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Abstract 

 

 

 

 

This study aims to describe the learning outcomes of writing negotiation texts by X 

E1 class students of SMAN 1 Bangsri in accordance with the Merdeka Curriculum 

in X E1 class X E 1 class. This study is qualitative in nature. This study employs a 

case study methodology. This study utilized student worksheets, learning 

modules, and literature source texts as its data and data sources. Various data 

collection methods include observations, interviews, and documentation. 

Triangulation models are employed for data analysis. This study's findings are the 

preparation of learning to write negotiation texts in X E1 class of SMAN 1 Bangsri, 

based on an autonomous curriculum that has been implemented effectively in 

accordance with the most recent curriculum guidelines. The creation of 

instructional modules is associated with the independent curriculum system. The 

teacher's instructional module conforms to the requirements of the independent 

curriculum. Currently, the implementation of learning employs an independent 

curriculum whose primary objective is to encourage students to develop their 

potential. The learning process emphasizes students' exploration of their 

surroundings. The results of students' ability to write negotiation texts are evident 

in four areas: content, structure, linguistic norms, and effective sentence 

construction. Content-wise, 83% of X E1 class students in SMAN 1 Bangsri are 

categorized as having adequate skills. Furthermore, the ability of X E1 class 

students of SMAN 1 Bangsri from the perspective of completeness of structure, 

which is 100%, is categorized as excellent. The ability of X E1 class students of 

SMAN 1 Bangsri from the perspective of language elements, which is 64%, is 

categorized as quite good. Therefore, the aggregate average score across all subject 

areas was 86%, and 14% of students did not satisfy the KKM. Based on this, 86 % 

comes within the category of excellent. Thus, the X E1 class students' learning of 

composing negotiation texts produced positive results. 
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INTRODUCTION 

Education plays an essential function in the 21st century as a human resource to face the 

dynamic development of the times. Education is a deliberate action performed by humans through 

school-based and extracurricular learning activities (Sagala, 2017). Education is one of the most 

influential factors in a nation's human resources. It is crucial for society and the government to 

recognize this (Rahayu et al., 2022).  Students are expected to acquire creative and innovative skills 

through the educational process (Sari et al., 2017). Considering the actuality of these issues, it is 

unavoidable that policies and curriculum revisions must be developed and implemented (Priantini 

et al., 2022). 

 The curriculum is the central pillar of education in Indonesia. The curriculum becomes a tool 

for obtaining an optimal learning process that is suitable for managing the learning that is 

accomplished (Dewantara et al., 2019). The curriculum is a learning resource for students who must 

be assessed creatively, dynamically, and frequently in order to keep up with the times and teach 

society's required skills (Barlian et al., 2022). The curriculum is a reference for every education in 

carrying out the teaching and learning process, and Indonesia is one of the countries that has made 

numerous changes to the curriculum up until now. The independent curriculum is a new curriculum 

that is expected to achieve educational objectives (Manalu et al., 2022). Indonesia has a problem with 

a learning crisis, resulting in a deficiency in the quality of education, given the current state of society 

(Priantini et al., 2022). 

 To improve the quality of education, the Ministry of Education, Culture, Research, and 

Technology (Kemendikbudristek) formulated a policy to develop an independent curriculum within 

the framework of implementing learning recovery from 2022 to 2024 (Barlian et al., 2022). This 

independent curriculum was created as an adaptive curriculum framework as part of a learning 

reform initiative with a concentration on character development and student skills (Ministry of 

Education, Culture, Research, and Technology, 2022). This independent curriculum is anticipated to 

be able to require students to be independent and give them freedom in accessing the acquired 

knowledge in order to respond to educational challenges in the era of the industrial revolution 4.0 

in order to support critical thinking skills in problem-solving as well as creativity, innovation, and 

language skills (Manalu et al., 2022; Risdianto, 2019). Thus, students can have skills that are useful 

for their future lives, especially in the aspect of language. 
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Language proficiency is essential for education. This occurs because language proficiency is 

a vital means of communication in everyday life. Listening, speaking, reading, and writing are the 

four fundamental language skills that are interconnected and influence one another (Syarhoh et al., 

2022; Imania et al., 2013). These four language skills are the focus of learning Indonesian in the school 

environment (Septiani, 2022). Therefore, the ability to write is the most important requirement for 

attaining the objectives of learning Indonesian. Nonetheless, the language skills of Indonesian 

students remain quite poor, particularly in terms of writing. 

