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Abstract 

 

 

 

 

This study aims to explore the perspectives of lecturers and students regarding 

effective language learning strategies (LLS) in Indonesian universities, especially the 

suitability between the strategies recommended by teachers and practiced by 

students. The research design used a mixed-methods approach with quantitative data 

obtained through a modified Strategy Inventory for Language Learning (SILL)-based 

questionnaire, involving 50 EFL lecturers and 150 non-English study program 

students from three major universities. Qualitative data were collected through semi-

structured interviews with 15 lecturers and 20 students, equipped with field notes and 

administrative documents for triangulation. The questionnaire instrument has been 

validated by experts, tested for reliability (α ≥ 0.70), and analyzed with EFA and CFA. 

Quantitative data is analyzed descriptively and inferentially, while qualitative data 

uses thematic analysis through data reduction, presentation, and verification. The 

results showed a gap: the majority of lecturers supported communicative strategies 

(78%), but still used traditional strategies (62%) due to curriculum and exam 

pressures, while students used traditional strategies more for exams (70%) and used 

digital tools (65%) despite unequal access. Low metacognitive strategies (40%) reflect 

limitations in independent learning. The main obstacles include large class sizes, a 

lack of institutional support, low digital literacy of lecturers, and limited digital access 

for students. The findings emphasized the need to align curriculum and assessment 

with communicative goals, increase the pedagogic-digital capacity of lecturers 

through training, and support more equitable digital infrastructure. 
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INTRODUCTION 

English language learning strategies (LLS) are essential for students in non-native English-

speaking countries, as they provide tools and methods that help learners improve their linguistic 

competence and autonomy (Branzan, 2022; Álvarez et al., 2019; Lubis et al., 2023). In Indonesian 

universities, English is primarily taught as a foreign language, with the goal of preparing students 

for both academic and professional use of English (Derakhshan & Faribi, 2015). However, 

Indonesian students often encounter difficulties in language acquisition due to limited exposure to 

English outside the classroom and a traditional emphasis on rote learning in academic environments 

(Almarzuqi & Mat, 2024; Batlolona et al., 2019). This context heightens the need to explore how 

effective language learning strategies are perceived and applied by both teachers and learners, as 

their perspectives can significantly influence the success of English language acquisition in these 

settings. 

Research indicates that language learning strategies differ widely in effectiveness, and that 

both teachers and students hold distinct beliefs about which strategies are most beneficial. Studies 

have shown that teachers play a crucial role in guiding students' LLS use by recommending 

strategies they believe will be most effective, often based on their personal experiences or training 

(Baafi & Atieno, 2020; Fernandes et al., 2020). However, there is often a disconnect between the 

strategies teachers endorse and those that students find practical or achievable. This mismatch can 

lead to less effective strategy use, as learners may feel unmotivated or unsure about adopting 

strategies they perceive as irrelevant or challenging to implement in their own study routines 

(Amnouychokanant et al., 2021; Sulemanoski, 2022). Consequently, understanding the perspectives 

of both teachers and students in Indonesian universities is vital for identifying strategies that are 

both effective and contextually relevant. 

A number of previous studies have examined English learning strategies in various contexts. 

The effectiveness of metacognitive strategies in EFL students in Asia and found that planning and 

self-evaluation can improve speaking skills (Agbo et al., 2022; Avcı & Deniz, 2022). Indonesian 

students showed that the use of collaborative strategies based on group discussions contributes 

positively to improving speaking competence (Zheng et al., 2020). The role of digital strategies such 

as online flashcards in supporting vocabulary acquisition (Safitri et al., 2022), while Fernandes et al. 

(2020) highlight the importance of self-monitoring and self-regulation in improving the academic 

writing skills of EFL students. Further, Afriansyah et al. (2024) found that although teachers support 
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communicative strategies, many of them still apply traditional strategies due to curriculum 

limitations. Unlike previous studies that focused on one specific type of strategy (e.g., metacognitive, 

collaborative, or digital), this study specifically combined the perspectives of teachers and students 

in the context of universities in Indonesia to map the alignment (or incompatibility) between the 

strategies recommended by the teacher and the strategies that were actually used and felt to be 

effective by students. 

