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Abstract

This service activity was motivated by insufficient training and resources
supporting inclusive school learning. The aim is to equip teachers in the
Malacca district to implement inclusive learning models. We used the
methods of planning, this stage begins with intensive coordination with the
Education and Culture Office and schools in Malaka Regency; action this
stage included a series of interactive activities, beginning with a presentation
from the Community Service Team on the inclusive learning model;
observation an evaluation where oobservation activities are carried out
directly by the implementation team to monitor the process and results of the
participants' (partner teachers) work, including in training, mentoring,
learning simulations, and presentations; and reflection, the final stage is joint
reflection between the implementation team and participants. The stages
began with coordination with the Malaka District Education and Culture
Office, socialization with high school teachers, and program development
based on situation and needs analysis. Teachers received training and
mentoring in this activity and conducted inclusive learning simulations. The
results show that 94.5% of teachers have adequate skills in implementing
inclusive learning models in the classroom. This indicates a positive impact,
where teachers become more creative in helping students according to their
abilities.
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1. INTRODUCTION

Inclusive education is an essential approach that promotes equality and
accessibility for all learners, including those with special needs (Amahoru & Ahyani,
2023). In history education, teachers must adopt a learning model that focuses on
academic aspects and pays attention to students' social and psychological dimensions.

Inclusive education aims to provide equal opportunities for all students,
including those with special needs, to learn together in a regular school environment.
Its main principle is to respect diversity and ensure no discrimination in access to
education. Inclusive education not only covers children with disabilities (Hornby &
Kauffman, 2024), but also students with exceptional intellectual potential, low
socioeconomic backgrounds, and cultural differences. This concept emphasizes that
schools must adapt their learning systems, teaching methods, and learning
environments to suit students' needs. The goal is to create a friendly, fair, and equitable
learning environment so that every child has the opportunity to develop according to
their potential (Killen & Rutland, 2022). Inclusive education is based on human rights
and the principle of equality in education, which is guaranteed by various national
and international regulations.

Teachers play a key role in the success of inclusive education. They not only
function as conveyors of material but also as facilitators, motivators, and mentors who
can understand student diversity. Teachers are required to have the ability to
differentiate learning, that is, to adjust teaching methods and strategies according to
individual needs (Goyibova et al., 2025; Langelaan et al., 2024; van Geel et al., 2023). In
addition, teachers need to master the skills to create a conducive and inclusive
classroom environment through flexible classroom management, varied learning
media, and empathetic interactions. Teachers also play a role in establishing good
communication with parents and support staff, including special assistant teachers, to
meet students' learning needs.

History teachers play a strategic role because history is closely related to values,
identity, and understanding of diversity. Through history lessons, teachers can instill
tolerance, unity, and respect for differences. History teachers who apply an inclusive
approach can integrate stories about the struggles of minority groups, cultural
diversity, and figures with disabilities into their teaching materials (Ashrafova, 2024;
Barsch, 2025).

In addition, history teachers need to tailor their teaching strategies to the needs
of their students, for example, by using concept maps, visual media, or storytelling

methods to help students who have difficulty reading long texts. In this way, students
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with different abilities can still actively participate in understanding the material. The
role of history teachers is not only to teach about past events, but also to equip students
with an inclusive and appreciative attitude towards diversity in the present.

Although inclusive education has been regulated normatively, practices in the
field still face several obstacles. First, limited teacher competence. Many regular
teachers have not received special training on inclusive learning (M. Masongsong et
al., 2023). Strategies, making it difficult to accommodate the diverse needs of students.
Second, inadequate school facilities. Many schools still lack physical accessibility, such
as ramps, disability-friendly classrooms, or adaptive learning media. This makes it
difficult for students with physical limitations to participate fully. Third, there is a lack
of special assistants. Ideally, inclusive schools should have assistant teachers who help
regular teachers in dealing with students with special needs. However, in reality,
many schools cannot provide such personnel. Fourth, the discriminatory attitudes of
the community and the school environment. Children with special needs should be
sent to special schools rather than conventional ones, according to some parents and
even educators. This stigma undermines efforts to implement inclusive education.

Thus, inclusive education is a noble and important approach to achieving
educational equality. Teachers play a major role in creating a learning environment
that is friendly to all children, while history teachers can instill values of tolerance
through their teaching materials. However, there is still a gap between theory and
practice in the field, which can only be bridged through teacher training, the provision
of infrastructure, and changes in the mindset of society.