Students' writing skills in learning Indonesian are still very low. This is in line with research 

conducted by Burohman (2020), who complained about students who often copy text from the 

internet, so the average score of students on writing material is very low, and they still have not 

reached the KKM (minimum completeness criteria). Seeing this reality occurs due to the lack of 

interest of students in writing due to poor awareness of using Indonesian and the use of 

inappropriate learning models so that students' writing skills are difficult to improve. (Puspitasari 

& Supriatna, 2016).  

 One of the texts presented in the independence curriculum is Negotiation Text. It is 

anticipated that learning negotiation text will enhance the capacity for written communication 

(Syarhoh et al., 2022). In line with the research by Dalman (2015), who stated that writing is an 

activity to express ideas freely which is carried out creatively and innovatively in the form of 

sentences, paragraphs, and discourse. Thus the ability to write negotiation texts becomes important 

according to the existing school curriculum (Septiani, 2022). 

 One of the themes of learning Indonesian that can enhance writing skills is negotiation text. 

The negotiation text is a document that comprises the process of agreement between two parties 

with distinct but mutually beneficial interests. As social creatures, it is essential that this negotiation 

text aids students in resolving a common problem through negotiation (Silvia, 2019). Thus, the 

ability to negotiate text is very important for students to have. 

SMAN 1 Bangsri is one of the schools in Jepara that uses the independent curriculum as a 

guide for the educational process. This is implemented in class X, also known as X E1 class. With the 

independent curriculum, it is anticipated that students' skills, particularly their writing skills, will 

develop and become more active and imaginative. Considering the fact that the independent 

curriculum emphasizes differentiated learning. Differentiated learning accommodates the 

requirements of students in learning activities based on their individuality and characteristics 
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(Wahyuningsari et al., 2022). Therefore, students can be given the freedom to express what they 

think in different text forms. Thus, learning to write can be carried out properly. 

An independent curriculum based on differentiated learning provides students with 

independence. Thus, students can readily convey what they wish to write in accordance with the 

themes specified in the instructional modules. The findings of interviews with subject teachers 

revealed, however, that the writing skills of X E1 class students were deemed to be inadequate. In 

order to determine the extent of students' writing skills in autonomous curriculum-based learning 

at SMAN 1 Bangsri, it is necessary to conduct additional research on their capacity to compose 

negotiation texts. 

 Relates to the importance of the independent curriculum on language skills in the aspect of 

writing. Several previous studies have discussed the curriculum and students' writing skills as 

research conducted by (Syarhoh et al., 2022), who stated that Writing skills are important to master 

as a means of communication and expressing ideas in writing. Besides writing skills, the 

independent curriculum is also able to provide significant benefits to students. This happens 

because the independent curriculum provides academic and non-academic training at the 

educational level (Batubara, 2019; Barlian et al., 2022). Besides that, the independent curriculum is 

also able to foster creative, innovative, and flexible feelings toward teachers and students (Manalu 

et al., 2022). However, those who study the Implementation of the Independent Curriculum in 

learning to write negotiation texts have never done. Thus, this research will be very useful in 

uncovering information related to the relationship between the independent curriculum and the 

ability to write negotiation texts conducted by X E1 class students of SMAN 1 Bangsri. In addition, 

information regarding the implementation of the independent curriculum on the ability to write 

negotiation texts will be used as material for evaluating the extent to which the independent 

curriculum is optimized in supporting students' language skills, especially in the writing aspect at 

the senior high school level. This study aims to (1) describe the learning plan for writing negotiation 

texts for X E1 class students of SMAN 1 Bangsri, (2) describe the implementation of learning to write 

negotiation texts for X E1 class students of SMAN 1 Bangsri, (3) describe the results of learning to 

write negotiation texts for students of X E1 class at SMAN 1 Bangsri. 
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METHOD 

