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Abstract Islamic Religious Education (IRE) for children with special needs requires

innovative and adaptive learning strategies to accommodate the diversity of
characteristics and special needs of students. This study aims to describe the
distribution and main findings of articles on PAI learning strategies for children
with special needs from 2019 to 2024, identify emerging patterns of innovation,
and examine strategies that have been proven effective based on empirical
evidence. Using the systematic literature review (SLR) method with the PRISMA
guidelines, this study analysed 42 selected journal articles from 200 initial
publications through the Google Scholar database using the Publish or Perish 8
application. Four key findings were identified, including adjustments to learning
aspects, the central role of teachers, the dynamics of supporting and inhibiting
factors, and positive impacts on children with special needs. The innovation
pattern led to three integrated dimensions: structural, pedagogical, and cultural-
communal. The study's implications emphasise reforming a curriculum based on
Universal Design for Learning, strengthening teacher training, and providing
inclusive technological infrastructure. Further research is recommended to
examine the comparative effectiveness of strategies, develop authentic assessment
instruments, investigate long-term impacts, and explore artificial intelligence in
PAI learning for children with special needs.
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1. INTRODUCTION

Islamic Religious Education (PAI) plays an important role in shaping students' spiritual and moral
aspects (Kurniati & El-Yunusi, 2023). In an inclusive educational environment, religious teachings
should be accessible to all students, including those with special needs, without discrimination
(Shutaleva et al., 2023). However, implementing PAI learning in inclusive educational institutions still
faces several obstacles, such as a limited curriculum, an inflexible learning approach, and a lack of
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pedagogical skills among educators in dealing with the unique needs of students with special needs
(Muchtar & Ali, 2025).

The diversity of characteristics of students with special needs, which includes cognitive limitations,
communication difficulties, sensory impairments, and behavioral disorders, requires learning strategies
that are more adaptive, individualized, and involve multiple senses (Strogilos dkk., 2023). However,
PAI content, such as aqidah, religious rituals, and morals, which are abstract and symbolic in nature,
actually become obstacles for students who have difficulty in conceptual understanding (Anggraeni &
Haryanto, 2022). In practice, most Islamic education teachers still use conventional approaches such as
lectures and memorization, which are not in line with the learning needs of students with special needs
and can cause them to feel isolated from the religious values being taught (Sugiarto, 2025).

The noble values, such as honesty, tolerance, discipline, and social awareness, taught in PAI can
serve as guidelines for children with special needs in facing challenges and building positive social
interactions in society (Diana dkk., 2021). This poses a unique challenge in optimizing PAI learning for
children with special needs. A lack of understanding among educators, a shortage of disability-friendly
learning facilities and media, and a curriculum that is not yet fully adaptive are all hindering factors
(Rizqgiyatus Shohibah dkk., 2020). Therefore, innovative and accommodative PAI learning strategies are
needed to deliver the material effectively and according to each child's specific conditions and needs.
Thus, the goal of Islamic education in shaping good character and personality can be optimally
achieved.

One of the keys to success in PAI learning for children with special needs is the use of appropriate
learning strategies (Mirrota dkk., 2024). These learning strategies not only include teaching methods,
but also approaches, media, learning resources, and assessment methods that are tailored to the
characteristics and specific needs of each child (Azwar, 2023). Therefore, PAI teachers need to apply
innovative and disability-friendly learning strategies, such as the use of visual, audio, and interactive
multimedia, to facilitate diverse learning styles (Salabi, 2023). With the right learning strategies, the PAI
teaching and learning process will be more effective, inclusive, and enjoyable for children with special
needs.

On the other hand, various studies have proven that visual-based learning techniques, direct
experiences, and supporting media and technology positively improve the religious understanding of
students with disabilities (Komariah & Nihayah, 2023). For example, the simulation method in the
practice of wudhu and salat has been proven effective in helping autistic students understand worship
more concretely (Hakiman et al.,, 2021). However, even though this innovative approach has been
applied to a limited extent, there is no systematic documentation to categorize and assess its
effectiveness.

