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This mentoring program aimed to enhance principals’ and teachers’ 

understanding and practical skills in implementing the Internal Quality 

Assurance System (SPMI) in Islamic Religious Education (PAI) learning, 

thereby fostering a quality culture grounded in Islamic values. The program 

was motivated by the low level of SPMI understanding and implementation 

in schools in North Lampung Regency, where PAI learning had largely been 

administrative and had not sufficiently addressed students’ character and 

value development. The activity was designed as a participatory, mentoring-

based community service program involving 10 school principals and 25 PAI 

teachers from six public secondary schools, and was conducted over three 

months. The mentoring was implemented through four stages: socialization 

of SPMI and the PPEPP cycle, technical training on quality-based learning 

documents, field mentoring during classroom implementation, and 

monitoring and evaluation. The results indicate a significant improvement in 

participants’ understanding of SPMI and the PPEPP cycle. Teachers were able 

to develop value-based learning documents, apply reflective learning 

strategies, and implement character-oriented evaluation, while principals 

demonstrated stronger leadership as drivers of school quality culture. This 

mentoring also strengthened collaboration among principals, teachers, and 

supervisors in implementing an integrative and contextual SPMI. In the long 

term, this program contributes to the development of a sustainable quality 

assurance system for Islamic education. It offers a replicable mentoring model 

for other regions with similar educational contexts. 
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1. INTRODUCTION  

Education is a fundamental pillar of national development because it determines 

the quality of human resources and social sustainability (Kopnina, 2020). To ensure 

continuous improvement in education quality, every educational institution in 

Indonesia is required to implement the Internal Quality Assurance System (SPMI) as 

regulated by the Minister of Education and Culture Regulation Number 28 of 2016 

(Shalahuddin et al., 2025). SPMI functions as a systematic mechanism to ensure that 

educational processes comply with the National Education Standards (SNP) through 

a continuous improvement cycle known as PPEPP—Determination, Implementation, 

Evaluation, Control, and Improvement (Herdiyanti et al., 2025; Suradnya, 2021). 

In the context of Islamic Religious Education (PAI), SPMI has a strategic role 

because learning quality is not only measured by cognitive achievement but also by 

the formation of students’ character, moral values, and spirituality (Fauzi et al., 2024; 

Marlina et al., 2021). Ideally, SPMI in PAI learning should encompass key quality 

dimensions, including lesson planning, learning implementation, learning evaluation, 

follow-up improvement, and the development of a quality culture rooted in religion. 

These dimensions ensure that Islamic values are internalized systematically and 

sustainably within the learning process. 

However, field observations conducted in six public junior and senior secondary 

schools in North Lampung Regency, most of which hold B accreditation status, 

indicate that the implementation of SPMI has not yet reached this ideal condition. 

Observation and interviews revealed that approximately 80% of PAI teachers were 

unable to explain the PPEPP cycle clearly. In comparison, 70% of the reviewed learning 

documents were administrative in nature and lacked integration with quality 

indicators or Islamic character values (Observasi Lapangan, Lampung Utara, 2025). 

PAI learning tended to emphasize cognitive mastery and ritual aspects, with limited 

attention to systematic planning, character-based evaluation, and structured follow-

up (Zaeni et al., 2021). 

This condition is exacerbated by limited institutional support. Several principals 

have not fully exercised their role as leaders of quality culture, and coordination 

between principals, teachers, and supervisors remains weak (Wuli, 2025). As a result, 

the quality of PAI learning is difficult to measure objectively, and its contribution to 

strengthening students’ religious character remains suboptimal, particularly amid the 

pressures of globalization and digital transformation. 

Previous studies have highlighted the importance of leadership commitment and 

the PPEPP cycle in SPMI implementation (Simbolon et al., 2025; Tangi & Supriyanto, 
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2024). Other studies have also pointed out weaknesses in monitoring and evaluation 

practices within SPMI implementation in madrasas (Sari et al., 2025). Nevertheless, 

these studies generally focus on general education management and do not 

specifically address SPMI implementation in PAI learning through sustained 

mentoring at the school level. Moreover, most existing programs emphasize short-

term training rather than continuous, collaborative assistance that integrates quality 

management principles with Islamic values. 