This research was conducted at SMAN 1 Bangsri. The subjects of this study were students of 

X E1 class. The time for conducting the research lasted for six months, namely August 2022 - January 

2023. The type of this research was descriptive qualitative. This study uses a case study methodology 

as the chosen method. Learning activities to write negotiation texts for X E1 class, informants, and 

documents are the sources of data used by researchers. The Indonesian teacher at SMAN 1 Bangsri 

and the X E1 class teacher at SMA Negeri Bangsri provided information for this study, along with 

materials such as student work, learning modules, and resource books. 

This study uses a sample as a sampling method. Direct observation or observation, interview 

procedures, and document analysis techniques were used in the data collection process. 

Observations were carried out on January 9-20, 2023, carried out for four meetings learning to write 

negotiation texts and the theme of learning to write negotiation texts based on experience. Where 

the observation is seen from the aspects of lesson planning, implementation of learning, learning 

characteristics, and writing skills of X E1 class students at SMAN 1 Bangsri. Then to deepen the 

existing problems, interviews were conducted with students in X E1 class and the Indonesian teacher 

at SMAN 1 Bangsri who taught X E1 class. After that, documents were obtained in the form of 

learning powerpoints, learning tools in the form of teaching modules, value recapitulation, and 

student worksheets in the form of negotiation texts written by students of SMAN 1 Bangsri. The 

data analysis used in this study is a data triangulation model (Miles & Huberman, 1994). 

 

FINDINGS AND DISCUSSION 

Findings 

According to the research conducted, the implementation of the autonomous curriculum in 

learning to write Negotiation Texts for X E1 class students of SMAN 1 Bangsri yielded the following 

information. The independent curriculum, unlike the 2013 curriculum, does not use lesson plans but 

rather teaching modules that have been prepared according to the subject matter to be discussed. 

The utilized instructional modules include general information, essential components, evaluation 

components, and attachments. 

Learning Planning to Write Negotiation Text for X E1 Class Students of SMAN 1 Bangsri 

 Beginning on January 2-6, 2023, X E1 class at SMAN 1 Bangsri included writing instruction. 

The first stage was the development of teaching modules, which began with discussions with the 
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teachers regarding the subject matter to be covered, namely composing negotiation texts. Subject 

teachers conduct extensive research in order to compile teaching modules that make it simpler to 

organize instruction. The preparation of teaching modules is guided by learning tools that conform 

to the independent curriculum, and teaching modules are adapted to the requirements of students 

based on predetermined learning outcomes. Teaching modules are essentially learning aids 

comparable to lesson plans in the 2013 curriculum. The sole modules created by the teacher are 

designed to assist the teacher in carrying out the learning process. What is novel about the 

instructional modules of this independent curriculum is that each educational unit can arrange 

comprehensive components based on the characteristics of its students.    

 In the process of learning to write negotiation texts at SMAN 1 Bangsri, the teacher arranges 

his own teaching modules to be used. The components in the teaching modules prepared by 

Indonesian teachers in X E1 class consist of three parts. The first part contains identity and general 

information, consisting of (1) school name, (2) expertise program, (3) education participants' eyes, 

(4) class/semester, (5) year, (6) time allocation, ( 7) phases, (8) elements, (9) learning outcomes, (10) 

Pancasila student profiles, and (11) facilities and infrastructure. The second part of the teaching 

module is learning. In this section, there are components consisting of (1) meeting, (2) learning 

objectives, (3) meaningful understanding, (4) triggering questions, (5) learning models, (6) activities 

learning (opening, core, and closing activities), (7) assessment, and (8) enrichment and remedial. The 

third part of the teaching module is the attachment. In this section, there are components consisting 

of (1) worksheets, (2) assessment instruments along with assessment criteria rubrics, (3) reading 

materials (handouts, standardization references, video links, etc.), and (4) a glossary. The 

components of the teaching modules that have been made by the teacher in X E1 class at SMAN 1 

