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Abstract 

 

 

 

 

The Context, Input, Process, Product (CIPP) evaluation model is important because it 

provides a comprehensive framework for thoroughly assessing the context, inputs, 

processes, and products of a program. This descriptive qualitative research aims to 

evaluate the implementation of the tahfiz 30 juz Al-Quran program at the North 

Sumatra Islamic Center using the CIPP (Context, Input, Process, Product) 

evaluation model. Data collection was obtained through interviews, observations, 

and documentation. Data sources were obtained from tahfiz teachers, students, 

ma'had mudir, alumni, and the surrounding community and analyzed using the 

Miles-Huberman technique. The results of the study show that from the CIPP 

evaluation of the implementation of the tahfiz Al-Qur'an program at the Islamic 

Center of North Sumatra are: 1) Context, this program is supported by the 

government, schools, and the community, and is a need and part of the school's 

vision, mission, and goals, 2) Input, This program has competent teachers with the 

right teacher-student ratio (1:15) and good implementation procedures, including 

exam schedules,  syllabus, and appropriate lesson plans, 3) The tahfiz learning 

process is according to plan, teachers master the material, varied methods and 

deposit assessment is carried out without mushaf, and 4) The product, the 

competence of tahfiz students is good, with the ability to read the Qur'an fluently 

and understand tajwid, and have noble morals that are reflected in daily behavior. 

It is clear that the tahfiz Al-Quran program at the North Sumatra Islamic Center 

runs well and effectively, is supported by various parties, has proper 

implementation procedures, and produces students who are competent in tahfiz 

and have noble character. 

Keywords CIPP; Evaluation; Islamic Centre; Tahfiz Al-Qur'an. 
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INTRODUCTION 

Evaluation has an important role in education as a step to determine the progress and quality 

of education and provide insight into weaknesses and opportunities for improvement in the future. 

Through evaluation, teachers can measure the success rate of the learning process at various time 

intervals, such as each meeting, each quarter, each semester, or even while in a certain educational 

unit. Each discussion about the learning process includes an evaluation to obtain early information 

on the progress of the program implementation so that aspects that need to be improved can be 

identified appropriately and early (Prasojo et al., 2018). 

 Effective evaluation involves teachers' understanding of various dimensions related to 

evaluation, including the essence, objectives, principles, types, and evaluation procedures in the 

learning process. Evaluation is a data collection activity to measure how learning objectives have 

been achieved. Therefore, the evaluation must be prepared to pay close attention to the formulation 

of learning objectives and how well the evaluation can measure the implementation of the learning 

process. This is important so that the evaluation can provide an accurate and comprehensive picture 

of the success or failure of a learning program (Raharjo et al., 2022). 

 Evaluation theory experts have developed various evaluation models based on their 

opinions and research. In the context of very complex research, the most appropriate evaluation 

model is the Context, Input, Process, and Product Evaluation Model (CIPP) developed by 

Stufflebeam. The CIPP model evaluates various disciplines' materials, personnel, students, 

programs, and projects. This model records the facts that occurred and provides recommendations 

and solutions to the evaluated program, thus providing a more comprehensive and applicable 

evaluation format (Bhakti, 2017; Fitriani, 2021; Juri et al., 2021). 

 The CIPP Evaluation Model not only evaluates the outcomes of a program but also assesses 

its context, inputs, and processes. Another reason for choosing the CIPP Evaluation Model is that it 

provides information about a program, input for improvements, and recommendations for 

evaluating the program (Arikunto, 2021). Thus, this model can provide a thorough and detailed 

overview of the various aspects of the evaluated learning program. The CIPP model allows decision-

makers to determine the appropriate follow-up regarding the program being evaluated, be it the 

program's repair, development, or discontinuation. 
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 The selection of the CIPP Evaluation Model in this study is based on the views of Suharsimi 

Arikunto and Cepi Safrudin Abdul Jabar, who divide program evaluation into two types: processing 

program evaluation and service program evaluation. The learning program is included in the 

evaluation of the processing program, so the CIPP Evaluation Model is the right choice. The CIPP 

model evaluates the entire process, from input to results (West Java et al., 2017).  This study aims to 

evaluate the implementation of the Tahfiz Al-Qur'an program at the North Sumatra Islamic Center 

with the CIPP model to determine whether the program's implementation process needs to be 

continued, developed, or stopped (Christiani, 2018). 

 The tahfiz Al-Quran program at the North Sumatra Islamic Center focuses on three areas, 

namely skills, knowledge, and attitudes. To comply with school standards and the needs of students, 

the Islamic Center integrates the Curriculum of the Ministry of Religion of the Republic of Indonesia 

(Kemenag) with the curriculum of competency-based Islamic boarding schools that prioritize 

Islamic values, fun scientific learning and use technological facilities. Although it highlights Islamic 

values, the Islamic Centre also reflects national values, hoping that students will have a strong 

foundation of faith, a bright future, and the ability to compete healthily (Syarifuddin et al., 2023). 

 Memorizing the Quran should be done using the tikrar or repetition method because the 

ability of humans to memorize involves two types of memory in the brain, namely long-term 

memory and short-term memory. These two types of memory are involved when memorizing the 

Quran. In other words, when a person manages to memorize a verse, repetition is necessary to 

maintain the memorization in memory. Repetition or muroja'ah (repetition of memorization) is very 

important because memorization will not be effective if it is not repeated. After all, it only involves 

temporary short-term memory that has not been stored in long-term memory (Musaddat, 2021). 

