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Abstract 

 

 

 

 

 The purpose of this study is to evaluate efforts to develop an ecocriticism-based 

curriculum in various universities in Indonesia and measure the effectiveness of 

these interventions in improving student understanding. The research method 

uses mixed methods. The study results show that lecturer training programs, 

curriculum changes, resource increases, and the use of technology contribute 

significantly to the improvement of understanding of literary ecocriticism. For 

this, universities with better curriculum quality and higher lecturer competence 

tend to produce better understanding among students. Universities with more 

faculty training programs and more intensive curriculum changes show a higher 

increase in understanding among students. In particular, leading universities 

investing in extensive faculty training programs and periodic curriculum 

revisions show more positive results than universities undertaking such 

interventions. Thus, this study shows that investment in lecturer training and 

increased access to literary resources are essential for successfully integrating 

ecocriticism into the literary curriculum. 
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1. INTRODUCTION 

In recent decades, environmental issues have become very important in global discussions. This 

has triggered efforts from various circles to find alternative solutions to overcome environmental 

problems, including in education. One approach that has gained attention is ecocriticism, a discipline 

that connects literature and environmental studies to examine how literary works can reflect and 

influence our view of nature (Gifford, 2011; Iovino & Oppermann, 2014; Pamungkas, 2021). However, 

in Indonesia, the understanding of ecocriticism among academics and students is still relatively low. 

Many universities have not adequately integrated ecocriticism into their curriculum, leading to a lack 

of awareness and knowledge about the importance of environmental issues in the context of literature 

(Azida & Fitri, 2021; Widianti, 2017). In addition, the lack of training for lecturers and limited access to 

relevant literature also hinder the development of an understanding of ecocriticism in Indonesia. 

Therefore, incorporating environmental ethics or literary ecology into the curriculum ensures students 

have a deeper understanding of environmental issues (Bulkeley, 2019; Caetano et al., 2015; Mann et al., 

2014; Suwandi et al., 2017). This issue demands attention because a low understanding of ecocriticism 
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can hinder Indonesia's academic contribution to the global discourse on literature and the environment. 

Although there have been several attempts to include ecocriticism elements in the literary 

curriculum in Indonesian universities, comprehensive research on the extent of these efforts and their 

impact on student understanding is still limited. (Dewi, 2017; Juanda & Afandi, 2024) Most previous 

studies focused more on the individual analysis of literary works from an ecocriticism perspective 

without evaluating the implementation and effectiveness of ecocriticism-based curricula in educational 

institutions. (Khosravi et al., 2017; Sykes et al., 2017; Villanueva Romero, 2014; von Mossner, 2018; 

Yuqin, 2017) In addition, there has been no research that specifically evaluates various factors that affect 

the success of the development of the ecocriticism curriculum, such as lecturer training programs, 

curriculum changes, resource improvement, technology use, and evaluation mechanisms. 

Understanding these factors is essential to identify areas that need improvement and effective strategies 

to improve ecocriticism education in Indonesia. This will significantly contribute to strengthening 

research in the field. Without an in-depth analysis of these factors, understanding the effectiveness of 

interventions in ecocriticism education can be partial and less comprehensive. Therefore, this study 

aims to fill this gap by providing a broader insight into the development strategy of the ecocriticism 

curriculum in Indonesia. 

For this reason, this study aims to evaluate efforts to develop an ecocriticism-based curriculum in 

various universities in Indonesia. Effective ecocriticism education is becoming increasingly important 

amid growing global awareness of the environmental crisis (Clarke, 2022; Crozier & Schulte-Hostedde, 

2015; Hall et al., 2018). However, without appropriate intervention in the form of lecturer training, 

curriculum changes, and resource improvement, efforts to integrate ecocriticism into Indonesia's 

literary curriculum will likely not achieve the expected results. Gaps in the understanding and 

implementation of ecocriticism across various institutions point to the need for more in-depth research 

to identify the key factors that can improve the effectiveness of this education. Therefore, this study will 

measure how effective the lecturer training program, curriculum changes, resource improvement, use 

of technology, and evaluation and feedback mechanisms in improving the understanding of literary 

ecocriticism among students (Bore, 2006; Chang, 2016; McBride et al., 2013). This study will provide a 

clear picture of the current status and challenges in developing an ecocriticism curriculum using a 

comprehensive methodology and data from various institutions. The results of this research are 

expected to contribute to national education. More than that, the research results are also expected to 

spark further academic discussions.  

