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Abstract This study explores the visionary leadership model and leadership competencies

in the development of Islamic schools. The research was conducted at the
Manunggal Bangsa Education Foundation in Malang City, East Java, Indonesia,
which manages educational institutions from kindergarten to senior high school.
A qualitative approach with a case study design was employed. Data were
collected through interviews, observations, and document analysis, and analyzed
using an interactive model. Data trustworthiness was ensured through credibility,
dependability, and confirmability, including triangulation of sources and methods
and member checking. The findings reveal that the visionary leadership model
practiced by the school founder and principal comprises a synergistic “Vision
Process Triangle” with three stages: vision formulation, vision transformation, and
vision implementation. Leadership competencies were found to be essential to the
successful development of Islamic schools, particularly during the
implementation phase. These competencies include principal-staff relations,
student relations, community and parent engagement, organizational and
facilities management, and curriculum and program development. The study
recommends future research through comparative studies across Islamic
educational foundations, longitudinal quantitative studies on leadership and
student achievement, and experimental studies examining the effectiveness of
visionary leadership training for school principals.
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1. INTRODUCTION

One of the major challenges in developing Islamic educational institutions is how to exercise
visionary leadership while simultaneously building a strong school culture. Visionary leadership has
become increasingly relevant in the modern era, as school leaders are required not only to perform
administrative functions but also to articulate a long-term vision that aligns with Islamic values and
societal needs (Ilhami & Fathoni, 2025). Previous studies have demonstrated that visionary leadership
contributes significantly to school effectiveness and the quality of teaching and learning processes (Said
et al., 2023); (Ardianti et al., 2024). In addition, aspects of visionary leadership in Islamic education have
also been examined within the context of transformative educational competition (Kastaji et al., 2024).

Visionary leadership is widely regarded as a strategic leadership approach in the development of
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educational organizations. Visionary leaders are not only capable of formulating a future-oriented
vision but also of transforming that vision into concrete actions and mobilizing all members of the
school community to achieve it (Nanus, 1992b); (Robbins & Judge, 2017). In educational settings,
visionary leadership has been shown to contribute to school quality improvement, the formation of
organizational culture, and the successful implementation of change and innovation initiatives (Bush,
2011); (Leithwood, 2007).

Alongside this, research on principals’ leadership competencies emphasizes that leadership
effectiveness is largely determined by mastery of managerial, social, academic supervision, and
entrepreneurial competencies (Mulyasa, 2013; Wahjosumidjo, 2011). These competencies play a crucial
role in human resource management, curriculum development, and the creation of harmonious
relationships among schools, students, and the wider community.

Within the context of Islamic education, several studies highlight the importance of leadership
grounded in Islamic values, moral integrity, and exemplary conduct (uswah hasanah) (Muhaimin, 2015);
Sulistyorini, 2012). Nevertheless, most studies on Islamic educational leadership have focused primarily
on transformational or religious leadership models, with limited attention given to visionary leadership
as a systematic process encompassing vision formulation, transformation, and implementation.

Empirical research on Islamic educational institutions in Indonesia indicates that quality disparities
among Islamic schools persist as a structural problem. Many pesantren and madrasahs located in rural or
remote areas lag significantly behind their urban counterparts in terms of educational infrastructure,
digital readiness, and teacher professional development, conditions that directly affect instructional
quality and student learning outcomes (Zawaqi A. Jamil et al., 2025). Moreover, digitalization
challenges have emerged as a critical issue in the development of Islamic education. Evaluative studies
conducted in pesantren demonstrate that low levels of technology utilization, limited digital
infrastructure, and insufficient digital literacy among educators contribute to reduced instructional
effectiveness and constrain the optimal use of technology as a meaningful learning tool (Zawagqi A. Jamil
et al., 2025).

Within the framework of Islamic value-based management, other studies underscore the necessity
for Islamic educational institutions to develop adaptive and integrative leadership models. Such models
should not merely prioritize administrative efficiency and technological innovation, but also
consistently uphold Islamic principles, such as amanah (trustworthiness), ihsan (excellence), and
musyawarah (deliberative decision-making), as foundational elements guiding organizational decision-
making and institutional transformation (Manzoor, 2023). Accordingly, scholarly discourse on
visionary leadership in Islamic education has become increasingly relevant, as it encompasses not only
religious and moral dimensions but also the capacity to formulate strategic visions, manage digital
transformation, and mobilize stakeholders to holistically and sustainably enhance educational quality.
Furthermore, empirical studies examining leadership in Islamic educational foundations that manage
multiple levels of education in an integrated manner remain relatively limited. In fact, managing multi-
level Islamic schools requires a more complex and contextually responsive model of visionary
leadership and leadership competencies.