 In the early stages of memorization, the memorized material will first be stored in sensory 

memory and then entered into short-term memory. From short-term memory, information will be 

transferred into long-term memory through repetition. For Quran memorizers, the easier it is for 

Quran material to be stored in short-term memory, the easier it will be to remember it in long-term 

memory. The process of repetition carried out daily aims to prevent forgetting and ensure that the 

material is not misremembered (Gade, 2014). The intensity of repetition or muroja'ah greatly 

influences fluency in memorization. Research shows that frequent repetition of memorized verses 

is the main key to keeping the memorization of Quranic verses in memory (Nuryanti, 2021). 

Research (Zaimsyah, 2017) shows that the tahfiz program is running well but requires increased 
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supervision, as well as institutional policies have a significant effect on the results of the program, 

with at least a few female students taking the tahfiz 30 Juz program. Research (Muzakki & Mustofa, 

2022) shows that the management of tahfiz juz one and juz 30 learning at PUTM is effective with a 

systematic schedule, representative facilities, intensive coaching, and good student achievements 

based on the results of the midterm and final exams of the odd semester 2022/2023 (Latif & 

Septiawan, 2023). The implementation of Qur'an tahfiz was carried out at three levels, using the 

Takrir, Sabaq, Sabqi, and Manzil methods, and it was evaluated through internal and external 

systems. (Husnussaadah et al., 2023) This proves that the tahfiz program runs effectively and 

efficiently with a structured schedule, competent resources, adequate facilities, and implementation 

according to schedule, and students can memorize the Quran well.  And (Sastradiharja et al., 2024) 

revealed that the CIPP evaluation model was used to measure the success of memorizing the Qur'an 

at SMPIT Insan Mandiri Greenville with quantitative and qualitative assessment criteria from 1 to 5. 

The five studies above discuss the evaluation of the tahfiz Al-Qur'an program with the CIPP method. 

The difference and novelty of the author's research is that the number of programmed juz is 30 juz, 

while the others are only juz 1 or juz 30. Also, the location of the research is not an Islamic 

educational institution or Islamic boarding school but an Islamic Centre.  

 Based on this background, the researcher aims to reveal the best process for implementing 

the Tahfiz Al-Quran learning program at the Islamic Center of North Sumatra. This study uses the 

CIPP (Context, Input, Process, and Product) evaluation model to evaluate the implementation of the 

Tahfiz Al-Quran 30 Juz program at the Islamic Center of North Sumatra. This model is expected to 

provide a clear picture of the successes and challenges in implementing the program, and This 

research is expected to reveal the best process for implementing the tahfiz Al-Quran learning 

program at the North Sumatra Islamic Centre so that it can be used as a model for other schools that 

want to implement similar programs. 

 

METHOD 

 This study uses a qualitative and evaluative approach to evaluate the implementation of the 

Tahfiz 30 Juz Al-Quran program at the North Sumatra Islamic Center. Qualitative research aims to 

understand social or human phenomena through the collection of descriptive and analytical data, 

such as in-depth interviews and observations, to explore the meaning and perspective of individuals 

or groups (Sugiyono, 2019). The research location at Madrasah Aliyah Tahfizil Quran of the North 
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Sumatra Islamic Centre Foundation was chosen because this institution has a long history in the 

development of Islamic education since 1982 and plays a significant role in spreading Islamic da'wah 

in North Sumatra. The reason for choosing this location is that the North Sumatra Islamic Center is 

an educational center recognized and supported by various parties, and it has become a model for 

other tahfiz schools in the region. 

The data sources in this study are divided into two types, namely primary data and 

secondary data. According to (Sekaran & Bougie, 2016), primary data is data collected directly from 

primary sources through interviews, observations, or surveys, while secondary data is data collected 

from existing sources such as documents, reports, or related literature. Through interviews and 

observations, primary data was obtained directly from key informants such as tahfiz teachers, 

students, and mudir ma'had. In addition, school documentation such as archives, photos, and 

official school data are also used as primary data sources. Secondary data was obtained from the 

head of the madrasah, the deputy head for tahfiz, the surrounding community, tahfiz coordinators, 

alums who have memorized 30 Juz, and reading materials and books relevant to the research topic. 

Data collection was carried out by observation, interview, and documentation methods. The 

observation was carried out to see firsthand the implementation of the tahfiz program and its 

learning methods. Semi-structured interviews are conducted with tahfiz teachers, program 

managers, and other relevant parties to obtain in-depth information. Documentation is used to 

collect written data that supports this research. 

Data analysis uses the Miles and Huberman model, which includes four stages: data 

collection, condensation, data presentation, and conclusion drawing (Miles & Huberman, 2019). The 

data obtained were compiled and analyzed using CIPP (Context, Input, Process, Product) evaluation 

techniques to provide a comprehensive overview of the successes and challenges in implementing 

the Tahfiz program. This procedure ensures that data analysis not only focuses on the outcome but 

also includes the implementation process, the inputs used, and the context of the program so that it 

can provide appropriate recommendations for future program improvement and development. 