This shows the importance of this research from a scientific perspective. There is still a gap in the
academic literature that critically examines and combines various PAI learning strategies that are
disability-friendly. In fact, a scientific synthesis of these practices is needed to develop an inclusive
Islamic pedagogy theory that is not only general but also sensitive to the different needs of each student
(Arbain Nurdin dkk., 2024). Through the systematic literature review (SLR) method, this study is
expected to provide comprehensive literature review results, which can be used to develop more
contextual and effective learning tools. This is in line with the philosophy of the Merdeka Curriculum,
which emphasizes learning diversification and character building in students (Ratnawati dkk., 2024).

Various systematic literature reviews (SLRs) have explored inclusive practices in PAI and inclusive
education in general, but have not yet specifically evaluated PAI strategies for various types of special
needs. Research by Nurdin et al. shows that the inclusive PAI curriculum has been modified and
reported to use an individualized approach and visual media, but the obstacle remains the limited
ability of teachers to recognize special needs (Arbain Nurdin dkk., 2024). Furthermore, Khashimov, in
the Journal of Assessment and Intervention for Children with Special Needs, analyzed the influence of
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inclusive education on academic and emotional development, highlighting that appropriate teaching
strategies have a positive impact, although it did not specifically discuss PAI (Khashimov, 2022). Other
studies also discuss spiritual inclusion in worship, finding a relationship between religious leader
training and the availability of accessible materials, but the focus is broader and does not touch on the
pedagogical aspects of PAI classes (Izyan dkk., 2024). Therefore, this research can serve as a new
intervention in PAI learning for children with special needs in the future, as well as a reference for
educators, policymakers, and researchers in designing, developing, and implementing inclusive and
disability-friendly PAI learning strategies.

Thus, this study aims to describe the distribution and main findings of articles discussing Islamic
Education (PAI) learning strategies for children with special needs in the period 2019-2024, identify
patterns of innovation that have emerged in PAI learning practices during that period, and examine
learning strategies that have been proven effective and innovative based on empirical evidence. The
results of this study are expected to serve as a conceptual basis for developing more inclusive, adaptive,
and contextual pedagogical practices for children with various types of special needs.

2. METHODS

This research used the systematic literature review (SLR) method. The purpose of using this
method is to minimize bias in the process of answering research questions. Minimizing bias, among
others, must undergo a process of identification, source selection, and synthesis (Moher et al., 2015). As
a follow-up to minimize this bias, PRISMA (Preferred Reporting Items for Systematic Reviews and
Meta-Analyses) is used as a research guide. Its objectives include the systematic determination of
research topics (identification), the creation of inclusion and exclusion criteria (screening), and extensive
database analysis (feasibility) (Idris et al., 2022).

The PRISMA flowchart below illustrates searching for relevant literature (200 articles), screening,
and critically appraising the selected articles. Searching for relevant articles was conducted using the
keywords “PAl learning strategies” and “children with special needs”. These keywords aim to bring up
a specific database with the maximum possibility of similar publications appearing. This study only
selected journal articles as the main source to ensure the quality level of the research. Meanwhile, the
data parameters used are research results from 2019 - 2024 (the last five years). This research database
includes Google Scholar with the Publish or Perish 8 tool. Furthermore, this research uses the Boolean
Search technique, which focuses on the previous keywords. This Boolean Search technique uses AND
to connect the PAI learning strategy search section with other sections.

Inclusion and exclusion criteria are stages in the screening process. The article selection criteria
began with automatic sorting using the Zotero application to filter out duplicate articles, articles
publication years below 2019, and documents other than articles. As a result, 20 articles fell into the
exclusion category as documents that had to be excluded. Thus, 180 articles can enter the next stage,
namely the eligibility stage.

Eligibility is the screening stage after the inclusion and exclusion procedures. The eligibility stage
in this study used a manual method, namely, examining the article manuscript by reading the title and
abstract to ensure the article's relevance to the research question. Articles that were not related to PAI
learning strategies and children with special needs were excluded from the review list. The results of
this eligibility stage left 42 articles ready to enter the analysis stage.