Bangsri are shown in Figure 1-6.  
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Figure 1. The first part of the 

teaching module, which 

contains the identity and 

general information 

 

Figure 2. The second part of 

the teaching module, which 

contains the learning 

 

Figure 3. The third part of the 

teaching module, which 

contains attachments 

 
   

Figure 4. The third part of the 

teaching module, which 

contains attachments 

 

Figure 5. The third part of the 

teaching module, which 

contains attachments 

 

Figure 6. The third part of the 

teaching module, which 

contains attachments 

 

   

  

In addition to the teaching modules that have been prepared by the teacher in the learning 

process of writing negotiation texts, the teacher also prepares media to facilitate the learning process. 

Media that are usually used by teachers to provide material and assignments to students are in the 

form of laptops, projectors, and power points. The three media were chosen and used by the teacher 

because the learning process for writing negotiation texts was carried out offline, so it required 

media that students could directly access. The three compilations are shown in Figure 7-10. 
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Figure 7. The front page of the power point 

that has been prepared by the teacher

 

Figure 8. Part of the structure of the 

negotiation text that will be conveyed to 

students

 
  

Figure 9. Presentation on writing 

negotiation text by the teacher

 

Figure 10. Presentation on writing 

negotiation text by the teacher

 
  

Learning Process Implementation of Negotiation Text Writing for X E1 Class Students of SMAN 

1 Bangsri 

 The implementation stage of the learning process for writing negotiation texts is carried out 

offline using a problem-based learning model. In offline learning, there are three learning activities 

consisting of preliminary, core, and closing activities. The explanation of the implementation of the 

learning process in the initial, core, and closing activities is as follows. 

a. Preliminary Activity 

In the preliminary activity, the teacher takes several steps to ensure students' readiness to 

participate in the learning process, including (1) checking students' readiness, tidiness, and class; (2) 

praying; (3) making attendance; (4) do apperception by providing a stimulus to stimulate schemata 

that are already owned by students; (5) asking about previous meeting materials; (6) provide 

instructions on learning techniques to be used; (7) explain the benefits/objectives of learning. Based 

on the results of observations and interviews conducted with teachers, information was obtained 

that students and classes were ready to participate in the learning process. Thus, it can be said that 

the steps taken by the teacher can prepare students and classes to follow the learning process. In 

addition, the activities carried out by this teacher are similar to the learning activities in the 2013 
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curriculum. 

b. Core Activity 

In the core activities, various efforts are made to achieve predetermined learning objectives. 

There are several tasks that must be completed during the core activities, including (1) the teacher 

must explain the material, (2) provide concrete examples that facilitate students' understanding, 

and (3) providing exercises or practices to implement the knowledge learned by students. The core 

learning activities must be interactive, fun, and able to inspire students to participate actively, 

provide space for creativity, independence, interests, and talents, and take into account the needs 

of students to learn. Teachers as educators must develop strategies regarding how the breadth of 

material will be studied by students effectively. 

The Learning Model is a system concept diagram of the entire learning procedure. Learning 

models may incorporate a variety of technologies or learning strategies. According to interviews 

and observations conducted with Indonesian language teachers at SMAN 1 Bangsri, problem-

based learning is the prevalent learning model. Problem-based learning is a constructive learning 

model that allows students to practice 21st-century skills. This learning paradigm is consistent 

with the independent curriculum's learning principles, which place greater emphasis on 

developmental phases and student achievement. Students are equipped with the skills necessary 

to become lifelong learners. Ability to support the learning process as a whole, learning based on 

the environment and culture of the student, and future-oriented learning based on the student's 

disposition. 

The application of problem-based learning models in the process of learning to write 

negotiation texts begins with a documentary about the actual implementation of negotiation. 