 

FINDINGS AND DISCUSSION 

Findings 

The results of the evaluation findings used the CIPP (Context, Input, Process, Product) model 

in the Tahfiz Al-Quran learning program at the Islamic Center of North Sumatra. This evaluation 
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aims to measure needs and program planning and evaluate the program's input, implementation, 

process, and results. The results of this evaluation are summarized in the following table: 

Table 1. Implementation of the Tahfiz Al-Quran Learning Program at the Islamic Center  

of North Sumatra 

Aspects Description of Evaluation Implementation at the Islamic Centre of North 

Sumatra 

Context Context evaluation is the first evaluation stage 

in the CIPP model. This evaluation is carried 

out by describing the conditions of the 

program implementation environment, 

comparing it with the needs of the program, 

and analyzing the causes of the discrepancy 

between reality and expectations. 

Analyze the environmental conditions of the 

North Sumatra Islamic Centre and compare it 

with the needs of the Qur'anic tahfiz learning 

program, as well as find the causes of 

impossibility and inconsistency between 

expectations and reality. 

Input Input evaluation is the second stage in 

implementing the CIPP model evaluation. 

This evaluation analyzes the managers and 

implementation of the program to determine 

if they fit the expected categories and criteria. 

Assess the implementers of the tahfiz Al-Quran 

learning program at the North Sumatra Islamic 

Centre, including the Tahfiz Al-Quran 

Coordinator and the Teacher of the Tahfiz Al-

Quran Study Field, and compare the expected 

terms and conditions with the existing 

implementing criteria to assess suitability. 

Process Process evaluation is the third stage, which 

evaluates the planned implementation of the 

program by monitoring each line of program 

implementation, identifying procedural 

challenges, collecting specific data for 

program decisions, and describing the actual 

process. 

Evaluate the entire process of learning tahfiz 

Al-Quran at the North Sumatra Islamic Centre, 

monitor the program's implementation, 

identify challenges, and ensure that the process 

runs according to the plans and procedures set. 

Product Product evaluation is the final stage, which 

evaluates the output of the program that has 

been implemented. These evaluations define 

operations, measure association criteria with 

objectives, compare outcomes with program 

standards and interpret outcomes based on 

contextual, input, and process information 

documents. 

Assessing the results of the tahfiz Al-Quran 

learning program at the North Sumatra Islamic 

Center, including students' ability to tahfiz, the 

ability to read the Quran, and students' noble 

morals, and comparing the results achieved 

with the predetermined program standards. 

 

The results of this study discuss and explain the findings related to the evaluation of the 

tahfiz Al-Quran learning program at the Islamic Center of North Sumatra using the CIPP (Context, 

Input, Process, Product) model. This evaluation includes an analysis of the environment, needs, 

implementation, and program outcomes. The research findings in question are summarized in the 

following table, which describes each aspect of evaluating CIPP and its implementation at the North 

Sumatra Islamic Centre. 
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Table 2. CIPP Evaluation of the Tahfiz Al-Quran Learning Program at the Islamic Centre  

of North Sumatra 

Evaluation 

Aspects 

Description Research Findings 

Context Context evaluation refers 

to the analysis of the 

school's environment, 

community, needs, and 

goals for the Al-Quran 

Tahfiz program. 

The Al-Quran tahfiz program at the North Sumatra Islamic 

Center receives support from the central and regional 

governments, the community, and schools. This support can be 

seen from the educational goals that are in line, BOS funds, and 

the recognition that the Islamic Centre is the first tahfiz school in 

North Sumatra. The government supports this program by 

providing freedom in determining the curriculum and 

supervision carried out without reprimands, showing full 

support for implementing the tahfiz program. 

Input Input evaluation analyzes 

program managers and 

implementers and 

whether they follow the 

expected criteria and 

categories. 

The tahfiz program at the Islamic Centre has competent human 

resources, including tahfiz teachers who memorize 30 juz and an 

ideal teacher-student ratio (1:15). The program implementation 

procedures, such as the preparation of exam schedules, syllabi, 

and lesson plans, are following the expected standards. 

Process Evaluation of the process 

assesses the 

implementation of the 

planned program, 

monitors the 

implementation, 

identifies challenges, and 

describes the actual 

process. 

The implementation of the tahfiz program follows the plan, with 

teachers who master the material, interesting and varied learning 

methods, and deposit assessments carried out without mushaf. 

Teachers are free to innovate in teaching methods, which helps 

maintain the quality and effectiveness of tahfiz learning. 

Product Product evaluation 

assesses program outputs 

or outcomes, defines 

operations, measures 

association criteria with 

objectives, and compares 

outcomes to program 

standards. 

The results of the tahfiz program show that students can read the 

Quran fluently, understand tajweed, and have noble morals. 

Although memorization targets decreased during the pandemic, 

teachers used alternative methods to regain memorization 

targets. Before the pandemic, more than 50% of students could 

memorize 30 juz. The existence of this program also helps to form 

students with noble character, such as always saying greetings, 

maintaining ablution, and treating mushaf well. 