Based on a review of previous studies, several research gaps emerge. First, there is a separation
between studies on visionary leadership and leadership competencies; prior research tends to examine
these constructs independently, thus failing to provide a comprehensive understanding of their
interrelationship in the development of Islamic schools (Bush, 2011). Second, there is a lack of in-depth
examination of the visionary leadership process; most studies focus on the characteristics or styles of
visionary leaders without systematically explaining the stages of visionary leadership, from vision
formulation and transformation to vision implementation (Nanus, 1992a). Third, there is a limitation in
empirical contexts, as leadership studies in Islamic education are rarely conducted in foundations that
manage education from early childhood (kindergarten) to secondary levels (junior high school) within
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a unified leadership system, particularly through in-depth qualitative case studies. Fourth, insufficient
emphasis has been placed on the vision implementation stage, with many studies failing to explicitly
position leadership competencies as a determining factor in the successful implementation of vision in
Islamic school development. These gaps indicate the need for integrative research examining visionary
leadership and leadership competencies in the context of Islamic school development.

Further empirical studies corroborate that quality gaps among Islamic schools continue to
characterize the Indonesian Islamic education landscape. Pesantren and madrasahs in disadvantaged
regions frequently experience deficits in infrastructure, teacher quality, digital preparedness, and
learning outcomes, thereby highlighting structural inequalities in access to quality Islamic education
(Jamil et al., 2025). Recent research also emphasizes that pesantren and other Islamic schooling systems
face substantial quality challenges in adapting traditional curricula to contemporary educational
standards. Studies examining the impact of Sekolahization on Islamic schools reveal disparities in
teacher competencies, curriculum relevance, and institutional support, which collectively contribute to
uneven educational quality across regions and institutional types and further exacerbate internal
quality gaps within the Islamic education sector (Zahra, 2025).

In addition, research analyzing quality disparities in Islamic education from curricular and
technological perspectives indicates that many Islamic schools continue to prioritize classical or
theoretical knowledge, with insufficient integration of practical skills and modern pedagogical
approaches. This imbalance negatively affects the relevance and competitiveness of graduates in
broader academic and professional contexts, particularly when measured against national and Sekolah
educational standards (Swasono, 2025). Taken together, these empirical findings suggest that
addressing quality disparities in Islamic education requires not only equitable resource allocation and
sustained teacher development, but also strategic leadership that integrates visionary planning, digital
transformation, and value-based management rooted in Islamic principles. Such leadership is essential
for fostering comprehensive institutional improvement, reducing disparities, and ensuring that Islamic
education remains equitable, contextually responsive, and sustainable.

Based on the identified gaps in the literature, this study offers several key contributions to the field
of Islamic educational leadership. First, it proposes a process-based, visionary leadership model, termed
the Vision Process Triangle, that conceptualizes visionary leadership as an integrated and dynamic
process encompassing vision formulation, transformation, and implementation, thereby extending
prior studies that have largely remained conceptual and normative. Second, this study advances
existing scholarship by integrating visionary leadership with leadership competencies, demonstrating
that the development of Islamic schools depends not only on visionary clarity but, more critically, on
leadership competencies exercised at the operational level of vision implementation. Third, through an
empirical case study of a multi-level Islamic education foundation, this research provides novel insights
into the practice of visionary leadership across integrated educational levels, from early childhood
education to Madrasah Aliyah. Finally, the study formulates contextually grounded leadership
competencies essential for Islamic school development, including competencies in staff and student
relations, engagement with parents and the wider community, organizational and facilities
management, and curriculum and program development

In the context of Islamic schools in Indonesia, school leaders, such as principals or foundation
founders, are required to possess leadership competencies encompassing relationships with staff,
students, and parents, as well as organizational and curriculum management. However, the literature
explicitly linking visionary leadership models to leadership competencies in the development of Islamic
schools remains limited. Therefore, this study is important in addressing these gaps and advancing the
proposed novelty. The objectives of this study are to explore the model of visionary leadership
implemented within an Islamic education foundation (the Manunggal Bangsa Education Foundation)
and to identify the leadership competencies most critical to the successful development of Islamic
schools, particularly during the stage of vision implementation. The Manunggal Bangsa Islamic
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Education Foundation manages a group of leading schools ranging from pre-kindergarten to Madrasah
Aliyah. It has achieved national recognition as one of the top ten schools in Indonesia. Based on this
phenomenon, it is crucial to explore the educational leadership practices implemented at the
Manunggal Bangsa Foundation, with the expectation that similar Islamic schools across Indonesia can
replicate the identified best practices.