Students are then instructed to view the video to discover the phases of negotiation. The teacher 

then explained the theory of negotiations using PowerPoint slides that had been prepared 

alongside the teaching modules. In the fundamental learning activities, the teacher establishes a 

discussion group in order to initiate the writing of negotiation texts. In addition, as a facilitator, 

the teacher encourages students to begin sharing experiences they have had that can be used as 

material for composing negotiation texts. During the learning process, the teacher also provides 

guidance on how to write the flow of negotiation texts and the factors that must be considered 

when writing such texts. At this point, students have inadvertently acquired a significant amount 

of new experience in accumulating ideas and writing ideas into negotiation text. 
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After each group presented the results of their discussion and writing regarding the text of 

the negotiations. The teacher requests that a representative of each group present their work. The 

results of each group's work will be evaluated based on the STUDENT WORKSHEET that the 

teacher has created so that the results of the student's work will promptly reveal what is deficient 

and does not yet exist. This series of learning activities for writing negotiation texts has provided 

students with a variety of novel writing experiences. This is consistent with the findings of 

observations and interviews conducted with teachers and students, who reported that learning to 

write negotiation texts was a fascinating and enjoyable experience. Figures 11 to 14 

demonstrate the learning process for writing negotiation texts. 

  

Figure 11. Student Worksheet for Compilation 

of Negotiation Texts

 

Figure 12. Learning Process

 

  

Figure 13. The discussion process in learning 

to write negotiation texts

 

Figure 14. Presentation process from group 

representatives in learning to write negotiation 

texts

 
  

c. Closing activity 

Pada kegiatan penutup, terdapat dua kegiatan perlu dilakukan, yaitu kegiatan guru 

bersama perserta didik (kesimpulan, refleksi, dan umpan balik) dan kegiatan guru (evaluasi, 

rencanakan tindak lanjut (RTL), serta menyampaikan rencana pembelajaran selanjutnya). Pada 
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kegiatan penutup, guru melakukan evaluasi terhadap apa yang telah dilakukan oleh peserta 

didik, Adapun bentuk evaluasi yang telah dilakukan oleh guru terwujud dalam pemberian 

pertanyaan mengnai materi yang telah diajarkan guna mengetahui sejauh mana peserta didik 

memahami materi pembelajaran. Selain itu, guru juga memberikan kesempatan kepada peserta 

didik untuk mengajukan pertanyaan mengenai materi yang teah dipelajari hari ini, sehingga 

pemahaman secara simultan terhadap materi yang diajarkan tetap menjadi tujuan utama yang 

akan dicapai.  

Learning Results of Writing Negotiation Texts of Phase E Students of SMAN 1 Bangsri

 Teacher activities with students (conclusions, reflections, and feedback) and teacher activities 

(evaluation, planning follow-up (RTL), and submitting additional lesson plans) must be completed 

as part of closing activities. In closing activity, the teacher evaluates the students' work. The form of 

evaluation employed by the teacher consists of posing queries about the taught material in order to 

determine the extent to which students comprehend the material. In addition, the teacher provides 

opportunities for students to pose inquiries regarding today's material so that simultaneous 

comprehension of the material being taught remains the primary objective. 

1. Learning Outcomes of Writing Negotiation Texts for X E1 Class Students of SMAN 1 Bangsri 

from the Content Aspect 

Assessment of the content aspect uses a Likert scale with a range of 5, 10, 15, 20, and 25. 

Where 5 is the lowest rating, and 25 is the highest rating. Each student will get a maximum score of 

25 if they can write a negotiation text that has compatibility between individual conversations in the 

negotiation text and get a score of 15 if the suitability of the contents of the conversation is only 

sufficient. The details of the results of the assessment of the content aspect in writing negotiation 

texts are shown in Figure 15. 

Figure 15. Graph of Results of X E1 Class Students of SMAN 1 Bangsriin Writing Negotiation Texts Based on 

Content Assessment Aspects 
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Based on Figure 15, it can be seen that eight students (22%) got very good grades, 22 students 

(61%) got good grades, and six students (17 %). Based on the data that has been obtained from 

student worksheets, it can be said that learning to write negotiation texts, especially based on aspects 

of content assessment, can be said to be good. This is evidenced by the acquisition of 61% of students 

who can write negotiation texts based on content assessment aspects. 