Furthermore, this research analysis uses qualitative thematic analysis techniques. This analysis
technique is the same as the synthesis of interpretation and explanation (Xu & Zammit, 2020) and has
advantages such as efficiency in synthesizing data (Flemming dkk., 2019). This analysis technique
carefully reviewed the articles generated from the eligibility process, especially in the abstract, findings,
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and discussion sections. Data relevant to the research questions were collected, summarized, and
evaluated thematically.

Identification of new studies via databases and registers

5 Records removed before screening:
E Records identified from: - Duplicate records (n = 8)
E;EE Databases (n = 200) Records marked as ineligible by automation
@ tools (n=12)
=
Y
Records screened Records excluded
(n=180) (n=39)
y
E‘ Reports sought for retrieval Reports not retrieved
§ (n=141) (n=31)
=
@
Reports assessed for eligibility HEDE;rtS exclude;l}:'
(n=110) nntreeva_nt (n=37)
not accessible (n = 31)
g New studies included in review
2 (n=42)
=4

Figure 1. PRISMA Flowchart of the Publication Results of PAI Learning Strategies for Children with Special
Needs 2019 - 2024

Table 1. Literature Selection Categories

Criteria Inclusions Exclusions

Data Parameters 2019 - 2024 before 2018

Type of Document Source Article Book, series of books, chapter in a book
Source Journal Non-Journal

The table above explains the inclusion and exclusion criteria used in this study's literature search
and selection process. These criteria ensure that only relevant, recent (published between 2019 and
2024), and credible (reputable journals) scientific articles are analyzed. Documents such as books, book
chapters, or non-journal publications are excluded from the study to maintain focus on empirical studies
that have undergone peer review.

3. FINDINGS AND DISCUSSIONS
Distribution and Findings of PAI Learning Articles for Children with Special Needs

The distribution of articles on PAI Learning Strategies for Children with Special Needs based on
the year of publication from 2019 to 2024 shows an increase in the number of articles from year to year.
The number of articles tends to increase yearly, starting with six articles in 2019, 5 articles in 2020 and
2021, then jumping to 12 in 2022 and peaking at 13 in 2023. In recent years, this shows increased
researchers' interest and attention to PAl learning strategies for children with special needs. The increase
in articles yearly shows more attention and effort to develop effective and innovative PAI learning
strategies for children with special needs.
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Based on a review of 42 research articles on Islamic Religious Education (IRE) for children with
special needs (CSN), four main findings were discovered that are interrelated and form a
comprehensive learning system. These findings cover technical aspects of learning, educator
competencies, environmental factors, and the resulting impact. These findings are classified to facilitate
understanding of the complexity of PAI learning for children with special needs and to provide a
systematic overview of the various components that need to be considered in implementing inclusive
education. The following classification organizes the findings based on their main focus, ranging from
technical adjustments to learning, the central role of educators, the dynamics of external factors, to the
expected outcomes of an effective PAI learning process for children with special needs.

Table 2. Classification of Key Findings

No Key Findings Aspect/Component Description
1 Adjustments to Learning Curriculum Special modifications/developments
Aspects according to the abilities and limitations of

children with special needs

Content Simplified, concrete, and contextual
according to the level of understanding of
children with special needs

Methods Variety of methods (lectures,
demonstrations, practice, question and
answer sessions) according to
characteristics and learning styles

Media Images, videos, animations, audio
technology, and IT-based interactive media

Evaluation Assessment emphasizes affective and
psychomotor aspects rather than cognitive
ones.

2  The Important Role of Understanding the Sensitivity and skills in identifying the
Teachers Conditions of Children specific conditions of each child

with Special Needs

Preparing Learning Careful planning, selection of appropriate,

Materials creative, and innovative methods and
media

Assistance and Emotional support, positive reinforcement,

Motivation and continuous encouragement

3  Supporting and Inhibiting Supporting Factors:
Factors

Family Support Full involvement and support from
parents/guardians

School Environment Facilities that are accessible to people with
disabilities, an inclusive culture, and
acceptance

Competent Teachers Special knowledge and skills in handling
children with special needs

Inhibiting Factors:

Limited Facilities Lack of accessible media and supporting

facilities
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No Key Findings Aspect/Component Description