For this problem, the uneven understanding of ecocriticism among students and lecturers, as well 

as the lack of effective implementation in the literature curriculum in various universities in Indonesia, 

raises concerns about the readiness of future generations to face global environmental challenges. 

Therefore, in-depth research is needed to identify effective strategies for improving understanding of 

ecocriticism in the academic environment. The importance of this research lies in its contribution to 

addressing pressing global challenges related to climate change and environmental degradation 

through education. By increasing the understanding of ecocriticism among students, this research has 

the potential to create a new generation of academics and practitioners who are more environmentally 

conscious so that they can integrate ecological perspectives in literary analysis and cultural studies. The 

research also provides valuable insights for education policymakers and college managers on effective 

ways to develop curricula responsive to environmental issues. In addition, this research will enrich the 

academic literature by providing empirical data that can be used as a basis for future studies in 

ecocriticism and environmental education. Thus, this research is relevant for academics and educational 

institutions and has far-reaching implications for society in a collective effort to face global 

environmental challenges. 
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2. METHODS 

This study uses a mixed-methods approach, combining quantitative and qualitative methods to 

comprehensively understand efforts to develop an ecocriticism-based curriculum in Indonesian 

universities (Creswell, 2014; Sale et al., 2002; Sugiyono, 2016). This approach allows researchers to 

objectively measure how effective the various interventions are as well as understand the context and 

perceptions underlying the quantitative data (Palinkas et al., 2019; Samsu, 2017). The population of this 

study includes all universities in Indonesia that have literature study programs. Samples were taken 

purposively from 37 colleges with quality variations (high, medium, and low) to ensure comprehensive 

representation (Creswell, 2014; Sugiyono, 2016). The respondents consisted of literature lecturers, 

students, and study program managers involved in the teaching and development of the ecocriticism 

curriculum. 

Data is collected through surveys. A questionnaire-shaped survey instrument was designed to 

collect data through Google Forms to measure lecturer and student perceptions regarding the 

effectiveness of lecturer training programs, curriculum changes, resource improvement, technology use, 

and evaluation and feedback mechanisms. The 5-point Likert scale evaluates each indicator 

(Kusmaryono et al., 2022; Sumartini et al., 2020). Then, data mining was done through a questionnaire 

aimed at several lecturers and study program managers to obtain information about the challenges and 

successes in developing an ecocriticism-based curriculum. Furthermore, information about the 

curriculum, program evaluation reports, and training materials are analyzed to understand how 

ecocriticism is integrated into the literature study program and how the evaluation is conducted. Here 

is a research roadmap describing the main steps and flow of the research process: 

 

Figure 1. Research flow 

Figure 1 shows the research flow consisting of several main components that describe the stages in 

the scientific research process: 

a. Problem Identification: This initial stage involves recognizing and understanding the research 

problem to be solved or the research question to be answered. 

b. Literature Study: Once the problem has been identified, the next step is to conduct a literature 

review to understand the context of the problem and what is already known and find any 

knowledge gaps. 

c. Hypothesis Formulation: Based on the literature study, the researcher formulates a hypothesis or 

provisional conjecture that will be tested in the research. This hypothesis provides direction for 

research and determines the variables to be measured. 
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d. Data Collection: Researchers collect the data necessary to test the hypothesis at this stage. Data can 

be collected through various methods such as surveys, experiments, interviews, or observations.  

e. Data Analysis: The data that has been collected is then analyzed using statistical techniques or 

other appropriate methods to test hypotheses and obtain results. 

f. Interpretation of Results: Once the data has been analyzed, the results are interpreted to see if the 

hypothesis is proven. Researchers relate these results to the broader context of the research 

problem. 

g. Preparation of Report: The research results are then compiled in the form of a scientific report, 

which includes the background, methods, results, and conclusions of the research. 

h. Dissemination of Results: The final stage is to disseminate the results of the research to a relevant 

audience, either through publication in scientific journals, presentations at conferences, or other 

methods of dissemination. 