2. METHODS

This study employed a qualitative approach using a case study design Sugiyono, (2013); Moleong,
(2005) conducted at the Manunggal Bangsa Education Foundation in Malang City, East Java, Indonesia,
which manages educational institutions ranging from kindergarten to Madrasah Aliyah (senior
secondary level). A case study was selected to enable an in-depth examination of visionary leadership
practices in a multi-level Islamic educational setting. Data were collected through multiple techniques:
(1) in-depth interviews with the foundation founder, school principals, teachers, and other relevant
stakeholders; (2) direct observations of managerial practices and teaching—learning processes within the
schools; and (3) document analysis, including the foundation’s vision and mission statements, strategic
plans, curricula, and school reports. Data analysis followed an interactive model consisting of data
reduction, data display, and conclusion drawing. To ensure the trustworthiness of the data, this study
applied three criteria: (1) credibility, established through triangulation of data sources and methods as
well as member checking; (2) dependability; and (3) confirmability.

The selection of informants in this study was based on the following criteria: (1) the subjects had
been sufficiently and intensively immersed in the field of activity under study, having been involved
with the foundation for at least 5-8 years; (2) the subjects were still actively engaged in the relevant field
of activity; (3) the subjects had time available to provide information to the researcher; and (4) the
subjects provided information honestly and reliably, rather than tailoring it.

Informants were selected using a combination of purposive and snowball sampling methods.
Purposive sampling was used to select key informants with knowledge relevant to the research
problem, namely the foundation’s founders, chairpersons, and school principals. Snowball sampling
was employed to support informants, including teachers, educational staff, and parents.

3. FINDINGS AND DISCUSSIONS
Findings
Visionary Leadership Model (Vision Process Triangle)

The leaders (the foundation founder and school principals) applied a visionary leadership model
consisting of three synergistic stages: vision formulation, vision transformation, and vision
implementation. The vision process, conceptualized as the Vision Process Triangle, is described below.

a. Vision Formulation

Findings from interviews, observations, and document analysis indicate that the formulation of the
school’s vision at the Manunggal Bangsa Education Foundation is grounded in Islamic values derived
from the Qur'an and Hadith, and is informed by considerations of nationalism, intellectual
development, and independence. The vision, oriented toward “producing a generation of future
excellence,” was collaboratively formulated by the foundation’s founders and the school establishment
team through historical, ideological, and pedagogical reflection.

The findings show that Islamic values constitute the primary foundation of the vision, reflecting
the institution’s origins as a Qur’anic Study Center (TPA). These values are operationalized through
three main pillars: nationalism, intellectual development, and independence. The nationalism pillar
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emphasizes civic awareness, tolerance, and national identity; the intellectual pillar includes cognitive
development, environmental awareness, imagination, and normative values; while the independence
pillar focuses on positive culture, mastery of skills, and personal integrity.

Vision formulation was also influenced by concerns regarding educational challenges and the
nation’s declining competitiveness. Consequently, the school seeks to nurture students who are
academically capable, morally grounded, nationally conscious, and self-reliant. In addition, the
formulation process considered institutional strengths and weaknesses to ensure that the vision
remained both idealistic and responsive to educational realities. Overall, the school’s vision serves as a
strategic direction for sustainable educational development and student character formation.

b. Vision Transformation

Findings from interviews, observations, and document analysis indicate that vision transformation
at the Manunggal Bangsa Education Foundation is carried out through continuous communication,
value internalization, flagship program implementation, pedagogical innovation, strengthening
organizational culture, and organizational restructuring. Vision transformation is understood not
merely as disseminating institutional statements but as an ongoing effort to build shared understanding
and coordinated action among all school members.