Based on this gap between the ideal standard and field realities, an integrated 

mentoring approach is required. This community service program adopts a 

participatory and collaborative mentoring model involving 10 school principals and 

25 PAI teachers in North Lampung Regency. Unlike conventional training programs, 

this activity is designed as continuous assistance that strengthens competencies in 

planning, implementing, evaluating, and improving PAI learning within the SPMI 

framework. The mentoring integrates national quality standards with Islamic values 

such as amanah, ihsan, and istiqamah, while fostering a sustainable culture of quality 

in schools. 

This program is expected to provide practical benefits by improving teacher 

competence, strengthening principal leadership, and establishing internal quality 

assurance teams. Theoretically, it contributes to the development of an integrative 

Islamic education quality assurance model that can be replicated in other regions with 

similar educational characteristics.  

2. METHODS  

This community service activity (PKM) employed a participatory mentoring 

model based on Participatory Action Research (PAR). This approach positions school 

principals and Islamic Religious Education (PAI) teachers as active participants in 

identifying problems, implementing improvement actions, and reflecting on learning 

quality based on the Internal Quality Assurance System (SPMI) and the PPEPP cycle 

(Determination, Implementation, Evaluation, Control, and Improvement) (Rukajat, 

2018; Udar, 2024). 

The program was conducted in six public junior and senior secondary schools in 

North Lampung Regency, which hold a B accreditation status. Participants were 

selected purposively based on the following criteria: (1) schools had not optimally 

implemented SPMI in PAI learning, (2) the absence of an active internal quality 

assurance team, and (3) the willingness of school leaders to participate in continuous 

mentoring. The participants consisted of 10 school principals and 25 PAI teachers, all 

of whom had a minimum of three years of teaching experience. 
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The mentoring activities were carried out over three months and implemented 

in four stages: (1) socialization, focusing on introducing SPMI and the PPEPP cycle in 

PAI learning; (2) technical training, emphasizing the preparation of quality-based 

lesson plans, evaluation instruments, and follow-up improvement plans; (3) field 

mentoring, involving classroom assistance and observation during PAI learning 

implementation; and (4) monitoring and evaluation, conducted through reflective 

discussions and document reviews to assess progress and improvement. 

Data were collected using pre- and post–post-questionnaires, observation sheets, 

teacher logbooks, and documentation of learning quality instruments. Data analysis 

was conducted descriptively and qualitatively using the interactive model of data 

condensation, data display, and conclusion drawing, as proposed by Miles and 

Huberman (Huberman & Jhonny, 2014). This process was used to identify changes in 

participants’ understanding, skills, and learning quality practices after the mentoring 

program. 

3. FINDINGS AND DISCUSSION  

3.1. Findings  

 The implementation of SPMI in Islamic Religious Education (PAI) learning 

should follow the PPEPP cycle systematically and continuously, encompassing 

quality-based planning, implementation, evaluation, follow-up improvement, and the 

development of a sustainable quality culture in religious education. However, initial 

observations in partner schools revealed a gap between these ideal standards and 

actual practices, where SPMI was still being implemented administratively and had 

not yet been integrated into the learning process. Table 1 presents a comparison of 

conditions before and after the mentoring program, illustrating the changes achieved. 

Table 1. Changes in SPMI Implementation in PAI Learning Before and After 

Mentoring 

No Rated Aspect 

Conditions 

Before 

Mentoring 

Conditions After 

Mentoring 

Visible Change 

Indicators 

1 Understanding of 

SPMI and PPEPP 

Cycle 

SPMI was 

understood 

mainly as the 

preparation of 

administrative 

documents and 

SPMI was 

understood as a 

continuous 

quality assurance 

system based on 

the PPEPP cycle 

Participants were 

able to explain 

each stage of 

PPEPP and relate 

it directly to PAI 
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routine school 

reports, without 

reference to 

continuous 

improvement 

principles. 

involving all 

school members. 

learning 

practices. 

2 Preparation of 

Learning Quality 

Documents 

(lesson plans, 

evaluation 

instruments, 

process 

standards) 

Learning 

documents were 

not integrated 

with quality 

indicators or 

Islamic character 

values. 

Participants were 

able to develop 

quality-based 

lesson plans and 

evaluation 

instruments 

aligned with 

Islamic character 

formation. 