Teacher Understanding Lack of wunderstanding about the
characteristics and needs of children with
special needs

Diversity of Children Every child has unique and different needs.

with Special Needs
4  Positive Impact for Children with Special
Needs:
Spiritual Development Strengthening the relationship with God,
building positive character
Social Development Interpersonal skills, appreciating diversity
Knowledge & Skills Religious teachings, history, Islamic culture,

worship practices
For School Institutions:

Reputation Enhancing a positive image as an inclusive
and accommodating institution

For the Community:

Active Participation Children with Special Needs are ready to
participate and contribute to society

Agents of Change Spreading positive values, eliminating
stigma, and creating an inclusive
environment

The table above systematizes the results of a review of 42 research articles that identify four main
findings in PAI learning for children with special needs. This table explains that these four findings
form an integrated system, whereby the success of PAl learning for children with special needs depends
on the comprehensive implementation of all components identified in each finding.

The emphasis on modifying the curriculum and materials according to the needs of diverse
students is in line with the principles of Universal Design for Learning (UDL). This framework demands
flexibility in curriculum, methods, media, and assessment from the outset of design. Research
(Priyadharsini & Sahaya Mary, 2024) UDL, by providing multiple means of representation, engagement,
and expression, contributes significantly to improving the learning outcomes of students with diverse
achievements and backgrounds in the context of inclusive learning. In the specific realm of PAI
(Novanto dkk., 2025). Integrates Islamic values into the inclusive curriculum, emphasizing contextual
content and participatory methods as effective practices for students with special needs. This is in line
with the opinion of Zulaikhah et al. (. The importance of concrete and contextual presentation in PAI,
and using visual and auditory media to facilitate understanding.

The second finding regarding the important role of teachers in children with special needs learning
is reinforced by research (Awaliah dkk., 2024). This shows that training, professional mentors, and the
application of adaptive technology positively impact teachers' abilities in identifying and assessing
children with special needs, supporting more personalized learning designs. In line with this, research
conducted by (Wardany & Ulfa, 2022). Shows that teachers' readiness to manage inclusive classrooms
through training and professional development is closely related to their ability to provide empathetic
and adaptive learning media and strategies, and emotional and motivational support. Additionally,
(Pandia dkk., 2024) Emphasizes that training PAI teachers for students with special needs, including
collaboration with assistant teachers and adaptation of visual media and hands-on practices such as
prayer simulations, is an effective strategy for improving understanding.
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The third finding underscores the important role of ecosystem support in PAI children with special
needs learning. Communicative and collaborative family support through the exchange of information
between teachers and parents provides a strong foundation for relevant and responsive learning
interventions (Novitasari dkk., 2023). Strong relationships between parents, teachers, and schools
encourage more meaningful and comprehensive learning (Aryuni dkk., 2024). In addition, an inclusive
school environment with special facilities such as individual study rooms and comfortable spaces can
help children with special needs control their emotions and learn more effectively (Novriani dkk., 2023).
However, major obstacles include poor physical accessibility (Jogbakci dkk., 2025), a lack of assistant
teachers and training, and disparities in facilities in different regions (Raharja dkk., 2025). Addressing
these challenges requires holistic interventions such as strengthening teacher training, improving
adaptive facilities, and intensive collaboration among stakeholders so that the PAI learning process for
children with special needs is optimal and inclusive in all contexts.

Several studies show that inclusive Islamic Religious Education (PAI) programs have a significant
impact on the character building, religiosity, and social integration of Children with Special Needs. One
study confirms that collaboration between IRE teachers, regular classroom teachers, assistants,
psychologists, and parents can provide effective religious guidance for students with autism, especially
in strengthening their understanding of religion and self-confidence (Hakiman et al., 2021). Another
study shows that adaptive PAI learning, accompanied by special education teachers, can create a sense
of security and active participation of children with special needs in the classroom (Khairunnisa et al.,
2024). Similar findings also highlight the importance of individual methods and worship monitoring in
increasing the spiritual motivation of blind students (Bela et al., 2023). In the pesantren environment (F.
Sari et al., 2024), an inclusive curriculum based on congregational worship and cross-santri social
activities encourages social integration and a more meaningful internalization of Islamic values. These
findings collectively reinforce that a collaborative, adaptive, and contextual inclusive PAI approach not
only enhances the spiritual and moral aspects of students with disabilities but also creates a
transformative learning environment and promotes the humanization of students.