This flow is the basic framework for implementing systematic research. It aims to ensure that the 

research is carried out in a structured manner and the results are reliable and relevant. 

In the research process, quantitative data is analyzed using descriptive and inferential statistics to 

identify patterns and relationships between variables. ANOVA and multiple regression tests were used 

to evaluate the effects of various interventions on improving understanding of literary ecocriticism. 

ANOVA (Analysis of Variance) was used in this study because it could compare the averages of more 

than two groups simultaneously. It is particularly relevant when we want to evaluate the effects of 

different interventions on the understanding of literary ecocriticism. In the context of this study, 

ANOVA allows researchers to determine whether there are significant differences in understanding 

ecocriticism among groups that receive different interventions, such as lecturer training, curriculum 

changes, resource improvements, and technology use. The use of ANOVA is important because it 

provides clarity on the relative effectiveness of the various strategies implemented, as well as helps to 

identify which factors have the greatest impact on the desired outcome (Brzozowski et al., 2019; Choi et 

al., 2021; Ganyaupfu, 2013) Thus, ANOVA is a crucial statistical tool in ensuring the validity of research 

findings and supporting evidence-based decision-making in developing an ecocriticism curriculum. 

Qualitative data were analyzed using thematic analysis methods to identify key themes and insights 

relevant to the information received. Data triangulation is carried out by combining survey results and 

document analysis to ensure the consistency of findings. 

 

3. FINDINGS AND DISCUSSIONS 

After identifying the main problem in the form of a low understanding of ecocriticism among 

students in Indonesia due to the lack of integration of ecocriticism in the curriculum and limited 

educational resources, this study aims to evaluate the effectiveness of various interventions carried out 

by universities in Indonesia. In this section, the results of the research obtained will be discussed in 

detail to provide a clear picture of how lecturer training programs, curriculum changes, resource 

improvements, and the use of technology have affected the level of understanding of ecocriticism in 

various institutions. This analysis will show how the intervention has successfully addressed the 

challenges identified in the introduction and provide insight into areas that still need further attention. 

Level of Understanding of Literary Ecocriticism in Universities in Indonesia  

The understanding of ecocriticism in various universities in Indonesia is very dynamic. This 

diversity of levels of understanding reflects differences in curriculum approaches, lecturer 

competencies, and access to resources that support the teaching of ecocriticism. At some universities, 

ecocriticism has become integral to literature study programs, producing students who deeply 
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understand how literature can be used to explore and critique environmental issues. However, at other 

universities, ecocriticism may still be in the introductory stage or not yet effectively implemented in the 

curriculum. For this, based on research, the complexity of understanding ecocriticism is shown in Table 

1. 

Table 1. Level of Understanding of Literary Ecocriticism in Universities in Indonesia  

Number College 
Faculty/ 

Literature 

Number of 

Respondents 

High 

Understanding 

(%) 

Medium 

Understanding 

(%) 

Low 

Understanding 

(%) 

Don't 

Understand 

(%) 

1 Universitas 

Indonesia 

Indonesia 

Literature 

50 60 30 8 2 

2 Universitas 

Gadjah Mada 

English 

Literature 

40 55 35 10 0 

3 Universitas 

Padjadjaran 

Indonesia 

Literature 

30 50 40 10 0 

4 Universitas 

Airlangga 

English 

Literature 

45 45 40 12 3 

5 Universitas 

Diponegoro 

Japan 

Literature 

35 48 42 8 2 

6 Universitas 

Hasanuddin 

Indonesia 

Literature 

25 52 38 6 4 

7 Universitas 

Brawijaya 

English 

Literature 

55 50 40 8 2 

8 Universitas 

Andalas 

Indonesia 

Literature 

20 40 50 8 2 

9 Universitas 

Negeri 

Yogyakarta 

English 

Literature 

33 42 45 10 3 

10 Universitas 

Sumatera Utara 

Indonesia 

Literature 

28 47 43 8 2 

11 Universitas 

Negeri Malang 

Indonesia 

Literature 

30 45 40 10 5 

12 Universitas 

Sebelas Maret 

English 

Literature 

40 50 35 12 3 

13 Universitas 

Negeri 

Yogyakarta 

Indonesia 

Literature 

25 55 38 5 2 

14 Universitas 

Negeri Jakarta 

English 

Literature 

35 48 40 10 2 

15 Universitas 

Negeri Surabaya 

Indonesia 

Literature 

32 50 38 10 2 
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Number College 
Faculty/ 