The findings show that the school vision is communicated systematically through oral, written,
and practical approaches. Vision dissemination occurs in formal meetings, official communication
channels, and daily educational practices involving foundation administrators, school leaders, teachers,
staff, students, and parents. This process aims to foster togetherness, strengthen collective commitment,
and ensure that institutional values are consistently implemented.

Vision transformation is also operationalized through flagship programs aligned with institutional
goals, including participation in national and international Olympiads, foreign language development,
and student self-development activities. In classroom practices, teachers are encouraged to apply
diverse learning approaches to support both academic achievement and character development in line
with the school’s vision.

The study further reveals that organizational culture and teamwork are strengthened to support
institutional effectiveness. Vision transformation also involves organizational restructuring and
strategic vision adjustments to respond to institutional growth and changing educational demands.
Overall, the transformation process reflects a systematic effort to translate vision values into sustainable
educational practices and measurable institutional outcomes.

c.  Vision Implementation

Findings from interviews, observations, and document analysis indicate that the implementation
of the school vision at the Manunggal Bangsa Education Foundation is carried out systematically
through human resource development, strengthening school culture, curriculum, and program
development, student habituation, and institutional systems aligned with educational goals. Vision
implementation is not merely normative; it is translated into concrete educational practices.

Teacher professional development constitutes a central strategy in implementing the vision. Data
show that teacher recruitment involves several stages, including administrative selection, interviews,
written tests, microteaching, probation, and performance-based employment decisions. Recruitment
emphasizes not only academic competence but also motivation, readiness, and alignment with
institutional vision and values. During probation, teachers receive intensive mentoring, evaluation, and
classroom guidance.

For in-service teachers, professional development is pursued through internal and external
training, teacher working group (KKG) activities, collaborative sharing sessions, and academic
supervision by principals. Training programs are regularly organized and contextualized to
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institutional goals, including English language development and self-development competencies.
Teachers are also encouraged to pursue higher education to strengthen their academic qualifications.

The findings further reveal that vision implementation is reinforced by a school culture grounded
in commitment, consistency, and teacher exemplarity. Structured school and classroom rules, student
orientation programs, and habituation practices are systematically applied to internalize positive values
and behaviors. Overall, vision implementation is realized through sustainable educational practices
integrating professional development, supervision, cultural formation, and student character building.

Leadership Competencies

The following five leadership competencies were found to play a crucial role in the implementation
stage of the vision. Triangulation of data from interviews, observations, and document studies is
presented as follows.

a. Principal-Staff Relations

The study shows that the school principal’s leadership competency in building relationships with
staff is manifested through collaborative communication, ongoing professional development, and
strengthened teamwork during the implementation of the school vision. According to interview results,
the principal explained that communication with teachers occurs not only in formal forums but also
through daily mentoring, informal discussions, and regular weekly learning evaluations. Informants
emphasized that a collaborative approach is necessary to foster a sense of belonging among all teachers
toward the school vision, ensuring that vision implementation is not solely the responsibility of
leadership but involves the entire school community.

This perspective was reinforced by a teacher who stated that the principal actively provides space
for dialogue and supports teacher capacity development through various internal and external training
programs. This demonstrates the establishment of professional relationships based on open
communication, empowerment, and staff competency enhancement.

Observations also showed intensive interactions between the principal and teachers, particularly
during weekly evaluation forums, learning supervision, and coordination for teaching and learning
development. The principal actively provides feedback on teaching materials and directly participates
in problem-solving discussions that teachers face in the classroom. Such interaction patterns indicate a
supportive and participatory leadership style.

These findings are further supported by document studies, including weekly meeting agendas,
academic supervision schedules, teacher work team reports, and teacher professional development
documents, all of which demonstrate an ongoing professional development system. Collectively, these
data indicate that the principal’s competency in building relationships with staff is a key factor in
driving the implementation of the collective vision.

b. Relationships with Students

Regarding student relationships, the study indicates that school vision implementation is realized
through a leadership approach that prioritizes student welfare, development, and needs. Interviews
revealed that the principal emphasized that all learning programs are directed not only toward
academic achievement but also toward character development, potential enhancement, and
psychological well-being. Teachers are given autonomy to develop teaching strategies that holistically
support student development.