2. Learning Outcomes of Writing Negotiation Texts for X E1 Class Students of SMAN 1 Bangsri 

from the Aspect of the Completeness of the Negotiation Text Structure 

Negotiation text is a text that has a structure including (1) orientation, (2) submission, (3) 

offer, (4) agreement, and (5) closing. Thus, a good negotiation text is a text that has the completeness 

of the structure that builds it. Assessment of the content aspect uses a Likert scale with a range of 5, 

10, 15, 20, and 25. Where 5 is the lowest rating, and 25 is the highest rating. The details of the results 

of the assessment of the aspects of content assessment in writing negotiation texts are shown in 

Figure 16. 

Figure 16. Graph of Results of X E1 Class Students of SMAN 1 Bangsri in Writing Negotiation 

Texts from Text Structure 

 
 

Based on Figure 16, it can be seen that the students who got very good grades were 31 

individuals (83%), and the percentage of students who had good results was five individuals (27%). 

Based on the data obtained from student worksheets, it can be said that learning to write negotiation 

texts, especially based on content aspects, can be said to be very good. This is evidenced by the 

acquisition of 83% of students who can write negotiation texts based on content aspects. 

3. Learning Ability to Write Negotiation Text of X E1 Class Students of SMAN 1 Bangsri from 

the Aspect of Linguistic Elements 

Negotiation text is one of the texts in learning Indonesian, which has binding linguistic rules. 

Thus, writing negotiation texts requires the existence of language rules that cannot be separated. 
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The language rules in negotiation texts include the use of pronouns, direct sentences, declarative 

sentences, interrogative sentences, persuasive sentences, and partner utterances. Assessment of 

aspects of language elements uses a Likert scale with a range of 5, 10, 15, 20, and 25. Where 5 is the 

lowest rating, and 25 is the highest rating. The details of the results of the assessment of aspects of 

language elements in writing negotiation texts are shown in Figure 17. 

Figure 18. Graph of Results of X E1 Class Students of SMAN 1 Bangsri in Writing Negotiation 

Texts from Linguistic Elements 

 

Based on Figure 17, it can be seen that 23 students (64%) got good grades, and 13 students 

(36%) got pretty good grades. Based on the data obtained from student worksheets, it can be said 

that learning to write negotiation texts, especially based on aspects of language elements, can be 
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happens because the form of applying negotiation text in the form of direct conversation runs 
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Assessment of the effective sentence aspect uses a Likert scale with a range of 5, 10, 15, 20, and 25. 
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Where 5 is the lowest rating, and 25 is the highest rating. The details of the results of the assessment 

of the aspects of effective sentences in writing negotiation texts are shown in Figure 18. 

Figure 18. Graph of Results of X E1 Class Students' Ability at SMAN 1 Bangsri in Writing 

Negotiation Texts from the Aspect of Effective Sentences 
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shows that the learning process and students' understanding are in the good range. The details of 

the overall assessment results from the learning process of writing negotiation texts are as shown in 

Figure 19. 
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Figure 19. Learning Test Results in Writing Negotiation Texts
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Discussion 
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presentations, to ensure that every student is actively engaged in the learning process. Teachers 

should also organize creative and imaginative activities for their students. In addition, the teacher 
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must plan activities that are appropriate for the age and interests of the students and provide 

students with opportunities to collaborate and work as a team, such as by creating group posters or 

joint presentations. Thus, it can be said that as a planner, the teacher not only prepares learning aids 

but must also be able to accommodate all of the students' requirements in order for them to be 

prepared and engaged in the learning process. In line with the research by Maulida (2022), the 

teacher has the same role as a director in the learning process, so he must prepare all needs properly. 

This condition is in line with the main objective of the independent curriculum, which expects 

students to be able to develop the skills needed to be successful in the future. 

The main objective of the independent curriculum can be realized in the process of compiling 

teaching modules that have been prepared by class X teachers at SMAN 1 Bangsri, who compose 

teaching modules with complete components, compatibility between components, and excellent 

feasibility of learning objectives of the modules used by teachers in preparation for learning are in 

accordance with the recommendations of the independent curriculum. In lin with the research by 

Maulida (2022), learning modules that are in accordance with the independent curriculum must 

include general information components, core components, and attachments. Thus, the learning 

module for SMAN 1 Bangsri is considered very good because it has fulfilled the elements according 

to the independent curriculum. 

