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Abstract

The COVID-19 pandemic significantly disrupted educational systems worldwide
and created profound social, emotional, and moral challenges affecting students’
character development. Prolonged school closures, social isolation, increased
digital exposure, weakened social interaction, emotional instability, and
educational inequalities have contributed to concerns regarding declining
discipline, responsibility, empathy, and moral awareness among students. In
Bangladesh, where Islamic values remain influential in educational and social life,
Islamic Religious Education (IRE) presents meaningful opportunities for
reconstructing character education in the post-pandemic era. This study explores
the role of Islamic Religious Education in rebuilding students” character and
strengthening moral values within educational settings in Bangladesh following
the pandemic. Using a qualitative literature review approach, the study examines
scholarly literature related to character education, Islamic Religious Education,
post-pandemic learning, and student moral development. The findings indicate
that Islamic Religious Education contributes positively to reconstructing character
through moral habituation, spiritual guidance, ethical reflection, emotional
resilience, discipline, empathy, and community-oriented learning. Islamic
teachings emphasizing honesty (sidq), responsibility (amanah), patience (sabr),
compassion (rahmah), and social solidarity provide important foundations for
rebuilding students’” moral competence after educational disruption. However,
challenges remain, including digital dependency, weakened social engagement,
teacher preparedness, curriculum adaptation, and unequal educational access. The
study concludes that Islamic Religious Education can play an important role in
reconstructing character education in Bangladesh when supported by curriculum
innovation, teacher development, family involvement, and contextually responsive
educational strategies.
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1. INTRODUCTION

The COVID-19 pandemic generated one of the most significant disruptions in the

history of global education, affecting millions of students across educational levels and
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national contexts. Educational institutions experienced prolonged closures, transitions to
online learning, reduced social interaction, emotional uncertainty, and significant
pedagogical challenges. Although digital technologies enabled continuity of education, the
pandemic also exposed inequalities, weakened social engagement, and created emotional
and behavioral consequences influencing students’ academic, psychological, and moral
development. Beyond educational achievement, concerns increasingly emerged regarding
declining student discipline, reduced empathy, weakened responsibility, emotional
instability, and challenges in character formation.

Character education has become increasingly important in the post-pandemic era
because educational recovery involves more than restoring academic performance. Schools
are expected to support students’ emotional resilience, ethical awareness, social
responsibility, and moral competence following prolonged periods of disruption and
isolation. Character education refers to educational efforts aimed at cultivating moral values,
ethical behavior, social responsibility, emotional maturity, and positive citizenship among
students. According to Thomas Lickona, effective character education promotes moral
knowledge, moral feeling, and moral action, enabling students to understand ethical
principles and consistently practice positive values in everyday life.

The pandemic intensified concerns surrounding students” moral and behavioral
development due to changes in learning environments and social experiences. During
prolonged periods of online learning, students experienced reduced face-to-face interaction
with teachers and peers, decreased supervision, increased digital dependency, and limited
opportunities for social learning. Many educational institutions reported concerns regarding
declining discipline, academic dishonesty, social disengagement, emotional distress,
cyberbullying, and weakened interpersonal responsibility among students. The increased
use of digital media also exposed students to misinformation, harmful online behavior, and
excessive screen dependency, potentially affecting moral development and social sensitivity.

These concerns become particularly relevant in the context of Bangladesh, where
educational systems experienced significant disruptions during the pandemic. Bangladesh
faced considerable educational challenges involving unequal digital access, socioeconomic
disparities, interrupted schooling, emotional stress, and learning loss among students. In

addition to academic recovery, educational institutions increasingly recognized the need to
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rebuild students” moral and social capacities in response to post-pandemic behavioral and
emotional challenges. Character reconstruction therefore emerges as an important
educational priority within Bangladesh’s broader efforts toward educational recovery and
national development.