Literature 

Number of 

Respondents 

High 

Understanding 

(%) 

Medium 

Understanding 

(%) 

Low 

Understanding 

(%) 

Don't 

Understand 

(%) 

16 Universitas 

Negeri 

Semarang 

English 

Literature 

28 42 45 10 3 

17 Universitas 

Jenderal 

Soedirman 

Indonesia 

Literature 

20 40 50 8 2 

18 Universitas Sam 

Ratulangi 

English 

Literature 

25 47 43 8 2 

19 Universitas 

Syiah Kuala 

Indonesia 

Literature 

22 52 38 6 4 

20 Universitas 

Negeri Medan 

English 

Literature 

30 45 40 10 5 

21 Universitas 

Negeri 

Makassar 

Indonesia 

Literature 

20 35 45 15 5 

22 Universitas 

Jambi 

English 

Literature 

25 30 50 15 5 

23 Universitas 

Negeri 

Gorontalo 

Indonesia 

Literature 

20 32 48 15 5 

24 Universitas 

Bengkulu 

English 

Literature 

25 35 45 15 5 

25 Universitas 

Mataram 

Indonesia 

Literature 

22 30 50 15 5 

26 Universitas 

Palangka Raya 

English 

Literature 

20 28 50 17 5 

27 Universitas 

Tanjungpura 

Indonesia 

Literature 

25 32 48 15 5 

28 Universitas 

Lampung 

English 

Literature 

30 30 50 15 5 

29 Universitas 

Malikussaleh 

Indonesia 

Literature 

20 35 45 15 5 

30 Universitas 

Musamus 

Merauke 

English 

Literature 

25 28 50 17 5 

31 Universitas 

Sultan Ageng 

Tirtayasa 

Indonesia 

Literature 

22 28 50 17 5 

32 Universitas 

Siliwangi 

English 

Literature 

20 25 50 20 5 
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Number College 
Faculty/ 

Literature 

Number of 

Respondents 

High 

Understanding 

(%) 

Medium 

Understanding 

(%) 

Low 

Understanding 

(%) 

Don't 

Understand 

(%) 

33 Universitas 

Trunojoyo 

Madura 

Indonesia 

Literature 

25 27 50 18 5 

34 Universitas 

Bangka Belitung 

English 

Literature 

20 30 48 17 5 

35 Universitas 

Serang Raya 

Indonesia 

Literature 

22 25 50 20 5 

36 Universitas 

Almuslim 

English 

Literature 

25 28 50 17 5 

37 Universitas 

Pembangunan 

Nasional 

Indonesia 

Literature 

20 30 48 17 5 

The data in Table 1 shows a comprehensive picture of the level of understanding of literary 

ecocriticism in 37 universities in Indonesia. This data shows significant variation in understanding 

ecocriticism among various institutions, which can be interpreted through several key dimensions: high 

understanding, moderate understanding, low understanding, and incomprehension. A high 

understanding of ecocriticism appears to be dominant in some universities. University 1, for example, 

recorded a high percentage of comprehension of 60%, while University 13 reached 55%. These figures 

show that the study programs at these universities have successfully integrated the concept of 

ecocriticism effectively into their curricula. It can be assumed that lecturers in these institutions have 

high competence and access to adequate resources so that they can significantly improve student 

understanding. Then, moderate understanding is also spread evenly across universities, with many 

colleges showing 35-50% percentages. University 8 and University 17, for example, have the highest 

percentage of moderate comprehension at 50%. This shows that despite efforts to teach ecocriticism, 

there is still room for improvement, especially regarding teaching methods and the availability of 

learning materials. Meanwhile, low understanding shows significant variation among these 

universities. Some universities, such as University 22 and University 21, recorded a low comprehension 

percentage of 50%. These figures show that although ecocriticism has become part of the curriculum, 

students have not yet fully understood the concepts being taught. This can be due to various factors, 

including a lack of lecturer training, limited resource access, or less effective teaching methods. 