Observations show the principal’s direct involvement in monitoring student progress, both
through supervision of learning activities and informal communication with teachers regarding student
issues. In some cases, the principal addresses individual student needs and encourages teachers to
establish positive, empathetic relationships with students.
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Document studies, including student regulations, character development programs, student
progress reports, and self-development programs, demonstrate the school’s strong commitment to both
academic and non-academic student development. Thus, leadership competency in student
relationships is reflected in the principal’s commitment to creating an educational environment that
fully supports student development.

c¢. Engagement with Parents and Community

Leadership competency in building relationships with parents and the community is evident
through the school’s efforts to create open communication and involve stakeholders in supporting the
school’s vision. Interviews revealed that the principal highlighted the importance of parental support
as educational partners, with regular communication conducted through formal forums and informal
discussions regarding student development and school program implementation.

Observations indicated parental involvement in various school activities, including learning
evaluation meetings, student development programs, and initiatives requiring school-family
collaboration. The principal actively engages in dialogue with parents regarding student needs and
progress.

Document studies, such as parents’ meeting minutes, partnership-based school activity reports,
parent-teacher meeting agendas, and records of school collaboration with external parties, demonstrate
a systematic relationship between the school, families, and the community. These data suggest that
leadership competency in parent and community engagement is essential in reinforcing vision
implementation through external support.

d. Organizational and Facilities Management

The study shows that the principal’s competency also supports the implementation of the school
vision by effectively and strategically managing the organization and educational facilities. Interviews
revealed that school management is conducted through structured coordination, clear task allocation,
and supervision of programs supporting the school vision. Facility management is prioritized to
enhance the learning process and student development needs.

Observations demonstrated an organized management of educational resources, including
classroom use, learning facilities, and school activities. The principal actively supervises facility
utilization and administrative coordination related to program implementation.

Document studies, including the school's organizational structure, annual work plans, budget
usage reports, facility inventory, and administrative records, show a management system that supports
effective vision implementation. Leadership competency in organizational and facilities management is
reflected in the principal’s ability to allocate resources efficiently to achieve long-term educational goals.

e.  Curriculum and Program Development

The principal’s leadership competency in curriculum and program development is reflected in the
ability to direct educational design in alignment with the school vision while remaining responsive to
contemporary developments. Interviews indicated that curriculum and program development are
conducted collaboratively with teachers through regular evaluations, pedagogical discussions, and
adjustments to student needs. School programs are designed not only to meet academic requirements
but also to strengthen Islamic values, character, and 21st-century skills.

Observations showed that weekly evaluation forums and teaching supervision are the primary
means of assessing the effectiveness of the curriculum and teaching strategies. The principal actively
provides feedback on instructional materials and supports the development of innovative teaching
practices aligned with student needs.

Document studies, including school curriculum plans, teacher professional development
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programs, teacher work team reports, instructional materials, and educational program evaluations,
confirm the ongoing process of curriculum development. This demonstrates the principal’s long-term
orientation in developing adaptive curriculum and programs that respond to contemporary educational
challenges without compromising the school’s core values.

To conclude, triangulated data from interviews, observations, and document studies indicate that
school vision implementation is strongly influenced by the principal’s leadership competencies,
particularly in building relationships with staff, students, parents, and the community, managing
organizational and facility resources, and developing curriculum and educational programs. These five
aspects are interrelated and collectively support the effective and sustainable implementation of the
school vision.

Discussion
Visionary Leadership Model: The Vision Process Triangle
a. Islamic Values—Based Vision Formulation

This study reveals that vision formulation at the Manunggal Bangsa Education Foundation was
conducted not only through participatory processes but was also deeply rooted in Islamic values
derived from the Qur’an and the Hadith. This finding supports the view that a strong organizational
vision should reflect core values and moral legitimacy while engaging stakeholders reflectively (Kools
& Stoll, 2016). The vision developed was not merely operational but also served as a moral and spiritual
foundation, integrating the pillars of nationalism, intellectual development, and independence as a
synthesis of Islamic objectives and contemporary educational goals (Hidayah, 2025).

The identified “Vision Process Triangle model, consisting of vision formulation, vision
transformation, and vision implementation, reinforces the notion that visionary leadership is not static
but rather a continuous and dynamic process (Fathih et al., 2021). Participatory formulation of an Islamic
educational vision enhances stakeholder legitimacy and attachment, thereby strengthening
organizational synergy (Ayu, 2023).

b. Vision Transformation as an Internal and External Process

The formulated vision was not left merely as a written statement but was transformed through
intensive communication and concrete actions. Internal strategies included communicating the vision
through meetings, communication books, and instructional practices aligned with vision values,
consistent with arguments that effective vision articulation fosters shared understanding and collective
motivation (Leithwood et al., 2020); (Hargreaves & O’Connor, 2018).