 

Discussion 

Analysis of the Illustration of the Tahfiz Al-Quran Learning Program at the Islamic Centre of 

North Sumatra 

From the data in Table 1. We can analyze the results of research related to the implementation 

of the tahfiz Al-Quran learning program at the North Sumatra Islamic Center using the CIPP 

(Context, Input, Process, Product) evaluation model as follows: 
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Context 

In terms of context, the tahfiz Al-Quran learning program at the North Sumatra Islamic 

Centre has received full support from various parties, including the central government, local 

governments, communities, and schools (Kuenzi, 2018; I. S. Mohamed et al., 2014). This support can 

be seen from the education policy in line with the government and schools, BOS financial assistance, 

and the recognition that the Islamic Centre is the first tahfiz school in North Sumatra. In addition, 

the school environment, foundations, and the surrounding community also provide significant 

support. This shows that the tahfiz Al-Quran program at the North Sumatra Islamic Centre is in line 

with the needs and expectations of the local community, making this support one of the key factors 

in the success of this program (Nwufo et al., 2023; Sauri et al., 2022; Wassan et al., 2017). 

Input 

In the input aspect, the evaluation shows that the Tahfiz program has competent human 

resources. The tahfiz teachers at the North Sumatra Islamic Center have high qualifications, 

averaging 30 juz of the Quran. The ideal teacher-to-student ratio, which is 1:15, also supports an 

effective learning process. The program implementation procedures, including preparing exam 

schedules, syllabi, and lesson plans, have followed the expected standards. These criteria ensure the 

program's implementation runs efficiently and effectively and supports achieving program 

objectives (Lin et al., 2024; Martin et al., 2023; Yao et al., 2024). 

Process 

An evaluation of the process aspect shows that the implementation of the Al-Quran tahfiz 

program at the North Sumatra Islamic Center is running according to the plan that has been set. 

Teachers can master the material well and use interesting and varied learning methods. The 

assessment of memorization deposits is carried out strictly, where teachers receive deposits without 

using mushaf, which adds to the level of discipline and accuracy in memorization. Monitoring the 

program's implementation is carried out regularly to identify emerging challenges and ensure the 

learning process remains on the right track. The freedom for teachers to innovate in teaching 

methods also helps maintain the quality and effectiveness of learning (Can et al., 2024; S. Liu et al., 

2022, 2024; Pizza et al., 2024). 

Product 

In terms of products, the evaluation showed that the results of the tahfiz Al-Quran learning 

program at the North Sumatra Islamic Center were very positive. Students can read the Quran 
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fluently, understand tajweed, and have noble morals. Although memorization targets decreased 

during the COVID-19 pandemic, teachers managed to use alternative methods to regain 

memorization targets. Before the pandemic, more than 50% of students could memorize 30 juz of 

the Quran. In addition, this program has also succeeded in forming the character of students with 

noble character, such as always saying greetings, keeping ablution, and treating mushaf (Bos et al., 

2024; Stacey, 2024). All of these results show that the Tahfiz Al-Quran learning program at the North 

Sumatra Islamic Center has succeeded in achieving its goals by following the standards that have 

been set. 

In conclusion, the CIPP model evaluation shows that the Tahfiz Al-Quran learning program 

at the North Sumatra Islamic Center is running well and effectively. Support from various parties, 

competent human resources, a planned implementation process, and satisfactory results are 

indicators of the success of this program. This evaluation provides clear guidance on maintaining 

and improving the quality of tahfiz learning programs in the future. 

Analysis and Evaluation of the Tahfiz Al-Quran Learning Program at the Islamic Center of North 

Sumatra 

From the data in Table 2. Above, we can analyze the evaluation of the results of the 

implementation of the tahfiz Al-Quran learning program at the North Sumatra Islamic Center using 

the CIPP (Context, Input, Process, Product) evaluation model as follows: 

Context 

Evaluating the tahfiz Al-Quran learning program at the North Sumatra Islamic Center using 

the CIPP (Context, Input, Process, Product) model provides a comprehensive overview of the 

successes and challenges in implementing the program. Contextual evaluation analyzes the school's 

environment, community, needs, and goals. The Al-Quran tahfiz program at the North Sumatra 

Islamic Centre has received significant support from various parties, including the central and 

regional governments, the community, and the school. This support can be seen from the education 

policy that is in line with the government and the school and the recognition that the Islamic Centre 

is the first tahfiz school in North Sumatra. In addition, BOS funding assistance is also a strong 

indication of government support (Gebrekidan, 2024). The freedom given by the government in 

determining the curriculum and supervision carried out without further reprimand emphasizes that 

this tahfiz program has full support and is considered important by stakeholders (Boudouaia et al., 

2024; H. Liu et al., 2024; Mainey et al., 2024). 
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Input 

In terms of input, the evaluation showed that the Tahfiz Al-Quran program at the North 

Sumatra Islamic Center had very competent human resources. The tahfiz teachers in this school, on 

average, memorize 30 juz of the Quran and have an ideal teacher-student ratio of 1:15. This ratio 

supports an effective learning process where the attention and guidance given to each student can 

be maximized. The program implementation procedures also follow the expected standards, from 

the preparation of exam schedules and syllabus to Learning Implementation Plans (RPP) (El Amrani 

et al., 2016; Lataifeh et al., 2020). This conformity shows that the planning and implementation of 

the program is carried out carefully and professionally, ensuring that all elements involved in the 

tahfiz Al-Quran program can function properly (Hashim et al., 2015; E. H. Mohamed & Shokry, 2022; 

Nordin & Nor, 2014). 