Standardized 

quality learning 

documents were 

produced and are 

ready for 

classroom 

implementation. 

3 Implementation 

of Quality-Based 

PAI Learning 

Learning was 

predominantly 

lecture-based and 

focused mainly 

on cognitive 

aspects and 

rituals. 

Learning became 

more dialogical 

and reflective, 

emphasizing the 

internalization of 

Islamic moral 

values. 

Increased 

variation in 

teaching 

methods, 

habituation 

activities, and 

attitude-based 

assessment 

practices. 

4 Principal–

Teacher–Quality 

Team 

Collaboration 

Coordination 

among school 

elements was 

incidental and 

unsustainable. 

Structured 

collaboration 

emerged in the 

planning and 

implementation 

of periodic 

quality 

improvement 

activities. 

Regularly 

scheduled and 

documented 

classroom 

monitoring and 

evaluation 

activities. 

5 School Quality 

Culture 

Quality 

assurance 

practices were 

A shared 

awareness of 

quality culture 

Increased 

discipline, 

openness to 



Capacity Building of Principals and Islamic Education Teachers on SPMI Implementation in North Lampung 

 

Supriyanti, et al. 

714  

conducted only 

during external 

monitoring or 

accreditation 

processes. 

began to develop 

in learning 

activities and 

school 

management. 

evaluation, and 

commitment to 

continuous 

quality 

improvement. 

 

 Overall, the findings indicate a consistent positive trend across all assessed 

aspects following the implementation of the mentoring program. The most significant 

improvements occurred in participants’ conceptual understanding of SPMI and 

PPEPP, as well as in the preparation of quality-based PAI learning documents. These 

aspects form the foundation for sustainable quality improvement. Improvements in 

collaboration and school quality culture were also evident, although these dimensions 

require a longer time frame to become fully institutionalized. This suggests that while 

the mentoring program effectively initiated change, continuous assistance and internal 

commitment remain necessary to strengthen and sustain the quality culture in PAI 

learning. 

 

3.2. Discussion  

3.2.1. Improving Conceptual Understanding of SPMI and PPEPP Cycle 

 The mentoring results showed a significant change in the understanding of the 

Internal Quality Assurance System (SPMI) and the PPEPP cycle among Islamic 

Religious Education (PAI) principals and teachers. Prior to the activity, the majority of 

participants viewed the SPMI as merely an administrative obligation related to 

preparing quality documents and meeting accreditation requirements. This view 

reflects the gap between the ideal standards for implementing the SPMI, which 

emphasize continuous quality improvement, and the reality of practice in partner 

schools (Maula et al., 2025). Through a participatory mentoring process, participants 

began to understand that SPMI is an internal quality management system designed to 

establish a comprehensive and sustainable quality culture (Siswadi et al., 2025). 

Understanding the PPEPP cycle is the starting point for transformation, because 

participants realize that the quality of PAI learning cannot be separated from the 

process of setting standards, implementing planned learning, objective evaluation, 

quality control, and systematic follow-up improvements (Supriyanti et al., 2025). This 

improved conceptual understanding has a direct impact on teachers' ability to develop 

quality-based Islamic Religious Education (PAI) learning documents. While 

previously, learning tools tended to be formal and not yet integrated with quality 
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indicators and Islamic values, after mentoring, teachers were able to develop Learning 

Implementation Plans (RPP), evaluation instruments, and process standards that were 

more structured and relevant to the goal of developing Islamic character. This aligns 

with the SPMI principle, which positions quality documents as instruments for 

controlling and improving the quality of learning. Thus, learning documents are no 

longer understood as administrative files, but rather as strategic guides for 

implementing meaningful Islamic Religious Education (PAI) learning (Herdiyanti et 

al., 2025). 

 Changes are also evident in the implementation of Islamic Religious Education 

(PAI) learning in the classroom. Previously dominated by lectures and a cognitive 

focus, learning is shifting toward a more dialogic, reflective, and contextual approach 

(Anta et al., 2025; Rambe et al., 2025). Teachers began implementing a variety of 

learning methods that encouraged active student participation, such as value 

discussions, reflections on religious experiences, and attitude-building activities. This 

shift demonstrates that quality principles are not just focused on the planning stage 

but are actually implemented in learning practices. From an Islamic Religious 

Education (PAI) pedagogical perspective, this change is crucial because religious 

learning aims to internalize Islamic values through meaningful learning experiences, 

rather than simply transferring knowledge (Imania et al., 2022).  