Indonesian university students’ preferences and perceptions of language learning strategies 

are influenced by several factors, including their language proficiency level, cultural attitudes, and 

prior learning experiences. Studies suggest that Indonesian students tend to favor memorization 

and repetition strategies over metacognitive and interactive strategies, often because they are 

accustomed to these approaches in other areas of study (Hwang & Wang, 2016). However, research 

has also demonstrated that more advanced strategies, such as self-monitoring, inferencing, and 

collaborative learning, can significantly improve language competence, especially in speaking and 

listening skills (Utami, 2020; Hobri et al., 2019; Utami, 2020). The potential for these strategies to 

enhance language acquisition underscores the importance of aligning teacher recommendations 

with strategies that students are both willing and able to employ effectively. 

Furthermore, the increasing prevalence of online and blended learning in Indonesian 

universities has influenced LLS use, adding new dimensions to both teacher and student 

perspectives on strategy effectiveness (Bahtiar & Ibrahim, 2022; Sulemanoski, 2022). Digital tools 

have enabled innovative approaches to language learning, such as gamified vocabulary building, 

video-based listening exercises, and virtual group discussions. These online resources have also 

encouraged more independent, self-regulated learning strategies among students. However, some 

teachers face challenges in adapting traditional LLS to digital formats or in promoting online 

strategies that require high levels of student engagement and motivation. As digital learning 

continues to shape language instruction, exploring how teachers and students adapt to and perceive 

these strategies is essential for fostering effective English language acquisition in university contexts 

(Bull et al., 2020; Marbán et al., 2021). 

This study aims to fill the existing gap by examining the perspectives of both teachers and 

learners regarding effective language learning strategies in an Indonesian university. By 

investigating these perspectives, the study seeks to bridge the gap between instructional practices 

and learner needs, promoting strategies that enhance language proficiency and align with the 
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evolving educational landscape. A deeper understanding of these views will inform language 

instructors, curriculum developers, and policymakers about how to support students' language 

acquisition more effectively, ultimately helping to improve English language education across 

Indonesian universities. 

Studies on language learning strategies (LLS) in the context of learning English as a foreign 

language (EFL) have been widely conducted, both at the global and regional levels in Asia. Previous 

research has confirmed that metacognitive, collaborative, and digital strategies have significant 

effectiveness in improving language skills. Found that self-evaluation and planning strategies were 

able to improve EFL students' speaking skills, and showed that collaborative discussions in groups 

contribute positively to improving speaking competence. Emphasized the benefits of digital 

strategies in the form of online flashcards to strengthen vocabulary mastery, and highlighted the 

importance of self-monitoring and self-regulation in academic writing. However, these studies 

generally focus on specific types of strategies, so they have not described the complexity of LLS 

selection in the context of higher education institutions in Indonesia. Even revealed that although 

lecturers support communicative strategies, teaching practices are still dominated by traditional 

strategies due to curriculum limitations. This gap shows that there is a gap between the strategy 

recommendations given by lecturers and the real practices carried out by students. There have not 

been many studies that have systematically examined the alignment and inconsistency of the 

perspectives of lecturers and students in the use of LLS in Indonesia. In fact, a comprehensive 

understanding of these differences in perceptions is essential to ensure that the strategies practiced 

are not only theoretically effective but also contextually relevant. 

The novelty of this research lies in its efforts to integrate two main points of view, namely 

the perspective of lecturers as learning facilitators and the perspective of students as direct users of 

language learning strategies. While most previous studies have focused more on the effectiveness 

of one type of strategy or on learning outcomes alone, this study actually maps the relationship 

between the strategies recommended by lecturers and the strategies that students actually use in 

their daily learning. In other words, this study not only documents existing strategies but also 

identifies potential inconsistencies that can hinder the effectiveness of English learning in 

Indonesian universities. In addition, this study raises a new dimension in the form of the influence 

of digital transformation on the selection and implementation of LLS. The presence of online 

technology, blended learning, and gamification of learning opens opportunities for students to be 
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more independent and creative, but on the other hand, it requires the readiness of lecturers in 

adapting traditional strategies to digital formats. This holistic approach that considers the 

interaction between pedagogical, cultural, and digital factors is what makes this research have 

academic novelty while offering a stronger practical contribution. 