Process 

At the process stage, the evaluation assesses the implementation of the planned tahfiz 

program, including monitoring, challenge identification, and description of the actual process. The 

implementation of the tahfiz program at the North Sumatra Islamic Centre is running according to 

the plan set. The teachers in this program master the material well and use interesting and varied 

learning methods. This is important because an interesting method can increase students' interest 

and motivation in memorizing the Quran (Calderón et al., 2024; Deng, 2024; Gebremaiam, 2024). 

The assessment of memorization deposits is carried out strictly, where teachers receive deposits 

without using mushaf, increasing discipline and memorization accuracy. The freedom given to 

teachers to innovate in teaching methods also helps maintain the quality and effectiveness of tahfiz 

learning. Regular monitoring helps identify challenges that arise during the program's 

implementation and ensures that the learning process remains on the right track (Alsharbi et al., 

2021; X. Liu et al., 2020; Mustafa et al., 2014). 

Product 

In terms of products, the evaluation assesses the output or results of the implemented Al-

Quran tahfiz program. The results of the evaluation show that the tahfiz program at the North 

Sumatra Islamic Center has produced students who can read the Quran fluently, understand 

tajweed, and have noble morals (Jamaludin et al., 2018; Omar et al., 2015; Tan et al., 2018). Although 

the memorization target decreased during the COVID-19 pandemic, teachers used alternative 

methods to achieve the memorization target again. Before the pandemic, more than 50% of students 
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could memorize 30 juz of the Quran, demonstrating the program's effectiveness in achieving its 

goals. This program also succeeded in forming students' character with noble characters, such as 

always saying greetings, keeping ablution, and treating mushaf well. This shows that the tahfiz 

program not only focuses on memorization skills but also on the formation of students' morals and 

character (Rahmad & Kibtiyah, 2022; Rohmah & Swandari, 2021; Romadhoni et al., 2023). 

In conclusion, the CIPP model evaluation shows that the Tahfiz Al-Quran learning program 

at the North Sumatra Islamic Center is running well and effectively. Support from various parties, 

competent human resources, a planned implementation process, and satisfactory results are 

indicators of the success of this program. This evaluation provides clear guidance on maintaining 

and improving the future quality of Tahfiz learning programs. This program is successful in the 

academic aspect and in shaping students' morals and character, which is the main goal of Tahfiz Al-

Quran education. Thus, the tahfiz program at the North Sumatra Islamic Centre can be a model for 

other schools that want to implement similar programs. 

 

CONCLUSION 

 The evaluation showed that the Tahfiz Al-Quran learning program at the North Sumatra 

Islamic Center ran well and effectively. Support from various parties, human resource competence, 

a planned implementation process, and satisfactory results are indicators of the success of this 

program. This evaluation provides clear guidance for maintaining and improving the quality of this 

learning program in the future, making it a model for other schools that want to implement similar 

programs. This program is successful not only academically but also in forming students' morals 

and character, which is the main goal of Tahfiz Al-Quran education. 

 The research shows significant strengths, including full government and community 

support, competent human resources with an ideal teacher-student ratio, and planned and 

innovative program implementation. The program results also show success in achieving academic 

goals and shaping students' morals. However, the study has some shortcomings, such as a decrease 

in memorization targets during the pandemic, which indicates the need for stronger strategies in 

emergencies and a high reliance on competent human resources, which may be difficult to maintain 

in the long term. In addition, this study may not pay attention to individual variations in the student 

learning process that can affect overall learning outcomes. 

 



Scaffolding: Jurnal Pendidikan Islam dan Multikulturalisme 

 

12  

REFERENCES 
Alsharbi, B., Mubin, O., & Novoa, M. (2021). Testing Phase of Reinforcement Learning System 

Designed for Quranic Education for Non-Native Arabic Children. Procedia Computer Science, 

191, 160–167. https://doi.org/https://doi.org/10.1016/j.procs.2021.07.042 

Arikunto, S. (2021). Dasar-dasar Evaluasi Pendidikan. Bumi Aksara. 

Bhakti, Y. B. (2017). Evaluasi program model CIPP pada proses pembelajaran IPA. JIPFRI (Jurnal 

Inovasi Pendidikan Fisika Dan Riset Ilmiah), 1(2), 75–82. https://doi.org/10.30599/jipfri.v1i2.109 

Bos, J. H., Vrijmoeth, C., Hovenkamp-Hermelink, J. H. M., & Schaap – Jonker, H. (2024). Effect of 

religion on the course of anxiety disorders and symptoms over 9-year follow-up. Journal of 

Affective Disorders Reports, 17, 100797. 

https://doi.org/https://doi.org/10.1016/j.jadr.2024.100797 

Boudouaia, A., AL-Qadri, A. H., Houichi, A., & Diafi, S. (2024). A study on the effect of school culture 

on teachers’ commitment to curriculum implementation: The mediating role of self-efficacy 

and job satisfaction. Heliyon, 10(8), e29183. 

https://doi.org/https://doi.org/10.1016/j.heliyon.2024.e29183 

Calderón, A., Masterson, M., & Boynuegri, E. (2024). Learning online and teaching face to face: 

Exploring the planned and enacted conception of teaching of preservice teachers on school 

placement. Teaching and Teacher Education, 144, 104598. 

https://doi.org/https://doi.org/10.1016/j.tate.2024.104598 

Can, H. C., Zorba, E., & Işım, A. T. (2024). The effect of blended learning on 21st-Century skills and 

academic success in the education of physical education teachers: A mixed method research. 