 In terms of school leadership and governance, this mentoring also strengthens 

collaboration between the principal, teachers, and the quality team. Prior to the 

program, coordination between school elements tended to be sporadic and 

unstructured. After the mentoring, a shared commitment began to form in planning 

and implementing follow-up actions to improve the quality of Islamic Religious 

Education (PAI) learning. The principal's role was no longer merely administrative, 

but began to function as a driver of a quality culture, providing direction, support, and 

feedback on teachers' learning practices (Mugwaze & Smith, 2024). This collaboration 

is a key factor in the successful implementation of SPMI, because the quality of 

learning cannot be achieved individually, but through the collective work of all school 

members (Elis & Lestari, 2025). 

 The mentoring results demonstrate the growth of a quality culture within 

partner schools. Although still in its early stages, there are indications of increased 

collective awareness of the importance of self-evaluation, openness to feedback, and a 

commitment to continuous improvement. Quality practices previously implemented 

only during external monitoring are shifting to become internal school habits. This 

demonstrates that the implementation of SPMI, accompanied by ongoing mentoring, 
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can encourage a shift in mindset from mere administrative compliance to an intrinsic 

awareness of quality (Susanto & Syahrudin, 2024; Syahrudin & Gunawan, 2025; 

Yahuda et al., 2024). 

 These changes in teachers and principals also impact students, who are the 

primary subjects of Islamic Religious Education (PAI) learning. The implementation 

of reflective learning, attitude-based evaluation, and the instillation of Islamic values 

encourage more active student involvement in the learning process. Students are 

assessed not only on knowledge but also on attitudes, discipline, responsibility, and 

daily religious practices. Thus, the quality of Islamic Religious Education (PAI) 

learning is reflected not only in academic achievement but also in the process of 

internalizing Islamic values and developing Islamic character. This confirms that SPMI 

in the context of PAI has a substantive dimension directly related to the goals of 

religious education (Erihadiana & Zakiyyah, 2022). 

 Overall, these findings demonstrate that participatory mentoring based on 

SPMI and PPEPP can meet the needs of partner schools in holistically improving the 

quality of Islamic Religious Education (PAI) learning. This program not only improves 

teachers' conceptual understanding and technical skills, but also strengthens principal 

leadership, collaboration among school members, and a sustainable culture of quality. 

Therefore, this mentoring can be seen as a model of best practice in developing the 

quality of Islamic Religious Education that goes beyond short-term training but also 

encourages systemic and sustainable change at the school level. 
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3.2.2. Strengthening Technical Competence in the Preparation of Islamic Education 

Learning Quality Documents 

 Strengthening technical competencies is a key focus of this mentoring activity, 

as the quality of learning depends heavily on teachers' ability to systematically plan, 

implement, and evaluate learning. In the initial phase of the training, participants, 

consisting of school principals and Islamic Religious Education (PAI) teachers, were 

encouraged to re-understand the role of learning quality documents, such as process 

standards, quality-based Learning Implementation Plans (RPPs), and evaluation 

instruments (Nur Efendi & Muh Ibnu Sholeh, 2023). Many participants had previously 

developed learning materials on a routine annual basis. However, these tended to be 

administrative in nature and not fully aligned with the quality indicators and 

objectives of Islamic character building. Through technical training, participants were 

taught to reorganize the development of quality documents by referring to the 

principles of educational quality assurance, particularly those reflected in the PPEPP 

(Determination, Implementation, Evaluation, Control, and Improvement) cycle (Elis & 

Lestari, 2025; Puji et al., 2025). The preparation of learning documents is no longer 

understood as an obligation to fulfill school formats or archives, but as a strategic 

instrument that determines the direction and quality of the learning process. In this 

session, participants were also introduced to a model for developing learning 

objectives that integrates knowledge, skills, and religious attitudes. Islamic values , 

such as trustworthiness, ihsan (good character), discipline, respect, and responsibility, 

are not only listed as attitudinal competencies but are also sought to be internalized 

through learning activities. 