PAI learning for children with special needs requires a comprehensive and integrated approach.
These four findings are interrelated and show that successful learning depends on several factors,
including appropriate learning adjustments, adequate teacher competence, support from various
parties, and a commitment to overcoming existing obstacles. To improve the quality of PAl learning for
children with special needs, systematic efforts are needed to develop a flexible curriculum, improve
teacher competence, provide adequate facilities and infrastructure, and build support from families and
the community. With this holistic approach, PAI learning can provide optimal benefits for developing
children with special needs and create a more inclusive environment.

Patterns of PAI Learning Innovation for Children with Special Needs

A systematic literature review covering 2019-2024 shows that innovation patterns in Islamic
Religious Education (PAI) for Children with Special Needs are moving towards a more holistic,
adaptive, and participatory approach. This pattern covers aspects of planning, implementation, learning
media, pedagogical strategies, material development, evaluation, the role of teachers, as well as
supporting habits and extracurricular activities.

First, in terms of learning planning, innovation is evident in efforts to modify the curriculum, lesson
plans, and evaluation systems to suit the type and level of students' disabilities (Wahyuna, 2023;
Wahyuni, 2019). Compared to previous studies that focused more on adapting the general curriculum
(Reza Abady, 2018)Other findings emphasize the importance of planning based on individual needs
rather than merely administrative modifications (Farida, 2021).

Second, in the implementation of learning, there is a pattern of innovation through varied learning
methods tailored to the specific needs of children with special needs, such as the Applied Behavior
Analysis (ABA) method for children with autism (Shofiyyah, 2022), the UMMI method for children with
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dyslexia (Fitriani et al., 2022), and 3T1M (Tasmi, Tafahum, Tikrar, and Murojaah) for children with
visual impairments (Risma, 2023). Compared to previous studies that only relied on lecture methods or
general habituation (Miftachul Khasanah, 2018), these findings show a paradigm shift towards
differentiated pedagogy more responsive to student diversity.

Third, in terms of learning media, innovation is evident in the use of adaptive technologies, such
as Talk Back for the visually impaired, Augmented Reality for deaf people, and animated media for the
intellectually disabled (Salsabila dkk., 2023; P. R. Sari dkk., 2023). These findings reinforce Vygotsky's
idea about the importance of tools and scaffolding in learning (Vygotsky, 1978), while also correcting
the results of previous studies that tended to emphasize conventional media without adaptive
technology (Satrisno & Friantary, 2019). Additionally, the development of A MA BA media for
memorizing the Qur'an in deaf children (Salsabila dkk., 2023). Demonstrates an innovative multisensory
approach.

Fourth, at the level of learning strategies, a pattern of innovation emerges through the application
of direct, indirect, interactive, experiential, and independent learning strategies, which are based on the
principle of inclusivity (Dahlan, 2023; Faihanah & Muniroh, 2022). This strategy is in line with
experiential learning theory (Kolb, 1984), which emphasizes learning as a cyclical process through
concrete experiences, reflection, conceptualization, and experimentation. Compared to previous
approaches that did not sufficiently consider the learning styles of students with special needs (Afifah,
2018)The current strategy shows progress in creating positive social interactions and active student
participation.

Fifth, the development of teaching materials in PAI learning for children with special needs has
also transformed, with an emphasis on practical and contextual values that can be applied in everyday
life (Wahyuni, 2019; Yulianingsih dkk., 2022). This innovation differs from the old approach, which
tended to emphasize memorization and normative aspects (Murtopo & Athoillah, 2018). Currently, PAI
materials are more directed at fostering Islamic character and social values, strengthening the relevance
of religious education to the real lives of students with special needs (Salabi, 2023).