Teaching and Teacher Education, 145, 104614. 

https://doi.org/https://doi.org/10.1016/j.tate.2024.104614 

Christiani, Y. (2018). Penerapan Model CIPP Dalam Evaluasi Implementasi Kurikulum 2013. Jurnal 

Pendidikan Ekonomi, 6. https://doi.org/10.26740/jupe.v6n1.p%p 

Deng, L. (2024). Exploring the effect of students’ language learning strategies on Chinese students’ 

perceptions of native and non-native English speaker teachers. System, 123, 103330. 

https://doi.org/https://doi.org/10.1016/j.system.2024.103330 

El Amrani, M. Y., Rahman, M. M. H., Wahiddin, M. R., & Shah, A. (2016). Building CMU Sphinx 

language model for the Holy Quran using simplified Arabic phonemes. Egyptian Informatics 

Journal, 17(3), 305–314. https://doi.org/https://doi.org/10.1016/j.eij.2016.04.002 

Fitriani, A. Z. (2021). Evaluasi Program E-Learning pada Prodi Pendidikan Bahasa Arab Universitas 

Muhammadiyah Yogyakarta dengan Model CIPP. Maharaat: Jurnal Pendidikan Bahasa Arab, 

3(2), 109–127. https://doi.org/10.18196/mht.v3i2.10481 

Gade, F. (2014). Implementasi Metode Takrar Dalam Pembelajaran Menghafal Al-Qurâ€TM an. Jurnal 

Ilmiah DIDAKTIKA, 14(2). https://doi.org/10.22373/jid.v14i2.512 

Gebrekidan, T. K. (2024). Environmental education in Ethiopia: History, mainstreaming in 

curriculum, governmental structure, and its effectiveness: A systematic review. Heliyon, 

10(9), e30573. https://doi.org/https://doi.org/10.1016/j.heliyon.2024.e30573 

Gebremaiam, H. T. (2024). In-service teacher trainee's experience with and preference for online 

learning environments during the COVID-19 pandemic. Heliyon, 10(8), e29505. 

https://doi.org/https://doi.org/10.1016/j.heliyon.2024.e29505 

Hashim, A., Saili, J., & Noh, M. A. C. (2015). The Relationship between Pedagogical Content 

Knowledge and al-Quran Tajweed Performance among Students KKQ in Malaysia. Procedia 

- Social and Behavioral Sciences, 197, 1530–1537. 

https://doi.org/https://doi.org/10.1016/j.sbspro.2015.07.106 

Husnussaadah, H., Syamsudduha, S., & Rasyid, M. N. A. (2023). Evaluasi Model CIPP pada Program 



 Evaluation of the Implementation of the Tahfiz Al-Quran 30 Juz Program  … (Nurul Izzah, et al.) 

       13 

Tahfizh Masjid Syachrir Fatimah. El-Idarah: Jurnal Manajemen Pendidikan Islam, 9(2), 1–10. 

Jabar, A., Safruddin, C., & Suharsimi, A. (2017). Evaluasi Program Pendidikan Pedoman Teoritis 

Praktis Bagi Praktisi Pendidikan. Jakarta: Bumi Aksara. 

Jamaludin, M. A., Rahman, N. D. A., Fadzillah, N. A., & Ramli, M. A. (2018). 2 - Religious and 

cultural influences on menu selection. In M. E. Ali & N. N. A. B. T.-P. and P. of R. and C. F. 

Nizar (Eds.), Woodhead Publishing Series in Food Science, Technology and Nutrition (pp. 15–23). 

Woodhead Publishing. https://doi.org/https://doi.org/10.1016/B978-0-08-101892-7.00002-X 

Juri, A., Maksum, H., Purwanto, W., & Indrawan, E. (2021). Evaluasi program praktik kerja lapangan 

dengan metode CIPP. Jurnal Penelitian Dan Pengembangan Pendidikan, 5(3), 323–328. 

https://doi.org/10.23887/jppp.v5i3.38439 

Kuenzi, M. (2018). Education, religious trust, and ethnicity: The case of Senegal. International Journal 

of Educational Development, 62, 254–263. 

https://doi.org/https://doi.org/10.1016/j.ijedudev.2018.05.007 

Lataifeh, M., Elnagar, A., Shahin, I., & Nassif, A. B. (2020). Arabic audio clips: Identification and 

discrimination of authentic Cantillations from imitations. Neurocomputing, 418, 162–177. 

https://doi.org/https://doi.org/10.1016/j.neucom.2020.07.099 

Latif, H., & Septiawan, A. (2023). Evaluasi pelaksanaan tahfidz menggunakan metode CIPP pada 

program Tahfidzul Qur’an di Surau Tahfidzul Qur’an Mushalla Firdaus. Idarah Tarbawiyah: 

Journal of Management in Islamic Education, 4(3), 249–261. 

https://doi.org/10.32832/itjmie.v4i3.15507 

Lin, X.-F., Chiu, T. K. F., Luo, S., Wong, S. Y., Hwang, H., Hwang, S., Li, W., Liang, Z.-M., Peng, S., 

& Lin, W. (2024). Teacher learning community for AR-integrated STEM education. Teaching 

and Teacher Education, 141, 104490. https://doi.org/https://doi.org/10.1016/j.tate.2024.104490 

Liu, H., He, S., & Peng, J. (2024). K-Nearest Neighbor Based on Exploratory Data Analysis of Chinese 

Early Childhood Education Curriculum Models. Heliyon, e33781. 

https://doi.org/https://doi.org/10.1016/j.heliyon.2024.e33781 

Liu, S., Lu, J., & Yin, H. (2022). Can professional learning communities promote teacher innovation? 