The second role carried out by a teacher is as a teacher (teaching), which sounds so basic but 

has such a deep meaning. This refers to the meaning of teaching not only about sharing knowledge 

and imparting wisdom but also about inspiring and motivating students (Amin, 2018). This 

demonstrates that a teacher must be able to help students realize their complete potential by 

bringing out their finest qualities. Teachers at SMAN 1 Bangsri have implemented this meaning 

effectively when teaching Indonesian with the material of writing negotiation texts. Through the use 

of open-ended questions and inquiry-based activities, teachers have incorporated the Problem-

Based Learning (PBL) model to encourage students to become active learners. The learning 

administered by the teacher at SMAN 1 Bangsri begins by presenting students with problems that 

are complex and pertinent to their lives in terms of negotiation texts. The lesson is then continued 

with video playback to emphasize the significance of text negotiation in ordinary life. After 

determining that students comprehend the significance of negotiation text, the teacher attempts to 

reinforce this understanding by explaining the theory of negotiation text. The objective of the 

teacher's learning phase is to provide students with a comprehensive and complete understanding 
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(Rahmadayanti & Hartoyo, 2022). This seems to be contrary to the learning concept, which positions 

students as empty glasses that must be filled with water without knowing when the water will be 

full and overflow (Hadijah et al., 2019). 

Based on research activities shows that the implementation of the independent curriculum 

in learning to write negotiation texts using the problem-based learning model is going very well. 

The findings of this study are in line with the findings of research by Narsa (2021) that problem-

based learning models can effectively improve student learning outcomes. Besides that, the 

problem-based learning model can improve students' writing skills (Hasanah et al., 2016). Thus, 

learning to write negotiation texts using the problem-based learning model goes very well. 

A teacher's third position is that of an assessor/evaluator; as an evaluator, the teacher plays 

a crucial role in assessing the progress of students. This bolsters the teacher, who must consider not 

only academic performance but also behavior, attitudes, and social skills. Teachers must observe 

every student, not just their grades. A teacher must be able to identify the potential of their students 

and assist them in reaching their maximum potential (Mariyani & Rezania, 2021). 

The ability of X E1 Class Students of SMAN 1 Bangsri in writing negotiation texts from the 

content aspect of the students who got very good scores were 8 individuals (22%), students who got 

good grades were 22 individuals (61%), and the percentage of students who had good grades quite 

good as many as six individuals (17%). By looking at these results, it can be seen that the students' 

ability to write negotiation text from the aspect of content assessment is categorized as good. 

Students' ability to write negotiation text in the aspect of content assessment is included in 

the good category. This condition further strengthens that students can write negotiation texts with 

the contents of the text well with the accompaniment process or facilitator provided by the teacher 

(Silvia, 2019). Therefore, learning based on an independent curriculum is compatible with the 

characteristics of students who can contribute to the resolution of commonplace problems. 

Based on the results of the ability of X E1 Class students at SMAN 1 Bangsri in writing 

negotiation texts from the structure of the text, it is known that 31 students (83%) got very good 

scores and the percentage of students who had good results was 5 individuals (27%). Thus, the 

ability of students to write negotiation text from the aspect of completeness of the negotiation text 

structure is categorized as good. This shows that students understand the structure of negotiation 

text well. This is in line with the research conducted by Farhan et al. (2019) that The ability of 

students to comprehend the structure of negotiation texts is outstanding. Consequently, it can be 



 Learning to Write Negotiation Texts as Part of the High School … .(Muhammad Fishal Putra Abda’u, et al.) 
 

       503 

concluded that learning based on an autonomous curriculum can enhance comprehension of the 

text's structure. 