Sixth, innovative patterns in learning evaluation also emerge through flexible and accommodative
approaches, by adjusting to students' cognitive, affective, and psychomotor abilities (Isroani, 2019;
Rinaldho dkk., 2024). Assessment is no longer solely summative, but has evolved to become authentic
and formative, emphasizing individual progress. These findings confirm the theory of assessment as
learning, in which students are actively involved in the assessment process (Dann, 2014).

Seventh, the role of PAI teachers in learning innovation is also prominent. Teachers must have
pedagogical competence, patience, and the ability to collaborate with various parties, including special
assistant teachers, parents, and the community (Widopuspito et al.,, 2022). These findings reinforce
Bronfenbrenner's theory about the importance of the ecological system in education (Bronfenbrenner,
1979) and respond to previous studies that placed teachers in a single dominant position, without cross-
actor collaboration (Amalia, 2019).

Eighth, the implementation of extracurricular activities and religious practices such as
congregational prayers, morning zikr, and reading the Qur'an is part of an innovative approach to
shaping the Islamic character of students with special needs (Hidayati dkk., 2022; Kristiyanto dkk.,
2023). This innovation expands the scope of PAI learning beyond the classroom and reinforces a
transformative spiritual education approach, which is cognitive but also affective and moral. These
findings also renew the old view that limits PAI learning to the classroom and formal lesson hours
(Rohman, 2015).

Overall, the eight identified innovation patterns can be categorized into three main dimensions:
First, Structural Innovation, which includes curriculum modification, planning, and evaluation systems;
Second, Pedagogical Innovation, covering adaptive methods, media, strategies, and learning materials;
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and Third, Cultural-Communal Innovation, relating to the role of teachers, collaboration, and religious
habits. These patterns show a significant shift from traditional approaches to approaches based on
student needs and potential. Furthermore, comparisons with previous studies show that the latest
findings reinforce the theory of inclusion and differentiation in education, while refuting old practices
that tend to be homogeneous and normative. Thus, innovations in PAl learning for children with special
needs in the 2019-2024 period are not only a response to technological developments and curriculum
demands but also the result of systematic efforts to build inclusive, contextual, and transformative
religious education.

Based on the results of a literature review covering 2019-2024, innovations in Islamic Religious
Education (IRE) for Children with Special Needs (CSN) can be mapped into three main dimensions.
First, the structural dimension emphasizes modifying the curriculum, lesson plans, and evaluation
systems to suit the characteristics of the students. Second, the pedagogical dimension focuses on
developing adaptive and contextual teaching methods, media, strategies, and learning materials. Third,
the cultural-communal dimension emphasizes the role of teachers as facilitators, cross-actor
collaboration, and religious habituation and extracurricular activities. These three dimensions form a
holistic, adaptive, and transformative innovation framework. The following schematization
summarizes this innovation pattern in a more structured manner:

Table 3. PAI Learning Innovation Dimension Scheme for Children with Special Needs (2019-2024)

Dimension Focus of Innovation Research Findings Theoretical Basis
1. Structural e Curriculum and lesson e Curriculum based on Theory of assessment as
Innovation plan modifications individual needs learning (Dann, 2014)
. (Wahyuna, 2023;
Flexibl
* Floble and  \ahyuni, 2019)
accommodating
evaluation e Authentic & formative
evaluation (Isroani, 2019;
Rinaldho dkk., 2024)
2. Pedagogical ¢ Differential method e ABA method for children Theory of experiential
Innovation . . . with autism (Shofiyyah, learning (Kolb, 1984)
* Adaptiveleamingmedia 1) MMI method for and  Theory  of
Inclusive strategy children with dyslexia Vygotsky (1978) about
Applicable and (Fitriani et al., 2022) scaffolding
contextual material 3TIM for children with
visual impairments
(Risma, 2023
AR for deaf people, Talk
Back for the visually
impaired (Salsabila dkk.,
2023; P. R. Sari dkk., 2023
Real-life based content
(Yulianingsih dkk., 2022)
3. Cultural- The role of teachers as Collaboration between Theory of the ecological
Communal facilitators and Islamic Education system,
Innovation collaborators teachers, assistant Bronfenbrenner (1979)
teachers, and parents

Synergy between actors
(special support teachers,
parents, community)