A multilevel moderated mediation analysis. Teaching and Teacher Education, 109, 103571. 

https://doi.org/https://doi.org/10.1016/j.tate.2021.103571 

Liu, S., Yin, H., Wang, Y., & Lu, J. (2024). Teacher innovation: Conceptualizations, methodologies, 

and theoretical framework. Teaching and Teacher Education, 145, 104611. 

https://doi.org/https://doi.org/10.1016/j.tate.2024.104611 

Liu, X., Whetten, K., Prose, N. S., Eagle, D., Parnell, H. E., Amanya, C., Vann, V., Dubie, M. E., Kaza, 

V. G. K., Tzudir, S., & Proeschold-Bell, R. J. (2020). Enjoyment and meaning in daily activities 

among caregivers of orphaned and separated children in four countries. Children and Youth 

Services Review, 116, 105103. https://doi.org/https://doi.org/10.1016/j.childyouth.2020.105103 

Mainey, L., Downing, S., Balnaves, M.-C., Cappiello, J., King, J., Peacock, A., Peberdy, L., & Dean, J. 

(2024). Australian nursing and midwifery curriculum design blind spots: a qualitative study 

through the prism of unplanned pregnancy. Teaching and Learning in Nursing. 

https://doi.org/https://doi.org/10.1016/j.teln.2024.05.014 

Martin, A. J., Ginns, P., Nagy, R. P., Collie, R. J., & Bostwick, K. C. P. (2023). Load reduction 

instruction in mathematics and English classrooms: A multilevel study of student and 

teacher reports. Contemporary Educational Psychology, 72, 102147. 

https://doi.org/https://doi.org/10.1016/j.cedpsych.2023.102147 

Miles, M. B., & Huberman, A. M. (2019). Analisis Data Kualitatif Buku Sumber Tentang Metode-

Metode Baru (Terjemahan). Penerbit Universitas Indonesia. 

Mohamed, E. H., & Shokry, E. M. (2022). QSST: A Quranic Semantic Search Tool based on word 



Scaffolding: Jurnal Pendidikan Islam dan Multikulturalisme 

 

14  

embedding. Journal of King Saud University - Computer and Information Sciences, 34(3), 934–945. 

https://doi.org/https://doi.org/10.1016/j.jksuci.2020.01.004 

Mohamed, I. S., Aziz, N. H. A., Masrek, M. N., & Daud, N. M. (2014). Mosque Fund Management: 

Issues on Accountability and Internal Controls. Procedia - Social and Behavioral Sciences, 145, 

189–194. https://doi.org/https://doi.org/10.1016/j.sbspro.2014.06.026 

Musaddat, I. (2021). Strategi Guru Tahfidz Dalam Meningkatkan Hafalan dan Menjaga Hafalan 

Santri di Rumah Tahfidz Barokalloh Kalipare: Strategi Guru Tahfidz. AL-WIJDÃN Journal of 

Islamic Education Studies, 6(1). https://doi.org/10.58788/alwijdn.v6i1.1140 

Mustafa, L. M., Yunus, N. K. Y., & Azman, M. N. A. (2014). An Overview of Private Preschool in 

Malaysia: Marketing Strategies and Challenges. Procedia - Social and Behavioral Sciences, 130, 

105–113. https://doi.org/https://doi.org/10.1016/j.sbspro.2014.04.013 

Muzakki, F. R., & Mustofa, T. A. (2022). Evaluasi Model Cipp Dalam Pembelajaran Tahfidz Al-Quran 

Di Pendidikan Ulama Tarjih Muhammadiyah (PUTM). Iseedu: Journal of Islamic Educational 

Thoughts and Practices, 6(2), 146–163. https://doi.org/10.23917/iseedu.v6i2.22118 

Nordin, M. Z. F., & Nor, N. F. M. (2014). Promoting Interreligious Understanding through the Holy 

Quran. Procedia - Social and Behavioral Sciences, 155, 184–188. 

https://doi.org/https://doi.org/10.1016/j.sbspro.2014.10.277 

Nuryanti. (2021). Penerapan Metode Muroja’ah Dalam Menghafal Al-Qur’an Peserta Didik SDIT Iqra’ 1 

Kota Bengkulu. Institut Agama Islam Negeri Bengkulu. 