In Malaka Regency, implementing inclusive education at the senior high school
level still faces several fundamental challenges. First, teachers' low understanding of
inclusive education, especially in teaching history. Most teachers still use conventional
approaches focusing on lecture methods, so they cannot accommodate the needs of
students with diverse academic and non-academic abilities. Second, adequate training
on strategies for implementing inclusive learning models is lacking. Teachers often
find it difficult to adapt history materials to be relevant, contextual, and
understandable for students with different learning abilities. Third, limited supporting
facilities in schools, such as adaptive learning media, also hinder the implementation
of inclusion. Another problem is some school community members' low awareness of
the importance of equal opportunities for all students. This situation creates a gap
between national policies on inclusive education and actual practices in the field.

A service concept based on the inclusive learning model is proposed to address

the above issues. This concept is derived from the theory of inclusive education,
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according to Ainscow, Booth & Dyson (2006), which emphasizes the importance of
removing barriers to learning and creating an environment that is friendly to all
students. Specifically in history learning, this approach prioritizes: (1) Universal
Design for Learning (UDL) with the principle that learning must be flexible, with
various ways of presenting material, student involvement, and forms of assessment;
(2) Differentiated Instruction by adjusting learning methods and media to the
individual needs of students; and (3) Collaborative Learning: building cooperation
among students through discussions, group projects, and reflective activities so that
all students are actively involved (Kourkoutas, 2017).

The Community Service program takes the form of training and mentoring for
history teachers, focusing on improving inclusive pedagogical capacity. The training
is conducted through workshops covering inclusion theory, developing inclusion-
based lesson plans, and strategies for differentiating history material. After the
training, teachers will receive ongoing support through mentoring activities,
classroom observation, and reflective discussions.

Nationally, several similar service programs have been developed, for example:
(1) The Inclusive School Program initiated by the Ministry of Education and Culture
since 2009, which encourages regular schools to accept students with special needs; (2)
Inclusive Education Training for Teachers by the Center for Curriculum and
Textbooks which emphasizes adaptive learning design; and (3) In East Nusa Tenggara,
several educational NGOs have also assisted teachers in border schools with a focus
on strengthening multicultural and inclusive learning strategies. However, these
activities are still limited and rarely touch specifically on history subjects. Therefore,
this Community Service program is an important and strategic step to fill this gap.

The objectives of this service include: (1) providing history teachers with a
comprehensive understanding of the concept of inclusive education and its urgency in
history learning; (2) training teachers in developing history lesson plans based on the
inclusion model, by applying the principles of UDL and differentiation; (3) equipping
teachers with practical skills in implementing history learning that accommodates the
diverse needs of students; (4) providing ongoing assistance so that teachers can
independently reflect on, evaluate, and develop inclusive learning practices; and (5)
supporting the creation of a friendly, fair, and equitable school environment for all

students in Malaka Regency.
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2. METHODS

The implementation method for this community service activity is designed
comprehensively, including training, guidance, discussion, and evaluation. The
implementation of this activity (Taneo et al., 2024) specifically adopts the Service
Learning (SL) model. Service Learning is a learning approach that emphasizes
practical aspects, based on the concept of Experiential Learning (Choi et al., 2023). This
concept enables the application of academic knowledge in the community while
facilitating direct interaction and real contributions in finding solutions to various
community problems. This approach effectively integrates the roles of students and
campus institutions in the implementation of community service (Abo-Khalil, 2024;
Mustaqim & Wahjoedi, 2024).

The Service-Learning method in this activity refers to systematic stages,
including: (1) Planning. This stage begins with intensive coordination with the
Education and Culture Office and schools in Malaka Regency. Next, the community
service activity is socialized to the schools and teachers who will be involved. Based
on the results of situation analysis, participant (teacher) needs analysis, and relevant
material analysis (Taneo et al., 2024). A structured community service program was
developed (Nazri et al.,, 2025). (2) Implementation of Actions. This stage included a
series of interactive activities, beginning with a presentation from the Community
Service Team on the inclusive learning model. An active discussion session was held
to discuss the material presented, allowing participants to ask questions and express
their opinions. The highlight of this stage is a learning simulation using the inclusive
learning model, followed by presentations from participant groups and constructive
feedback from the Community Service Team. (3) Observation and Evaluation. The
implementation team conducts observation activities to monitor the process and
results of the participants' (partner teachers) work, including training, mentoring,
learning simulations, and presentations. The evaluation process is carried out
continuously to identify shortcomings and obstacles that may arise during the
implementation of community service activities (Balmer et al., 2021; Vigftasson et al.,
2021). (4) Reflection. The final stage is joint reflection between the implementation
team and participants (partner teachers). This reflection session aims to review the
entire process of implementing the activity, as well as to collect input and feedback
from teachers and the Community Service team for future improvements (Anggraini
et al., 2023).
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3.  FINDINGS AND DISCUSSION
3.1. Findings