 After understanding and compiling the learning quality document, participants 

entered the field mentoring phase. At this stage, teachers practiced quality-based 

lesson plans in real classroom situations, while mentors acted as facilitators and 

observers. The field mentoring took a collaborative approach, where teachers were not 

positioned as passive implementers, but as partners who explored and discussed the 

learning reflection process. Observations revealed a transformation in learning 

patterns, from teacher-centered to more student-centered. Teachers began to engage 

students in dialogue, in-depth question-and-answer sessions, group discussions, case 

studies, and reflections on their own religious experiences. This change in patterns was 

also evident in the way teachers managed classroom interactions. While previously 

teachers prioritized verbal delivery of material, now teachers are facilitating learning 

experiences that provide space for students to act, practice, and familiarize themselves 

with religious values directly (Hadi et al., 2025).  



Capacity Building of Principals and Islamic Education Teachers on SPMI Implementation in North Lampung 

 

Supriyanti, et al. 

718  

 Teachers' ability to evaluate Islamic Religious Education (PAI) learning has 

significantly improved after participating in training and mentoring. Evaluation is no 

longer limited to cognitive tests, but includes observation of attitudes, ongoing 

feedback, and formative assessment as part of the quality control process within the 

PPEPP cycle. Teachers are beginning to understand that evaluation serves to assess the 

holistic development of students, including aspects of character and the internalization 

of Islamic values. This change has led to more reflective and dialogical learning, 

enhancing student engagement and fostering the development of religious attitudes, 

discipline, and responsibility. Thus, improving teacher competency not only impacts 

the quality of lesson planning and implementation but also the quality of the learning 

experience and character development of students. 

 However, the implementation of this program still faces limitations, including 

the relatively short duration of mentoring, varying teacher abilities, and potential 

implementation obstacles such as workload and dependence on mentors. This 

situation underscores the importance of strengthening the role of school principals and 

internal quality assurance teams in driving sustainable quality practices. Overall, 

SPMI and PPEPP-based mentoring have proven effective in enhancing the quality of 

Islamic Religious Education learning, aligning with the service goals of fostering 

values-oriented and character-based learning, while also laying the foundation for a 

sustainable culture of quality Islamic education in schools. 

4. CONCLUSION  

The mentoring program for implementing the Internal Quality Assurance 

System (SPMI) in Islamic Religious Education (PAI) learning in North Lampung 

Regency has proven to achieve its goal, namely improving the understanding and 

skills of principals and teachers in implementing holistic, values-oriented quality 

assurance for learning. Specifically, this mentoring resulted in improved participant 

understanding of the PPEPP cycle, as demonstrated by teachers' and principals' ability 

to explain the relationship between standard setting, learning implementation, 

evaluation, control, and continuous improvement within the context of PAI. Teachers 

were able to develop and implement Islamic value-based learning quality documents, 

including character-oriented lesson plans, attitude assessment instruments, and 

follow-up plans for evaluating results. Changes in learning practices were also evident 

in the implementation of more reflective and dialogical methods and assessments that 

emphasize not only cognitive aspects but also the development of students' morals 

and religious habits. Furthermore, principals demonstrated a more active role as 

drivers of a culture of quality by strengthening coordination, establishing quality 
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teams, and implementing more planned learning monitoring. Collaboration among 

principals, teachers, and supervisors has strengthened and serves as a foundation for 

developing a culture of quality in schools. 

However, this program still has limitations, particularly the relatively short 

duration of mentoring, variations in teachers' initial competencies, and limited 

observations of the long-term impact on school culture change. Therefore, follow-up 

is needed in the form of ongoing mentoring, strengthening the role of the internal 

quality assurance team, and policy support from the education office so that this good 

practice can be sustained and expanded. Practically, the results of this activity 

recommend the importance of integrating values-based SPMI in the development of 

Islamic Religious Education teachers and principal leadership. The program's main 

contribution lies in the development of a collaborative mentoring model that integrates 

quality management principles with Islamic values, thus distinguishing it from 

conventional administrative training. This model has the potential to be replicated in 

other regions as a good practice in strengthening the culture of sustainable Islamic 

education quality. 
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