Most universities have a low percentage of incomprehension, usually under 5%. However, there 

are exceptions in some universities, such as University 21 and University 22, which record a percentage 

of incomprehension of 5%. This shows that many students still do not understand ecocriticism, 

indicating the need for more effective and inclusive interventions in ecocriticism education. This 

significant variation in the level of understanding of ecocriticism among these universities indicates a 

gap in the implementation and effectiveness of the ecocriticism curriculum. Some universities have 

integrated ecocriticism well, while others still face challenges in effectively teaching this concept. This 

highlights the need for greater efforts in lecturer training, resource improvement, and adaptation of 

more innovative teaching methods. The study results show that several universities excel in teaching 

ecocriticism. At the same time, many other universities still need to step up efforts to optimize the 

understanding of ecocriticism. However, investment in lecturer training and increasing access to 

literature resources is very important (Fenia, 2018; Huang, 2017; Purwanto et al., 2021) To improve the 

understanding of ecocriticism among students. Thus, the results of this study provide valuable insights 

for the development of a more effective ecocriticism curriculum in universities in Indonesia. 
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Factors Affecting the Understanding of Literary Ecocriticism in Higher Education 

The understanding of literary ecocriticism in higher education is influenced by the curriculum 

taught and various other factors that support the learning process. One of the main factors is the 

competence of lecturers in teaching ecocriticism. Lecturers with a deep understanding and good 

teaching skills can convey ecocriticism concepts more effectively, increasing student understanding. In 

addition, the availability of educational resources, such as books, journals, and digital teaching 

materials, also plays an important role. Universities that provide broad access to ecocriticism literature 

allow students to delve deeper into the material and conduct independent study. Innovative and 

interactive teaching methods, including technology in learning, can also increase students' interest and 

understanding of ecocriticism. Another factor is the lecturer training and development program held 

by the university. Continuous and relevant training can help lecturers update their knowledge and 

adopt more effective teaching methods. The results of the study show these factors in Table 2. 

Table 2. Factors Influencing the Understanding of Literary Ecocriticism in Higher Education in Indonesia  

Number College 
Curriculum 

Quality 

Lecturer 

Competencies 

Resource 

Availability 

Teaching 

Methods 

Environmental 

Literacy 

Use of 

Technology 

Average 

Comprehension 

(%) 

1 Universitas 

Indonesia 

Excellent Excellent Excellent Diverse Tall Tall 90 

2 Universitas 

Gadjah Mada 

Good Excellent Good Diverse Tall Tall 85 

3 Universitas 

Padjadjaran 

Good Good Enough Diverse Keep Enough 80 

4 Universitas 

Airlangga 

Enough Good Good Limited Keep Tall 75 

5 Universitas 

Diponegoro 

Enough Enough Enough Limited Keep Keep 70 

6 Universitas 

Hasanuddin 

Enough Good Enough Limited Keep Enough 72 

7 Universitas 

Brawijaya 

Good Good Good Diverse Tall Tall 85 

8 Universitas 

Andalas 

Enough Enough Enough Limited Keep Enough 70 

9 Universitas 

Negeri 

Yogyakarta 

Enough Enough Enough Limited Keep Enough 68 

10 Universitas 

Sumatera 

Utara 

Enough Enough Enough Limited Keep Enough 70 

11 Universitas 

Negeri 

Malang 

Good Good Good Diverse Tall Tall 85 

12 Universitas 

Sebelas Maret 

Good Good Good Diverse Tall Tall 82 
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Number College 
Curriculum 

Quality 

Lecturer 

Competencies 

Resource 

Availability 

Teaching 

Methods 

Environmental 

Literacy 

Use of 

Technology 

Average 

Comprehension 

(%) 

