

Daradjat, Z. Ilmu Pendidikan Islam. Jakarta: Bumi Aksara, 2018. 

Frenki Biantoro, Oktio, Fatkhur Rozi, dan Choirul Anwar. “Integrating Tripartite 

Education for Religious Value Internalization among Generation Alpha.” Berkala 

Ilmiah Pendidikan 6, no. 2 (2026): 151–162. https://doi.org/10.51214/bip.v6i2.1889. 

Hasan, N. “Penguatan Karakter Religius Melalui Pembelajaran Pendidikan Agama Islam 

di Era Digital.” Jurnal Pendidikan Agama Islam 19, no. 2 (2022): 145–160. 

Hidayat, R., dan C. Wijaya. Ayat-Ayat Al-Qur'an tentang Pendidikan Karakter. Medan: 

LPPPI, 2017. 

Hidayatullah, M. F. Pendidikan Karakter: Membangun Peradaban Bangsa. Surabaya: Pustaka 

Idea, 2019. 

Kementerian Agama Republik Indonesia. Moderasi Beragama. Jakarta: Badan Litbang dan 

Diklat Kementerian Agama RI, 2019. 

Kemendikbud. Penguatan Pendidikan Karakter. Jakarta: Kementerian Pendidikan dan 

Kebudayaan, 2020. 

Lickona, T. Educating for Character: How Our Schools Can Teach Respect and Responsibility. 

New York: Bantam Books, 2013. 

Majid, A., dan D. Andayani. Pendidikan Karakter Perspektif Islam. Bandung: PT Remaja 

Rosdakarya, 2017. 

Marasabessy, Nafsia, Ruslan Dahinang, Wisriani, Muminaya, dan Amaluddin. “Moral 

Decadence Among Students in the Digital Age: Challenges and Solutions in 

Learning Islamic Religious Education.” International Journal of Health, Economics, and 

Social Sciences (IJHESS) 8, no. 1 (2026): 748–753. https://doi.org/10.56338/ijhess.v8i1.10283. 

Muhaimin. Pengembangan Kurikulum Pendidikan Agama Islam. Jakarta: Rajawali Pers, 2018. 

Mulyasa, E. Manajemen Pendidikan Karakter. Bandung: PT Remaja Rosdakarya, 2022. 

Muslich, M. Pendidikan Karakter: Menjawab Tantangan Krisis Multidimensional. Jakarta: Bumi 

Aksara, 2018. 

Nata, A. Ilmu Pendidikan Islam. Jakarta: Kencana, 2021. 

Nizar, S. Sejarah Pendidikan Islam. Jakarta: Kencana, 2018. 

Peraturan Presiden Republik Indonesia Nomor 87 Tahun 2017 tentang Penguatan 

Pendidikan Karakter. 

Rahman, A., dan M. Fauzi. “Integrasi Tri Pusat Pendidikan dalam Penguatan Pendidikan 

Karakter Berbasis Nilai-Nilai Islam.” Jurnal Edukasi Islam 15, no. 1 (2024): 55–72. 

Ramayulis. Metodologi Pendidikan Agama Islam. Jakarta: Kalam Mulia, 2020. 

https://doi.org/10.51214/bip.v6i2.1889
https://doi.org/10.56338/ijhess.v8i1.10283


Al Mikraj – Jurnal Studi Islam dan Humaniora 

 

 

 

 

408  
 

 

 

Samani, M., dan Hariyanto. Konsep dan Model Pendidikan Karakter. Bandung: PT Remaja 

Rosdakarya, 2017. 

Suharto, T. Pendidikan Berbasis Pesantren. Yogyakarta: LKiS, 2019. 

Sutrisno, A., dan M. Huda. “Kolaborasi Sekolah dan Pesantren dalam Membangun 

Karakter Peserta Didik.” Jurnal Pendidikan Islam 12, no. 1 (2023): 33–48. 

Suyanto. Pendidikan Karakter dan Budaya Sekolah. Jakarta: Rineka Cipta, 2021. 

Syafe'i, I. “Pondok Pesantren: Lembaga Pendidikan Pembentukan Karakter.” Al-

Tadzkiyyah: Jurnal Pendidikan Islam 8, no. 1 (2017): 61–82. 

Tilaar, H. A. R. Manajemen Pendidikan Nasional. Bandung: PT Remaja Rosdakarya, 2018. 

Undang-Undang Republik Indonesia Nomor 12 Tahun 2012 tentang Pendidikan Tinggi. 

Undang-Undang Republik Indonesia Nomor 18 Tahun 2019 tentang Pesantren. 

Undang-Undang Republik Indonesia Nomor 20 Tahun 2003 tentang Sistem Pendidikan 

Nasional. 

Wahid, A. Pesantren dan Pembaharuan Pendidikan Islam. Jakarta: LP3ES, 2018. 

Zainuri. “Boarding School and Character Education: Exploring Moral Development in 

Islamic Educational Institutions in Indonesia.” Benchmarking: Journal of Islamic 

Education Management 9, no. 1 (2025). https://doi.org/10.30821/benchmarking.v9i1.24575. 

Zubaedi. Desain Pendidikan Karakter: Konsepsi dan Aplikasinya dalam Lembaga Pendidikan. 

Jakarta: Kencana, 2015. 

 

 

https://doi.org/10.30821/benchmarking.v9i1.24575