3.1.1. Planning

Thorough preparation is the key to success because it determines the smooth
running of all subsequent activities. At this stage, the implementation team ensures
that all administrative, technical, or academic requirements have been well planned.
Coordinating with school partners: The Community Service Team communicates with
the Malaka District Education Office and the principals of the target high schools to
agree on the implementation's schedule, location, and technical details, and identifies
participants to determine the number of history teachers who will participate.
Participants are expected to represent high schools throughout Malaka Regency to
distribute the impact more evenly. Conducting training module development
activities, where the Team develops modules covering inclusive education concepts,
Universal Design for Learning (UDL)-based history learning strategies, differentiation,
and inclusive assessment—providing suggestions for activities through learning
media, teaching materials, and evaluation instruments.

3.1.2. Action and Observation Implementation

This activity was held over two days from June 10 to 11, 2025. The event was
opened by the Dean of FKIP, the head of the community service team, and continued
with a presentation on the basic concepts, objectives, and characteristics of inclusive
learning methods, principles, innovations in learning, and learning steps using
inclusive learning methods. On the second day, the event began with developing
learning tools using inclusive learning methods, principles, and techniques for
developing learning tools using inclusive learning methods. There were 60
participants in this activity, consisting of junior high school social studies teachers and
high school history teachers from Malaka Regency. Although this training activity was
conducted over two days, assistance will continue to be provided to teachers who want
to implement learning with an inclusive learning approach, which will be conducted

online by the community service team.
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Figure 1. Opening remarks by the dean, who also presented the first topic
The content covered in this first exercise included learning steps employing
inclusive learning methods, learning principles and innovations, and the fundamental
ideas, goals, and traits of inclusive learning approaches. Participants were eager to
share their experiences, voice their ideas, and ask questions during the first day of the
activity's discussion session. Given that the participants included both high school
history and junior high school social studies instructors, the approach taken to present

the content was customized to meet the demands of the educators.

—

Figure 2. Presentation of material by the Community Service team related to the
inclusive learning approach
On the second day, the main focus shifted to assisting teachers in developing
inclusive learning tools, including the principles and techniques for their
development. As a result, the teachers successfully created learning tools that were
ready for use in the classroom. The teachers were grouped based on subject areas,

considering that participants included social studies and history teachers, and teachers
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of other subjects. During the mentoring process, teachers showed high proactivity in

creating learning media, with some even acting as peer tutors thanks to their

proficiency in using learning applications. This greatly helped the Community Service

team guide teachers who still had difficulties creating media.
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Figure 3. The community service team and one of the teachers are conducting a

learning simulation in the classroom.

The second day of the training was also used to conduct classroom learning

simulations using learning tools previously developed by teachers. Students were

enthusiastic about participating in classroom learning and were very active in learning

activities.

3.1.3. Evaluation and Reflection on the Service Community

Teachers received a questionnaire with statements about the execution of service

community activities before the event's conclusion. The results of the questionnaire

can be seen in Table 1 below.

Table 1. Questionnaire Analysis Results

NO Questions Percentage

1 These training and mentoring activities can assist teachersin  100%
the classroom learning process

2 Teachers feel confident in conducting classroom learning to ~ 85%
help build student motivation

3 The use of inclusive learning tools in the classroom can 90%
improve student understanding and motivation

4 Educators believe they require specialized training to 90%
enhance their capacity to apply learning through an inclusive
approach and using relevant learning materials.

5 These mentoring and training programs can encourage 95%
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6 Students' favourable attitudes toward the principles 100%
embodied in the curriculum can be fostered with training
and direction on inclusive learning strategies.

7 There are no barriers to developing and implementing 100%
educational resources in the classroom.

8 This instructional exercise can boost students' participation 100%
in class discussions or interactive exercises.

9 This instruction can enhance students' social skills outside of  85%
the classroom

10 More help or direction is required to optimize learning 100%
opportunities in forming students' motivation and character.
Average 94,5 %

3.2. Discussion

The results of community service in the form of training and mentoring for
history teachers in Malaka Regency showed a significant improvement in teachers'
understanding and skills in applying inclusive learning models. Based on the theory
of Universal Design for Learning (UDL) and differentiated learning described in the
introduction, teachers can develop adaptive history lesson plans, use varied learning
media, and develop inclusive assessments that provide opportunities for participation
for all students, including those with special needs. These results align with the
findings of Kourkoutas (2017) that inclusion can be achieved when teachers can
overcome learning barriers through flexible strategies. Compared to previous studies
in East Nusa Tenggara that emphasized a multicultural approach to learning, this
activity is unique because it focuses on history and the application of inclusive
principles.