Extracurricular activities
and religious practices

(Widopuspito dkk., 2022)

Habitual congregational
prayer, remembrance of
God, reading the Qur'an
(Hidayati  dkk., 2022,
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Dimension Focus of Innovation Research Findings Theoretical Basis

Kristiyanto dkk., 2023)

¢ Expansion of PAI outside
the classroom, responding
to old views (Rohman,
2015)

The three dimensions above, when combined, will produce a more holistic, adaptive, and
transformative pattern of PAI learning innovation, thereby providing a more comprehensive response
to the religious education needs of children with special needs. Thus, PAI learning innovation for
children with special needs is not merely a technical solution in the teaching process, but also a
manifestation of commitment to inclusive education that is fair and oriented towards strengthening
human values.

Innovative Strategies in Islamic Education Learning for Children with Special Needs

The Islamic Religious Education (IRE) learning strategy for children with special needs (CSN) must
be optimised to realize inclusive and quality education. Conventional approaches are often inadequate
to accommodate the specific needs of each type of disability. Therefore, innovation and creativity in
designing PAI learning strategies are imperative to facilitate an effective learning process for children
with special needs. This is in line with the inclusive education paradigm, which emphasises that every
child, regardless of their limitations, has the right to a meaningful education in accordance with their
potential (Mansir, 2021).

Islamic Religious Education (PAI) learning strategies for Children with Special Needs cannot be
standardised, but must be specifically adapted so that learning objectives can be optimally achieved.
Therefore, it is important to outline learning strategies that have been proven to be effective and
innovative for each category of disability.

First, for blind children, a multisensory approach is key to delivering PAI material. The tasmi'
(talqin), tafahum, tikrar, and muroja'ah methods have been proven effective in helping blind children
memorise the Qur'an, especially Juz Amma (Risma, 2023). This strategy is in line with the multisensory
learning theory proposed by Paivio through dual coding theory, in which a combination of sensory
stimulation can strengthen memory (Paivio, 1971). In addition, the use of technology such as the Talk
Back application also plays an important role in facilitating access to information for blind children
(Salsabila dkk., 2023). These findings are consistent with the results of research (Figueiredo dkk., 2019).
That emphasises the importance of adaptive technology in supporting the religious literacy of visually
impaired students. Thus, it can be said that multisensory and technology-based strategies are forms of
innovation that align with theory and previous research results.

Secondly, for children with intellectual disabilities who have limitations in cognitive aspects,
simplifying the material is the most effective strategy (Zulaikhah et al., 2020). The material is presented
concretely and simply, accompanied by various methods such as lectures, question and answer
sessions, drills, singing, and visual media such as pictures and videos. Intensive repetition of material
and communication using sign language or facial expressions has also been proven to help children
with intellectual disabilities understand lessons (P. R. Sari et al.,, 2023). Learning evaluation is more
emphasised on affective and psychomotor aspects, in accordance with the abilities of children with
intellectual disabilities (Rinaldho et al., 2024).

Third, in the context of deaf children, the iqro' method, which combines oral and sign language
approaches, has proven effective in teaching the Hijaiyah alphabet (Jabar dkk., 2022). In addition, the
use of animation and augmented reality media can also help deaf children understand the subject
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matter. One effective strategy is the A MA BA method implemented at SLB Islami Qotrunnada, which
helps deaf children read and memorise the Qur'an (Salsabila dkk., 2023). Furthermore, for children with
physical disabilities, an effective PAI learning strategy is to adapt methods similar to those used for
blind and deaf children, but with the addition of movement guides in accordance with their physical
limitations (Rinaldho dkk., 2024). The use of visual and audio media is also very helpful in the process
of transferring knowledge to children with physical disabilities (Salsabila dkk., 2022).