As one of the texts in Indonesian lessons, writing a text about negotiating necessitates the 

effective use of sentences. Effective sentences are used to ensure that the negotiation text is easily 

comprehended. The sentences used in negotiation texts are brief and comprise declarative, 

interrogative, imperative, and exclamatory clauses that complement and balance one another. This 

occurs because it is natural to employ negotiation text in the form of direct conversation. Therefore, 

the sentences that appear in the text of the negotiation will alternate. 

Based on the results of the ability of X E1 Class students at SMAN 1 Bangsri in writing 

negotiation texts based on linguistic elements, it was found that 23 students (64%) got good scores, 

and 13 students (36%) got pretty good grades. Thus, the ability of students to write negotiation text 

from the aspect of linguistic elements is categorized as quite good. Based on the results of the 

student's work, it can be seen that the ability of students to write negotiation texts with supporting 

linguistic elements is still quite good. This is supported by the statement by (Pariyati et al., 2022) that 

the ability of students when understanding and writing texts according to linguistic rules is very 

low. 

Based on the results of the ability of X E1 Class students of SMAN 1 Bangsri in writing 

negotiation texts from the elements of sentence effectiveness, it is known that the percentage of 

students who got good grades were 17 individuals (47%), and the percentage of students who had 

good enough was 19 individuals (53%). Thus, the ability of students to write negotiation text from 

the aspect of sentence effectiveness is categorized as quite good. Based on the results of the student's 

work, it can be seen that the ability of students to write negotiation texts using effective sentences is 

still quite good. This is supported by statements (Gofilah & Efendi, 2022) that students' writing 

ability, when viewed in terms of the use of effective sentences, is still very low. 

Based on the results of learning tests to write negotiation texts, it was obtained that the 

percentage of students who received a complete score was 31 individuals with a percentage of 86%, 

and the percentage of students who got an incomplete score was five individuals with a percentage 

of 14%. Based on this, the percentage of 86% is included in the good category. Student learning 

outcomes are said to be complete or incomplete if their learning outcomes meet the KKM (Minimum 

Completeness Criteria) class X of SMAN 1 Bangsri, namely completeness 75. Therefore, the ability 

of X E1 class students of SMAN 1 Bangsri can be said to be qualified because 86% of the scores have 
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reached KKM of 75. Therefore, the ability of the students of X E1 class at SMAN 1 Bangsri can be 

said to be qualified because 72% of the scores have reached a completeness of 75. These results are 

in line with research (Pamungkas & Fauziyah, 2019), which stated that learning to write negotiation 

texts using the problem based learning method has succeeded in increasing learning outcomes and 

growing students' creativity in solving a problem that is applied in high school. 

 

CONCLUSION 

According to the outcomes of the investigation, there are three possible conclusions. First, 

the preparation for learning to write the negotiation text of X E1 class of SMAN 1 Bangsri based on 

the independent curriculum has been carried out according to the most current curriculum 

guidelines. The process of creating instructional modules refers to the independent curriculum 

system. The teacher has designed instructional modules that adhere to independent curriculum 

standards. Second, the implementation of learning is presently implementing a curriculum that 

seeks to provide students with the stimulation they need to develop their potential. The learning 

process emphasizes students' exploration of their surroundings. Thirdly, the results of a four-

pronged assessment of the students' ability to compose negotiation texts fall into the category of 

"good," with a proportion of 61%. In addition, 83% of X E1 class students of SMAN 1 Bangsri are 

categorized as having a very high level of structure-related proficiency. With a percentage of 64%, 

the students' ability in terms of language elements can be categorized as adequate, while the X E1 

class students of SMAN 1 Bangsri's ability in composing negotiation texts based on the effectiveness 

aspect of the sentence can be categorized as quite good. Consequently, the overall average result 

across all disciplines is 72%, and 28% of students do not satisfy the KKM. The percentage of 72 

percent falls into the category of "good" as a result. Student learning outcomes are deemed complete 

or incomplete based on whether or not they meet the KKM (Minimum Completeness Standards) for 

class X of SMAN 1 Bangsri, which is 75. The researcher's recommendations are anticipated to assist 

Indonesian language teachers in enhancing students' proficiency in writing negotiation texts and 

providing adequate explanations on how to write effective sentences. 
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