Organizational restructuring further reflected the understanding that structures and internal
processes must align with the vision for change to be internalized within school culture (Adriansyah et
al.,, 2022). Thus, vision transformation was not limited to formal communication but involved
organizational change that influenced daily practices.

c. Vision Implementation in Organizational Practice

Vision implementation represents the most critical stage of the Vision Process Triangle, as it is
where the vision confronts operational realities. The findings indicate that implementation strategies
included human resource management through recruitment systems, teacher development,
instructional supervision, and the establishment of a vision-consistent school culture (Wahjunianto et
al., 2025).

This approach aligns with studies suggesting that the failure of vision often lies not in formulation
but in implementation (Day et al., 2019); (Fullan, 2020). Teacher professional development through
formal and informal supervision supports the view that visionary leaders function as facilitators of
change and organizational learners (Hallinger, 2018; Liu & Hallinger, 2018).
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Furthermore, a school culture grounded in commitment and exemplary conduct reinforces the
notion that vision is not merely a slogan but a set of daily practices that shape collective behavior, as
emphasized in theories of effective school culture (Deal & Peterson, 2016).

Leadership Competencies in Vision Implementation

The leadership competencies identified include staff relations, student relationships, engagement
with parents and the community, organizational and facilities management, and curriculum and
program development (Nur Efendi, 2025). These five dimensions strengthen the view that effective
school leadership is a combination of interpersonal, instructional, and organizational competencies
(Harris, 2020; Tasrim & Gamar, 2022; Zulfa, 2023).

Collaborative principal-staff relationships demonstrate leaders’ capacity to enhance collective
capacity, consistent with collaborative leadership approaches that are increasingly recognized as
essential in complex educational contexts (Harris & Jones, 2018). Moreover, student-centered
relationships that reflect empathy and a commitment to student well-being align with the OECD's
student-centered leadership models.

Parental and community engagement not only provides social legitimacy but also expands school
resources through community-based partnerships, supporting findings that external engagement
enhances program sustainability (Epstein, 2018); (Anas et al., 2025). Competence in organizational
management ensures that resource allocation, administration, and school facilities are managed
efficiently and visionarily, reinforcing the argument that school leaders must function as strategic
resource managers (Rismawati & Nugraha, 2025). Finally, competence in curriculum and program
development demonstrates leaders’ ability to integrate local and school needs while maintaining the
relevance of Islamic values, consistent with the demands of contemporary Islamic educational
leadership (Fullan, 2020; Leithwood et al., 2020; Manaf et al., 2025)

Synthesis of Findings and Theoretical Implications

A participatory, Islamicly grounded vision confers moral, strategic, and cultural legitimacy on
schools. The Vision Process Triangle model complements the visionary leadership literature by
emphasizing the processual flow from vision to operational practice. These findings support recent
studies highlighting implementation as an integral component of visionary leadership (Fullan, 2020;
Leithwood et al., 2020).

The identified leadership competencies extend the framework of modern principal competencies
by incorporating community and spiritual-narrative dimensions that are particularly relevant to Islamic
education. This underscores the role of the school principal not merely as an administrative manager
but as a cultural visionary and agent of organizational learning (Anas et al., 2025). The findings of this
study are succinctly illustrated in the Context Diagram below.
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Figure 1. The Vision Process Triangle

The Vision Process Triangle illustrates that visionary leadership operates as a dynamic, continuous
process comprising vision formulation, vision transformation, and vision implementation, all mutually
reinforcing. This supports the theory that visionary leadership is a processual and adaptive
phenomenon (Fullan, 2020; Leithwood et al., 2020).

The vision formulation at this institution is based on Islamic values, indicating that it is developed
participatively and grounded in Islamic teachings derived from the Qur'an and Hadith, thereby
establishing moral and spiritual legitimacy for the organization. This aligns with the assertions of
educational leadership scholars that leadership in education should be value-based and moral (Kools &
Stoll, 2016). The foundational values of Yayasan Manunggal Bangsa’s vision integrate nationalism,
intelligence, and independence. The vision combines Islamic principles with contemporary educational
goals through pillars of nationalism, intellectual development, and independence. This is consistent
with (Arqam et al., 2025; Masru’ah et al., 2025), who argue that contextualized educational leadership
integrates local values with the demands of schools.