Nwufo, J., Eze, J. E., Chukwuorji, J., Orjiakor, C. T., & Ifeagwazi, C. M. (2023). Parenting styles 

contribute to overt aggression, but age and gender matter. European Review of Applied 

Psychology, 73(5), 100852. https://doi.org/https://doi.org/10.1016/j.erap.2022.100852 

Omar, N., Noh, M. A. C., Hamzah, M. I., & Majid, L. A. (2015). Multicultural Education Practice in 

Malaysia. Procedia - Social and Behavioral Sciences, 174, 1941–1948. 

https://doi.org/https://doi.org/10.1016/j.sbspro.2015.01.859 

Piza, C., Zwager, A., Ruzzante, M., Dantas, R., & Loureiro, A. (2024). Teacher-led innovations to 

improve education outcomes: Experimental evidence from Brazil. Journal of Public Economics, 

234, 105123. https://doi.org/https://doi.org/10.1016/j.jpubeco.2024.105123 

Prasojo, L. D., Kande, F. A., & Mukminin, A. (2018). Evaluasi pelaksanaan standar proses pendidikan 

pada SMP Negeri di Kabupaten Sleman. Jurnal Penelitian Dan Evaluasi Pendidikan, 22(1), 61–

69. https://doi.org/10.21831/pep.v22i1.19018 

Raharjo, R. P., Hardinanto, M. P. D. E., Fadhilasari, M. P. I., & Pd, M. (2022). Evaluasi Pembelajaran: 

Pendidikan Bahasa dan Sastra Indonesia (Z. I. Muhammad (ed.)). Perkumpulan Rumah 

Cemerlang Indonesia. 

Rahmad, W. B., & Kibtiyah, A. (2022). Pembentukan Karakter Religius, Disiplin dan Tanggungjawab 

Melalui Kegiatan Tahfidzul Qur’an di SD Islam Roushon Fikr Jombang. Attaqwa: Jurnal Ilmu 

Pendidikan Islam, 18(2), 31–52. https://doi.org/10.54069/attaqwa.v18i2.255 

Rohmah, N., & Swandari, T. (2021). Manajemen Program Tahfidz Dalam Pengembangan karakter 

Siswa. Irsyaduna: Jurnal Studi Kemahasiswaaan, 1(2), 199–211. 

https://doi.org/10.54437/irsyaduna.v1i2.305 

Romadhoni, R., Bakhruddin, M., & Mulyono, N. (2023). Implementasi Karakter Religious dalam 

Kegiatan Keagamaan di Sekolah Menengah Pertama. Jurnal Pendidikan Agama Islam Al-

Thariqah, 8(1), 162–173. https://doi.org/10.25299/al-thariqah.2023.vol8(1).12115 

Sastradiharja, E. E. J., Farizal, M. S., & Sutisna, E. (2024). Evaluasi Program Tahfizh dalam Mengukur 

Keberhasilan Menghafal Al-Qur’an di SMPIT Insan Mandiri Greenville Bekasi. COMSERVA: 

Jurnal Penelitian Dan Pengabdian Masyarakat, 3(12), 4910–4919. 

Sauri, S., Gunara, S., & Cipta, F. (2022). Establishing the identity of the Insan Kamil generation 



 Evaluation of the Implementation of the Tahfiz Al-Quran 30 Juz Program  … (Nurul Izzah, et al.) 

       15 

through music learning activities in pesantren. Heliyon, 8(7), e09958. 

https://doi.org/https://doi.org/10.1016/j.heliyon.2022.e09958 

Sekaran, U., & Bougie, R. (2016). Research methods for business: A skill building approach. john wiley & 

sons. 

Stacey, T. (2024). Religious repertoires of sustainability: Why religion is central to sustainability 

transitions, whatever you believe. Environmental Innovation and Societal Transitions, 50, 

100821. https://doi.org/https://doi.org/10.1016/j.eist.2024.100821 

Sugiyono. (2019). Metode Penelitian Kuantitatif, Kualitatif, dan R&D. Alphabet. 

Syarifuddin, S., Jufri, J., & Hijrat, K. (2023). Manajemen Pembelajaran Tahfiz Al-Qur’an Metode Wafa 

di SDIT Ar Ruhul Jadid Jombang. Jurnal Review Pendidikan Dan Pengajaran (JRPP), 6(3), 10–

18. https://doi.org/10.31004/jrpp.v6i3.18511 

Tan, B. P., Mahadir Naidu, N. B., & Jamil@Osman, Z. (2018). Moral values and good citizens in a 

multi-ethnic society: A content analysis of moral education textbooks in Malaysia. The Journal 

of Social Studies Research, 42(2), 119–134. 

https://doi.org/https://doi.org/10.1016/j.jssr.2017.05.004 

Wassan, N., Wassan, N., Nagy, G., & Salhi, S. (2017). The Multiple Trip Vehicle Routing Problem 

with Backhauls: Formulation and a Two-level Variable Neighbourhood Search. Computers & 

Operations Research, 78, 454–467. 

Yao, H., Liu, W., & Chen, S. (2024). Teachers sustainable teaching innovation and graduate students 

creative thinking: The chain mediating role of playfulness climate and academic self-efficacy. 

The International Journal of Management Education, 22(1), 100900. 

https://doi.org/https://doi.org/10.1016/j.ijme.2023.100900 

Zaimsyah, R. (2017). Evaluasi pengembangan program tahfizh di Institut Ilmu Al-Quran Jakarta. Fakultas 

Ilmu Tarbiyah dan Keguruan. https://repository.uinjkt.ac.id/dspace/handle/123456789/35121 

 