Religion and spirituality may contribute significantly to post-pandemic educational
recovery by providing ethical guidance, emotional support, resilience, and meaning during
uncertain circumstances. Religious education frequently offers moral frameworks
encouraging responsibility, compassion, discipline, honesty, and social solidarity. Within
Muslim-majority societies such as Bangladesh, Islamic Religious Education (IRE) occupies an
important role in shaping students’ ethical awareness, religious identity, and moral conduct.
Islamic Religious Education therefore possesses substantial potential for supporting
character reconstruction during the post-pandemic educational transition.

Islamic Religious Education extends beyond religious literacy and ritual instruction
because it emphasizes holistic human development integrating intellectual, emotional,
spiritual, and moral dimensions. Islamic educational philosophy promotes balanced
development through the cultivation of ethical conduct (akhlag), spiritual awareness, social
responsibility, and emotional discipline. According to Syed Muhammad Naquib al-Attas,
Islamic education seeks to produce morally responsible individuals possessing wisdom,
justice, self-discipline, and ethical awareness grounded in spiritual consciousness.
Consequently, Islamic Religious Education offers meaningful opportunities for
reconstructing students” character within post-pandemic educational contexts.

Several Islamic ethical principles possess direct relevance for post-pandemic character
reconstruction. Concepts such as amanah (responsibility), sidq (honesty), sabr (patience),
rahmah (compassion), ukhuwwah (brotherhood), and tawakkul (trust in God) support students’
emotional resilience, ethical reasoning, and social engagement. During periods of
uncertainty and disruption, Islamic teachings may strengthen students’ coping mechanisms
while simultaneously reinforcing positive moral behavior. Daily spiritual practices such as
prayer (salah), Qur’anic recitation, remembrance of God (dhikr), and ethical reflection further
contribute to emotional stability, self-regulation, and character formation.

The post-pandemic era particularly highlights the importance of reconstructing

discipline and responsibility among students. During remote learning periods, many
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students experienced reduced accountability due to limited teacher supervision and
changing educational structures. Islamic Religious Education may support behavioral
recovery through moral habituation and value internalization encouraging responsibility,
punctuality, honesty, and commitment to ethical behavior. According to Albert Bandura,
behavioral learning occurs through observation, reinforcement, and social interaction,
suggesting that supportive educational environments and positive role models significantly
influence character formation.

The role of educators also becomes increasingly important within post-pandemic
character reconstruction. Teachers are expected not only to facilitate academic recovery but
also to support emotional healing, ethical development, and social reintegration. Islamic
Religious Education teachers may function as moral mentors helping students navigate post-
pandemic emotional and behavioral challenges through reflective learning, ethical guidance,
and spiritual encouragement. However, educational institutions often face difficulties
regarding teacher preparedness, pedagogical adaptation, and curriculum integration in
responding effectively to emerging student needs.

Bangladesh’s educational context further strengthens the relevance of Islamic Religious
Education for character reconstruction. Islamic educational institutions, including madrasahs
and religious schools, continue to play significant roles in shaping moral identity and ethical
behavior among students. Simultaneously, public educational institutions increasingly
recognize the need for values-based education capable of strengthening social responsibility
and emotional resilience. Integrating Islamic ethical teachings into broader character
education strategies may therefore contribute positively to rebuilding student behavior and
strengthening post-pandemic educational recovery.

Despite its potential contributions, reconstructing character education through Islamic
Religious Education presents several challenges. Students increasingly navigate hybrid
educational environments characterized by digital dependency, social fragmentation,
reduced interpersonal communication, and changing moral influences. Traditional
educational approaches may require adaptation to ensure continued relevance in
contemporary learning contexts. Furthermore, unequal access to educational resources and
teacher training may affect implementation quality across different educational settings in

Bangladesh.
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Research examining the relationship between Islamic Religious Education and post-
pandemic character reconstruction remains relatively limited, particularly in South Asian
educational contexts. Existing scholarship frequently prioritizes academic recovery,
psychological resilience, or digital transformation without systematically exploring moral
and ethical reconstruction through religious education. Consequently, greater scholarly
attention is necessary to understand how Islamic Religious Education may support students’
moral recovery and character development after pandemic-related disruption.