At the vision transformation stage, the process is carried out through articulation, communication,
and organizational restructuring. In this stage, the vision is transformed through intensive
communication, school programs, teaching practices, and organizational restructuring aligned with its
values. According to (Hargreaves & O’Connor, 2018) and (Rohani et al., 2025) vision articulation, and
organizational alignment aim to improve and develop the school.

During the vision implementation stage, efforts focus on human resource development, including
systematic recruitment, continuous professional development, supervision, and teacher performance
evaluation based on outcomes. (Hallinger, 2018), (Liu & Hallinger, 2018), and (Day et al.,, 2019)
emphasize that leadership aims to strengthen learning and the professional capacity of educational
human resources (Amin et al., 2026). Additionally, vision implementation involves developing a school
culture rooted in the vision. School culture is built through commitment, consistency, role modeling,
and integrated rules aligned with the vision. This demonstrates that school culture acts as a primary
driver of sustainable change (Deal & Peterson, 2016; Fullan, 2020).

At this stage of implementing the institution's vision, several leadership competencies are required
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to achieve it successfully. These include relationships between the principal and teachers, staff, and
students; engagement with parents and the community; strategic organizational and facility
management; and curriculum and program development (UTI, 2024). Collaborative relationships
between the principal and staff must be cultivated, as the principal, as a leader, must foster collegiality,
teamwork, and staff empowerment to support vision implementation, because effective leadership
should be collaborative and distributed (Harris, 2020; Harris & Jones, 2018).

Likewise, leadership should be student-centered. Leadership practices emphasize empathy,
student welfare, and holistic student development. Contemporary educational leadership theory also
highlights that leadership frameworks must prioritize students (Zulfa, 2023). Furthermore, leadership
competencies in parent and community engagement are crucial. Parents and the community are actively
involved in supporting school programs and realizing the vision (Kelty & Wakabayashi, 2020). School-
community partnerships and socially just leadership (Epstein, 2018); (Amin et al., 2026) Foster a
conducive educational culture and climate.

Moreover, strategic organizational and facility management determine a school’s success in
implementing a formulated and communicated vision. Leaders are tasked with managing resources,
facilities, and administration efficiently and strategically to support long-term vision goals. Rismawati
& Nugraha (2025) also find that strategic leadership and resource management are essential in
education.

This study also finds that leadership competencies in curriculum and program development
significantly affect the implementation of vision. Curricula and programs are developed to remain
relevant to Islamic values and modern educational trends. This aligns with findings from Hidayah
(2025) and Manaf et al (2025) regarding curriculum leadership in Islamic and contemporary education.

4. CONCLUSION

This study explores the visionary leadership model and leadership competencies in the
development of Islamic schools. Findings indicate that the school founder and principal implement a
visionary leadership model structured around a synergistic “Vision Process Triangle,” comprising
vision formulation, transformation, and implementation. Leadership competencies are critical,
particularly during the implementation phase, encompassing principal-staff relations, student
engagement, community and parent collaboration, organizational and facilities management, and
curriculum and program development. Notably, this study identifies five leadership competencies that
underpin successful vision implementation, extending previous research that addressed these
competencies only partially.

Future research should consider: (1) comparative studies across multiple Islamic education
foundations or schools to assess the broader applicability of the Vision Process Triangle; (2) longitudinal
quantitative studies to examine the relationship between visionary leadership competencies and
student outcomes, including academic performance and character development; and (3) experimental
studies evaluating the effectiveness of leadership training programs in enhancing managerial and
relational competencies.

The study also offers practical implications. Islamic education institutions may develop leadership
programs emphasizing visionary, managerial, and relational competencies; engage teachers, parents,
and students in participatory vision formulation to foster inclusivity and ownership; establish concrete
evaluation indicators for vision implementation in management, curriculum, and school culture; and
strengthen partnerships with parents and the broader community as strategic collaborators. Limitations
include the study’s focus on a single educational foundation, the qualitative methodology's preclusion
of quantitative assessment of leadership impact, and a potentially insufficient observation period to
capture the long-term phases of vision transformation.
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