These results show how important it is for teachers to participate in training and
mentoring conducted by the outreach team to improve motivation and learning
effectiveness in the classroom using an inclusive learning approach. Training and
mentoring using historical websites by teachers is a strategic step in building student
character at the junior high and high school levels. This approach is particularly
important in educational development in Malaka Regency. This learning approach is
not only oriented towards improving student abilities but also towards the
heterogeneous needs of students, so that students with different backgrounds and

abilities can be accommodated properly (Dada et al., 2022; Ningtyas et al., 2024).
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The importance of training and mentoring for teachers in using an inclusive
learning approach lies in its great potential to develop student understanding. In this
way, students not only understand facts but are also able to relate them to moral and
ethical values. Teachers need to have sufficient skills and understanding to guide
students in exploring information, extracting information, and formulating a deeper
understanding.

This training may cover technical aspects of using learning tools by applying an
inclusive approach, such as teaching modules, student worksheets, and testing and
non-testing instruments (Rao, 2021). Furthermore, teachers can better incorporate
curriculum-based learning materials in a way that is engaging and pertinent to
students when they receive direct support during the learning process. Students'
critical, analytical, and interpretative abilities will grow.

The application of an inclusive learning approach can also broaden students'

understanding of the world and enrich their learning experiences (Dewi, 2024). In the
context of globalization, understanding content is no longer limited to the local or
national level (Taneo et al., 2024). Through inclusive learning, students can connect
with events from around the world, opening their minds to cultural diversity and
different perspectives.

Additionally, this training might positively increase pupils' motivation to learn.
Learning can be more engaging and fun by using resources from historical websites.
Teachers can create engaging and difficult exercises like cooperative projects, online
forums, or instructional games. This improves a sense of community within the
learning process and raises student motivation. An inclusive learning strategy can
teach values like integrity, accountability, and tolerance in the context of character
development. Teachers can choose inspiring content to be used as learning material
for students. Thus, the inclusive approach becomes a learning material to shape strong
personalities and characters.

The implication of this activity is the formation of an inclusive history teacher
network in Malacca, which has the potential to become a role model for implementing
inclusive education in border areas, while also making a practical contribution to the

realization of equitable and socially just education policies.

4. CONCLUSION

Implementing the Training and Mentoring Program for History Teachers in
Applying the Inclusive Learning Model in Senior High Schools throughout Malaka
Regency has increased teachers' capacity to understand and implement the principles

of inclusive learning. Participating history teachers could develop lesson plans based
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on Universal Design for Learning (UDL), apply differentiation strategies, and develop
more adaptive history learning media. In addition, the mentoring provided after the
training allowed teachers to reflect on their teaching practices, leading to innovations
in accommodating differences in student abilities in the classroom. This activity also
strengthened the collective awareness that history education should not only focus on
the transfer of knowledge, but also on strengthening the values of togetherness, justice,
and appreciation of diversity.

The results of this activity have important implications for schools and education
policy in border areas. First, this program can serve as a role model for implementing
inclusive learning in other subjects, not limited to history. Second, forming an inclusive
history teacher community in Malacca opens space for exchanging best practices and
continuous professional development. Third, in the long term, implementing inclusive
learning can create a more friendly and fair school environment and reduce
discrimination against students with special needs. Thus, the results are
recommendations for teachers to be able to integrate the principles of inclusion in their
daily lesson planning and teaching practices and to be active in communities that share
best practices; for schools to provide inclusive learning facilities, including adaptive
media and flexible learning spaces; and for the Education Office to expand similar
training programs to other subjects and make them a regular part of teacher
competency improvement.

This activity still has several limitations. First, the number of participating
teachers is relatively limited, so the direct impact is only felt by some schools. Second,
face-to-face mentoring is still constrained by distance and transportation access in
border areas. Third, not all schools have inclusive learning support facilities, so
implementing the trained model still faces technical obstacles. These limitations
indicate the need for program sustainability and broader collaboration with education

stakeholders at the regional level.
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