This study aims to explore the role of Islamic Religious Education in reconstructing
character education in the post-pandemic era in Bangladesh. Specifically, the study examines
how Islamic ethical teachings contribute to rebuilding discipline, empathy, honesty,
emotional resilience, and social responsibility among students. The study also investigates
implementation challenges and opportunities for strengthening character education through
Islamic Religious Education within Bangladesh’s evolving educational landscape.

The findings of this study are expected to provide meaningful insights for educators,
policymakers, curriculum developers, and Islamic educational institutions seeking effective
strategies for post-pandemic educational recovery. By exploring intersections between
Islamic Religious Education and character reconstruction, the study contributes to broader
discussions concerning moral education, Islamic pedagogy, and holistic educational
transformation. Ultimately, strengthening character education through Islamic Religious
Education may help Bangladesh cultivate ethically responsible, emotionally resilient, and
socially engaged future generations capable of navigating post-pandemic realities while

maintaining strong moral and spiritual foundations.

2. METHODS

This study employs a qualitative research approach using a literature review method
to examine the role of Islamic Religious Education (IRE) in reconstructing character
education in the post-pandemic era in Bangladesh. A qualitative approach is considered
appropriate because the study seeks to explore meanings, values, educational experiences,
and interpretive perspectives related to moral development, post-pandemic educational
transformation, and Islamic ethical learning. According to John W. Creswell, qualitative

research enables researchers to investigate complex educational and social phenomena
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through contextual interpretation and conceptual understanding. Since character education
involves emotional, moral, spiritual, and behavioral dimensions, qualitative inquiry provides
an effective framework for understanding how Islamic Religious Education contributes to
students” post-pandemic character reconstruction.

The study adopts a literature review design because it facilitates systematic
examination and synthesis of existing scholarly discussions regarding Islamic Religious
Education, character education, moral development, post-pandemic learning, and
educational recovery. According to Lawrence A. Machi and Brenda T. McEvoy, literature
review research enables researchers to identify theoretical perspectives, compare findings,
explore conceptual relationships, and identify gaps within previous scholarship. Through
comprehensive review of existing literature, the study develops a deeper understanding
regarding how Islamic Religious Education may contribute to rebuilding students” moral
competence and ethical behavior in Bangladesh.

The study relies exclusively on secondary data derived from peer-reviewed journal
articles, scholarly books, conference proceedings, educational reports, policy documents, and
academic publications related to Islamic education, post-pandemic education, moral
development, and character formation. Relevant literature was obtained from reputable
academic databases including Scopus, Google Scholar, ScienceDirect, SpringerLink, and ERIC
(Education Resources Information Center). These databases were selected because they contain
reliable and internationally recognized scholarly resources relevant to education,
psychology, religion, and social sciences.

The literature identification process involved several stages. First, relevant publications

were identified using keywords such as “Islamic Religious Education,” “character

v o

education,” “post-pandemic education,” “student morality,” “Islamic moral education,”
“Bangladesh,” “moral development,” and “educational recovery.” Boolean search operators
including AND and OR were utilized to improve search relevance and specificity. Second,
titles and abstracts were screened to identify publications aligned with the study’s objectives.
Third, selected literature underwent detailed reading and analysis to identify findings
related to character reconstruction, moral values, educational strategies, student behavior,

and post-pandemic educational challenges.

The inclusion criteria prioritized peer-reviewed publications published between 2015
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and 2024 to ensure relevance to recent educational developments and post-pandemic
educational discourse. Foundational works concerning character education, Islamic
philosophy, and moral psychology were also included where theoretically necessary.
Publications unrelated to educational contexts, moral development, or Islamic education
were excluded from analysis.