13 Universitas 

Negeri 

Yogyakarta 

Excellent Excellent Good Diverse Tall Tall 88 

14 Universitas 

Negeri Jakarta 

Good Good Good Diverse Tall Tall 80 

15 Universitas 

Negeri 

Surabaya 

Good Good Good Diverse Tall Tall 82 

16 Universitas 

Negeri 

Semarang 

Good Good Good Diverse Tall Tall 80 

17 Universitas 

Jenderal 

Soedirman 

Enough Enough Enough Limited Keep Enough 70 

18 Universitas 

Sam Ratulangi 

Enough Enough Enough Limited Keep Enough 68 

19 Universitas 

Syiah Kuala 

Enough Enough Enough Limited Keep Enough 72 

20 Universitas 

Negeri Medan 

Enough Enough Enough Limited Keep Enough 68 

21 Universitas 

Negeri 

Makassar 

Enough Enough Enough Limited Keep Enough 65 

22 Universitas 

Jambi 

Enough Enough Enough Limited Keep Enough 60 

23 Universitas 

Negeri 

Gorontalo 

Enough Enough Enough Limited Keep Enough 60 

24 Universitas 

Bengkulu 

Enough Enough Enough Limited Keep Enough 62 

25 Universitas 

Mataram 

Enough Enough Enough Limited Keep Enough 60 

26 Universitas 

Palangka 

Raya 

Enough Enough Enough Limited Keep Enough 58 

27 Universitas 

Tanjungpura 

Enough Enough Enough Limited Keep Enough 60 

28 Universitas 

Lampung 

Enough Enough Enough Limited Keep Enough 58 
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Number College 
Curriculum 

Quality 

Lecturer 

Competencies 

Resource 

Availability 

Teaching 

Methods 

Environmental 

Literacy 

Use of 

Technology 

Average 

Comprehension 

(%) 

29 Universitas 

Malikussaleh 

Enough Enough Enough Limited Keep Enough 60 

30 Universitas 

Musamus 

Merauke 

Enough Enough Enough Limited Keep Enough 58 

31 Universitas 

Sultan Ageng 

Tirtayasa 

Enough Enough Enough Limited Keep Enough 58 

32 Universitas 

Siliwangi 

Enough Enough Enough Limited Keep Enough 55 

33 Universitas 

Trunojoyo 

Madura 

Enough Enough Enough Limited Keep Enough 55 

34 Universitas 

Bangka 

Belitung 

Enough Enough Enough Limited Keep Enough 60 

35 Universitas 

Serang Raya 

Enough Enough Enough Limited Keep Enough 55 

36 Universitas 

Almuslim 

Enough Enough Enough Limited Keep Enough 58 

37 Universitas 

Pembangunan 

Nasional 

Enough Enough Enough Limited Keep Enough 58 

Table 2 provides in-depth insights into various factors that affect the understanding of literary 

ecocriticism in universities in Indonesia. From the data analysis, it can be seen that the quality of the 

curriculum and the competence of lecturers play an important role in determining the level of student 

understanding. University 1 and 13, which have excellent curriculum quality and faculty competence, 

show the highest average understanding, at 90% and 88%, respectively. This indicates that a well -

structured curriculum and competent lecturers can significantly improve students' understanding of 

literary ecocriticism. In addition, the availability of resources and teaching methods is also a critical 

factor that affects the understanding of ecocriticism. Universities with good resources and diverse 

teaching methods, such as University 2, University 7, and University 11, show a high average 

understanding (85%). In contrast, universities with limited resources and less varied teaching methods, 

such as University 26, University 28, and University 30, showed lower levels of understanding (58%). It 

underscores the importance of providing adequate access to relevant literature and learning materials  

and adopting innovative teaching methods to increase student engagement and understanding. In 

addition, using technology in learning has also proven effective in improving understanding of 

ecocriticism. Universities that integrate technology well, such as University 4 and the 19 universities, 

showed a significant increase in understanding even though the quality of their curriculum and 

resources was only adequate. This shows that technology can be a powerful tool to overcome other 

educational system limitations. This analysis underscores that a combination of a quality curriculum, 

competent lecturers, adequate resources, varied teaching methods, and the right use of technology is 

key to improving student understanding (Glaesser, 2019; Pamungkas et al., 2021; Simanihuruk & 
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Sukma, 2023; Yasir, 2018)in the context of understanding literary ecocriticism material in Indonesia 

universities. 

Efforts to Develop an Ecocriticism-Based Curriculum in Indonesia Universities 

As previously described, one of the main challenges faced by universities in Indonesia is the low 

understanding of ecocriticism among students and lecturers, largely due to the lack of integration of 

ecocriticism in the literary curriculum. To address this problem, systematic and thorough intervention 

is needed in curriculum development and revision that explicitly includes the principles of ecocriticism. 