Meanwhile, for children with emotional and behavioural disorders, a behavioural approach is key
(Mitchell dkk., 2019). Negative reinforcement methods can reduce the frequent use of abusive language
(Leijten dkk., 2019). Music therapy and Al-Qur'an therapy have also been proven effective in improving
the behaviour of children with emotional and behavioural disorders (Hidayat dkk., 2023). In addition,
the application of rewards and penalties in learning contracts can help children with disabilities to be
more disciplined and motivated in learning (Husna dkk., 2023). In addition to specific strategies for
each type of disability, several innovative learning strategies can be applied generally to children with
disabilities. Al-Qur'an and akhlak-based learning using contextual methods has been proven to increase
the interest and understanding of children with special needs in PAI material. Optimising digital
technology such as WhatsApp, Google Meet, Google Classroom, and Zoom can also facilitate a more
effective communication and knowledge transfer process (Salsabila dkk., 2022).

Outdoor learning strategies and humanistic approaches are also attractive alternatives for children
with special needs. Outdoor learning can help create a more enjoyable learning atmosphere and reduce
boredom (Faihanah & Muniroh, 2022). Meanwhile, humanistic approaches emphasise giving special
attention to children with special needs so that they feel valued and motivated to learn (Iswati &
Rohaningsih, 2021). In implementing these strategies, collaboration between teachers, parents, and
other professionals is a crucial aspect that cannot be ignored (Farkhan et al., 2022). Teachers must have
adequate competence and understanding of the characteristics and specific needs of each type of
disability (Nurhayati et al., 2021). Parents also play an important role in supporting and motivating
their children. In addition, the involvement of professionals such as psychologists, therapists, and sign
language experts is also needed to maximise the learning process for children with special needs (Sofia
dkk., 2021).

Although many innovative strategies have been implemented, challenges and obstacles are still
frequently encountered in their implementation. Limited facilities and infrastructure, teachers' lack of
understanding of technology, and the scarcity of PAI learning support books appropriate for different
types of disabilities are some of the obstacles that are often encountered. However, these obstacles can
be gradually overcome with commitment and continuous effort. Research and development of PAI
learning strategies for children with special needs also need to be continued. By involving a
multidisciplinary perspective, research can produce new findings that are more comprehensive and
effective in accommodating the needs of children with special needs. In addition, disseminating
knowledge through scientific publications is very important to broaden insights and enrich scientific
knowledge about PAI learning strategies for children with special needs.

4. CONCLUSION

A systematic literature review of 42 articles from 2019 to 2024 shows a significant increase in
academic attention to PAI learning for children with special needs, with a peak of 13 articles published
in 2023. Four main findings were identified: adjustments to learning aspects (curriculum, materials,
methods, media, evaluation), the central role of teachers in understanding the conditions of children
with special needs and providing emotional support, the dynamics of factors that support or hinder the
learning ecosystem, and the positive impact on the spiritual and social development of children with
special needs and the transformation of an inclusive society. The innovation pattern leads to three
integrated dimensions: structural (curriculum modification and flexible evaluation), pedagogical
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(differentiated methods such as ABA, UMMI, 3T1M; technology-based adaptive media; contextual-
applicative materials), and cultural-communal (cross-actor collaboration and religious habits). Effective
strategies are specific to each disability category, including multisensory for the visually impaired,
concrete simplification for the intellectually disabled, oral-sign language for the hearing impaired, and
behavioural approaches for the emotionally disabled, with success depending on intensive
collaboration between teachers, parents, and professionals.

The implications of this study emphasise the need for: (1) reformulation of the national PAI
curriculum policy that integrates the principles of Universal Design for Learning; (2) strengthening of
PAI teacher training programmes based on special competencies for children with special needs, with
an emphasis on adaptive technology and differentiated pedagogy; (3) provision of inclusive learning
technology infrastructure and accessible media in all educational institutions; (4) strengthening the
collaborative ecosystem through the systematic involvement of parents, psychologists, and the
community in learning planning. Further research is recommended to: (1) examine the comparative
effectiveness of PAI learning strategies across different types of disabilities through experimental
studies; (2) develop a model for authentic PAI assessment instruments that are sensitive to the diversity
of children with special needs; (3) examine the long-term impact of inclusive PAI learning on the social
integration and psychological well-being of children with special needs in the community; (4) exploring
the implementation of artificial intelligence and the latest generation of assistive technology in PAI
learning for children with special needs; (5) conducting cross-country comparative studies on best
practices in religious education for children with special needs in different cultural contexts.
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