The collected data were analyzed using thematic analysis. According to Virginia Braun
and Victoria Clarke, thematic analysis facilitates systematic identification of recurring themes,
conceptual categories, and meaningful patterns across qualitative data. In this study,
literature findings were categorized into several themes, including: (1) post-pandemic
educational challenges, (2) Islamic ethical values and character formation, (3) emotional
resilience and moral recovery, (4) teacher roles and educational adaptation, and (5)
implementation challenges in Bangladesh.

To enhance credibility and trustworthiness, source triangulation was applied by
comparing findings across multiple academic sources and educational reports. According to
Norman K. Denzin, triangulation strengthens research reliability by ensuring interpretive
consistency across different scholarly perspectives. Priority was given to peer-reviewed and
internationally indexed publications to strengthen analytical rigor.

Ethical considerations focused on academic integrity, objective interpretation, and
accurate citation practices. Since the study relied exclusively on secondary data and
published literature, no direct participants were involved. Nevertheless, the researcher
ensured transparent analysis and responsible acknowledgment of scholarly sources
throughout the research process.

Overall, the qualitative literature review method adopted in this study provides a
systematic framework for understanding how Islamic Religious Education may contribute to
reconstructing character education in Bangladesh’s post-pandemic educational environment.
Through comprehensive synthesis of scholarly literature, the study seeks to generate
meaningful insights into moral recovery, educational transformation, and Islamic

approaches to holistic student development.

3. FINDINGS AND DISCUSSION

The findings of this study indicate that Islamic Religious Education (IRE) plays a
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significant role in reconstructing character education in the post-pandemic era in
Bangladesh. The educational disruptions caused by the COVID-19 pandemic affected not
only students’” academic performance but also their moral behavior, emotional resilience,
discipline, social responsibility, and ethical awareness. Prolonged school closures, reduced
face-to-face interaction, excessive digital dependency, emotional instability, and weakened
social engagement contributed to behavioral changes among students. In response to these
challenges, Islamic Religious Education emerges as an important educational instrument for
rebuilding students” moral competence, ethical responsibility, and social character through
value-based and spiritually grounded learning.

One of the major findings concerns the contribution of Islamic ethical teachings to
restoring students” moral awareness after pandemic-related disruptions. During periods of
remote learning, many students experienced declining discipline, reduced accountability,
and weakened interpersonal responsibility due to the absence of structured educational
supervision. Islamic Religious Education addresses these concerns by emphasizing moral
principles such as honesty (sidq), responsibility (amanah), patience (sabr), discipline,
compassion (rahmah), and trustworthiness. Students increasingly understand ethical conduct
not merely as institutional expectations but as religious responsibilities rooted in
accountability before God. According to Thomas Lickona, effective character education
requires consistent moral guidance that integrates ethical understanding with behavioral
practice. Therefore, Islamic Religious Education contributes significantly to rebuilding moral
consistency through repeated ethical engagement.

The findings further reveal that spiritual reinforcement constitutes an important factor
supporting students” emotional resilience and character reconstruction. The post-pandemic
educational environment exposed many students to emotional distress, anxiety, loneliness,
uncertainty, and motivational decline. Islamic Religious Education provides emotional
support through spiritual practices such as prayer (salah), Qur’anic recitation, remembrance
of God (dhikr), and reflective learning. These practices strengthen emotional regulation,
patience, hopefulness, and psychological resilience, enabling students to recover emotionally
from pandemic-related experiences. Students increasingly report greater emotional calmness
and stronger coping abilities when engaging with spiritual practices integrated into

educational settings. According to Harold G. Koenig, spirituality positively influences
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psychological well-being by promoting resilience, emotional balance, and meaning-centered
coping mechanisms.

Another important finding concerns the reconstruction of discipline and responsibility
among students. During online learning periods, educational routines became less
structured, contributing to reduced punctuality, academic responsibility, and behavioral
discipline. Islamic Religious Education helps restore behavioral consistency by emphasizing
self-discipline, accountability, time management, and commitment to ethical conduct. Daily
religious practices and moral routines encourage students to rebuild productive habits
disrupted during the pandemic. In Bangladesh, where Islamic values remain influential
within educational and social life, religious instruction provides familiar ethical structures
capable of supporting behavioral normalization during post-pandemic recovery.