This effort aims to increase students' environmental awareness and teach the connection between 

literature and ecological issues in more depth. The following section will outline the various strategies 

and interventions implemented by universities in Indonesia, including the addition of ecocriticism-

related materials to the syllabus and the development of special modules that teach the relationship 

between literature and ecology. These efforts, as shown in the research results, are an important step in 

ensuring that the understanding of ecocriticism can be firmly embedded in literary education in 

Indonesia. 

For this, efforts to develop an ecocriticism-based curriculum in Indonesian universities are 

important in increasing students' awareness and understanding of environmental issues through 

literature. This process involves a variety of strategies and interventions aimed at integrating the 

principles of ecocriticism into literary study programs. One of the main efforts is preparing and revising 

a comprehensive curriculum, which includes adding ecocriticism-related materials to the syllabus and 

developing special modules that teach the relationship between literature and ecology. Based on the 

research results, universities' efforts in developing an ecocriticism-based curriculum are shown in 

diagram 1. 

 

Diagram 1. Efforts to develop an ecocriticism-based curriculum in Indonesia Universities 

This bar chart shows various indicators of ecocriticism-based curriculum development efforts in 

37 universities in Indonesia, with the name of the university being disguised. The indicators measured 

include Lecturer Training Program, Curriculum Changes (%), Resource Improvement (%), Technology 
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Use (%), Evaluation and Feedback (%), and Average Understanding Increase (%). This analysis 

evaluates how these efforts improve students' understanding of literary ecocriticism. Leading 

universities have many lecturer training programs (4-5), which tend to decrease in the next university. 

This training program is expected to strengthen the understanding and teaching of literary ecocriticism 

more effectively. The percentage of curriculum change is high at the top universities, with University 1 

reaching 80%. This percentage gradually decreases in universities that are in the lower position. The 

increase in literary resources and supporting materials is higher at top universities. The use of 

technology to support ecocriticism learning is fairly consistent, although it tends to decline at lower-

ranked universities. Integrating technology into the learning process is an important aspect of modern 

education. Evaluations and feedback show similar trends to other indicators, with top universities 

showing higher percentages. Systematic evaluation and feedback are important to ensure the 

effectiveness of curriculum changes and teaching methods (Arofah, 2021; Romansyah et al., 2022; 

Spring, 2018; Wulandari, 2022). Universities with good evaluation mechanisms can more quickly 

identify areas that need improvement and ensure that the changes made have a positive impact. The 

average increase in understanding of ecocriticism among students positively correlates with the efforts 

made, especially at top universities. 

 

4. CONCLUSION 

This study reveals that the level of understanding of literary ecocriticism in universities in 

Indonesia varies greatly and is influenced by various factors such as curriculum quality, lecturer 

competence, resource availability, teaching methods, environmental literacy, and the use of technology. 

Data shows that universities with high curriculum quality and competent lecturers tend to produce 

students with a better understanding of ecocriticism. Universities such as University 1 and University 

13, which recorded average scores of 90% and 88% in ecocriticism comprehension, reflect how a good 

curriculum structure and competent lecturers contribute significantly to student comprehension. In 

addition, the use of technology in learning and the availability of adequate resources have also been 

proven effective in improving understanding of ecocriticism. However, universities with limited 

resources and less varied teaching methods show lower levels of understanding, highlighting gaps in 

implementing ecocriticism education across Indonesia. 

The implications of these findings show that increasing the understanding of ecocriticism in 

Indonesian universities requires integrated efforts in various aspects of education. Universities need to 

invest in developing a comprehensive and relevant curriculum for current environmental issues. 

Ongoing teacher training and increased access to literature resources are also important to ensure 

lecturers can effectively teach ecocriticism. In addition, adopting technology in the learning process can 

make learning more interactive and interesting for students. While this study provides valuable 

insights, some limitations need to be noted, such as the limited number of respondents at some 

universities and the variation in the implementation of the ecocriticism curriculum. Further research 

with larger samples and more in-depth analysis is needed to strengthen these findings. The advice for 

colleges is to continually evaluate and improve their courses, ensuring that all students have the same 

opportunity to understand and apply the principles of ecocriticism in their studies and, ultimately, in 

everyday life. 
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