The findings also indicate that Islamic Religious Education strengthens empathy and
social responsibility among students, both of which weakened during prolonged periods of
isolation and reduced social interaction. Pandemic-related restrictions limited opportunities
for peer engagement, collaborative learning, and social participation, potentially reducing
students” interpersonal sensitivity and emotional connectedness. Islamic teachings
emphasizing compassion, cooperation (ta’awun), brotherhood (ukhuwwah), generosity, and
care for others support students’ reintegration into social environments. Students
increasingly demonstrate empathy, tolerance, and concern for community well-being
through activities emphasizing collective responsibility and social solidarity. Such values are
particularly important within post-pandemic educational settings requiring restoration of
social cohesion and interpersonal trust.

The role of teachers emerged as another significant factor influencing character
reconstruction. Islamic Religious Education teachers increasingly function as moral mentors
helping students navigate emotional, behavioral, and ethical challenges following pandemic
disruptions. Teachers provide guidance not only concerning religious knowledge but also
regarding emotional support, ethical reflection, and moral decision-making. Through role
modeling (uswah hasanah), teachers demonstrate behaviors such as honesty, patience,
discipline, fairness, and compassion, which students frequently imitate. According to Albert
Bandura, social learning theory emphasizes that behavioral formation occurs substantially

through observation and modeling. Consequently, teachers play essential roles in rebuilding
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students” moral competence during educational recovery.

The educational context of Bangladesh further reinforces the relevance of Islamic
Religious Education for post-pandemic character reconstruction. Bangladesh possesses
strong Islamic educational traditions through madrasahs, Islamic schools, and religious
institutions emphasizing moral formation and religious values. Educational recovery efforts
increasingly recognize the importance of integrating emotional, social, and ethical
dimensions alongside academic achievement. Islamic Religious Education therefore offers
culturally relevant and socially accepted frameworks for supporting students’ holistic
development. Students often respond positively to moral guidance contextualized within
familiar religious and cultural traditions.

Another important finding concerns the role of Islamic Religious Education in
reducing negative digital influences intensified during the pandemic. Prolonged reliance on
digital technology increased students’ exposure to misinformation, cyberbullying, online
addiction, inappropriate content, and harmful social influences. Islamic ethical teachings
encourage self-control, responsibility, ethical communication, and critical awareness
regarding personal behavior. Students increasingly develop stronger moral judgment
concerning digital conduct when religious values are integrated into discussions regarding
technology use. Ethical awareness becomes increasingly important in helping students
navigate post-pandemic hybrid educational environments where digital engagement
remains substantial.

However, despite these positive contributions, several challenges continue affecting
the effectiveness of Islamic Religious Education in reconstructing character education in
Bangladesh. One significant challenge concerns unequal educational access and digital
inequality. During the pandemic, students from disadvantaged communities frequently
experienced interrupted education, limited internet access, and reduced educational support.
Such inequalities continue influencing educational recovery and may affect opportunities for
effective character development. Educational institutions therefore require more inclusive
approaches ensuring all students receive equitable moral and emotional support.

Teacher preparedness emerged as another important challenge. Islamic Religious
Education teachers may possess strong religious knowledge but limited expertise regarding

post-pandemic emotional recovery, trauma-informed teaching, and student mental health
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support. Teachers increasingly encounter students experiencing anxiety, emotional
instability, motivational decline, and social withdrawal, requiring pedagogical approaches
extending beyond traditional religious instruction. According to Michael Fullan, successful
educational transformation requires teacher readiness, institutional support, and
professional learning opportunities. Consequently, teacher training focused on post-
pandemic student needs becomes essential for maximizing the contribution of Islamic
Religious Education.

Curriculum adaptation also represents an important challenge. Traditional religious
education curricula may prioritize theological content and ritual instruction without
explicitly addressing emotional resilience, digital ethics, psychological well-being, or post-
pandemic behavioral recovery. Greater curriculum innovation is necessary to contextualize
Islamic teachings within contemporary educational challenges. Students benefit most when
religious instruction connects ethical principles directly to real-life experiences and emerging
social issues.

Family involvement also significantly influences students” post-pandemic character
reconstruction. During pandemic lockdowns, families played expanded educational roles,
shaping students’ behavior, emotional well-being, and moral attitudes. Students receiving
consistent ethical reinforcement from parents and caregivers often demonstrate stronger
behavioral recovery and emotional stability. Islamic Religious Education may therefore
become more effective when educational institutions collaborate actively with families to
reinforce moral values within home environments.

The findings further reveal that reconstructing character education requires balancing
moral instruction with emotional healing. Students affected by pandemic-related stress,
grief, uncertainty, or social disruption may require supportive educational environments
prioritizing empathy, emotional care, and psychological recovery alongside discipline and
moral expectations. Islamic teachings concerning patience, hope, forgiveness, compassion,
and gratitude provide meaningful ethical frameworks supporting emotional healing and
resilience.

Additionally, the findings suggest that post-pandemic character reconstruction
requires holistic educational approaches integrating cognitive, emotional, social, spiritual,

and ethical dimensions. Islamic Religious Education contributes significantly to such holistic
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recovery because it addresses students’ moral identity, emotional resilience, spiritual
awareness, and social responsibility simultaneously. Students increasingly benefit from
learning environments emphasizing compassion, reflection, responsibility, and ethical
engagement rather than focusing solely on academic recovery.

Overall, the findings demonstrate that Islamic Religious Education possesses
substantial potential for reconstructing character education in the post-pandemic era in
Bangladesh. Through ethical guidance, spiritual reinforcement, emotional support, teacher
mentorship, and moral habituation, Islamic Religious Education strengthens students” moral
competence and supports holistic educational recovery. However, curriculum innovation,
teacher training, family collaboration, and educational equity remain necessary to maximize

these benefits and ensure sustainable character reconstruction among students.

4. CONCLUSION

This study concludes that Islamic Religious Education (IRE) plays an important role in
reconstructing character education in the post-pandemic era in Bangladesh. The COVID-19
pandemic significantly affected students” behavioral patterns, emotional well-being, social
responsibility, discipline, and moral awareness due to prolonged educational disruption,
social isolation, and increased digital dependency. In response to these challenges, Islamic
Religious Education provides meaningful ethical, spiritual, and emotional frameworks
capable of supporting students” moral recovery and character development.

The findings reveal that Islamic teachings emphasizing honesty (sidq), responsibility
(amanah), patience (sabr), compassion (rahmah), discipline, and social solidarity positively
contribute to rebuilding students’” moral competence. Spiritual practices such as prayer,
Qur’anic recitation, ethical reflection, and remembrance of God strengthen emotional
resilience, self-regulation, and psychological stability among students. Islamic Religious
Education also supports restoration of empathy, social engagement, and moral responsibility
weakened during periods of educational isolation. Furthermore, teachers play important
roles as moral mentors through guidance, exemplary leadership, and emotionally supportive
learning environments.

However, several challenges continue influencing implementation effectiveness,

including unequal educational access, digital inequality, teacher preparedness, limited
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curriculum adaptation, and changing student behavior in post-pandemic educational
settings. Traditional religious education approaches may require greater contextualization to
address contemporary issues such as emotional resilience, digital ethics, and student well-
being.

Therefore, policymakers, educators, and educational institutions in Bangladesh should
strengthen curriculum reform, teacher professional development, family engagement, and
inclusive educational strategies to maximize the contribution of Islamic Religious Education
toward post-pandemic character reconstruction. Ultimately, Islamic Religious Education
offers an effective and culturally relevant framework for nurturing morally responsible,
emotionally resilient, and socially engaged students capable of navigating contemporary

challenges while maintaining strong ethical and spiritual values.
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