The urgency of this research stems from the fact that English learning in Indonesian 

universities is often stuck in a traditional pattern that emphasizes memorization and mechanical 

mastery of grammar. This kind of pattern does not support the development of communicative skills 

that should be at the core of mastering a foreign language. As a result, many students find it difficult 

to use English in academic and professional contexts, even though they have taken a number of 

English courses. This condition is exacerbated by the inconsistency between the strategies pushed 

by lecturers and the strategies considered practical by students. When lecturers recommend 

metacognitive or communicative strategies, for example, students prefer repetitive strategies such 

as memorizing vocabulary because they are used to these patterns in other learning. This creates a 

gap in the effectiveness of LLS that should support the improvement of language skills. 

Furthermore, the development of digitalization of education requires a new understanding of how 

traditional strategies can be transformed into an online format or blended learning. Without in-depth 

research, English education policies risk not being on target because they ignore the real context of 

students and lecturers in the field. Therefore, this research is very urgent to bridge this gap, so that 

the results can be used as a basis for developing more effective policies, curriculum, and lecturer 

training programs. 

This research is expected to make an important contribution both theoretically and 

practically. Theoretically, this study expands the study of LLS by adding a comparative perspective 

between lecturers and students, which was previously rarely done in the Indonesian context. Thus, 

the results of the research will enrich the literature on foreign language learning strategies with a 

more integrative approach. From a practical perspective, this research will provide an empirical 

picture that can be used as a basis for curriculum developers, lecturers, and policy makers in 

designing learning strategies that are more contextual, relevant, and in line with student needs. The 

recommendations resulting from this research are expected to encourage lecturers to be more 

adaptive in choosing and teaching strategies, as well as providing space for students to develop 

learning strategies that are in accordance with learning styles and the demands of the digital era. 

Thus, this research not only contributes to improving the quality of English learning in Indonesian 
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universities but also supports a broader goal, namely preparing students to compete in the academic 

and professional realms at the global level. 

 

METHOD  

This study adopts a mixed-methods approach to investigate the perspectives of both teachers 

and students regarding effective language learning strategies (LLS) in the Indonesian university. 

The rationale for using a mixed-methods design lies in its ability to provide a comprehensive 

understanding of the phenomenon by combining quantitative data, which offers generalizable 

insights, with qualitative data, which provides depth and context. The study involved surveys and 

semi-structured interviews; the research population includes all English lecturers as well as students 

of non-English study programs at three major universities in Indonesia that offer EFL courses. The 

sample frame was obtained from the list of active lecturers at the Language UPT/Faculty and the list 

of students registered in EFL courses in the research semester. Inclusion criteria include: (a) active 

lecturers with 1 ≥year of EFL teaching experience; (b) active students for at least semester 2 and have 

been/are taking EFL courses; (c) willingness to participate. Respondents who are on leave or inactive 

are excluded. The sampling technique uses purposive sampling with a proportional allocation per 

university to ensure the diversity of teaching experience (lecturers) and proficiency level (students). 

The sample size was set to meet the need for comparison of teacher-student perspectives at a 

moderate effect level (α=0.05; power 0.80), so that 50 lecturers and 150 students were gathered. 

Recruitment is carried out through the program coordinator/language UPT with two scheduled 

reminders; Response rates are recorded per strata to monitor for potential selection bias. All 

participants give their conscious consent; The data is treated confidentially in accordance with the 

institution's ethical approval. 

For the quantitative component, two separate surveys were designed: one for teachers and 

one for students. The teacher survey focused on their beliefs and practices regarding various LLS, 

such as cognitive, metacognitive, and socio-affective strategies, while the student survey aimed to 

assess learners’ preferences, perceived effectiveness, and frequency of LLS use. Both surveys 

employed a Likert-scale format with questions adapted from existing LLS research tools, such as the 

Strategy Inventory for Language Learning (SILL), which was modified to reflect the Indonesian 

educational context. Quantitative data were analyzed using descriptive and inferential statistics to 

identify patterns, compare perspectives between teachers and students, and examine any significant 



Scaffolding: Jurnal Pendidikan Islam dan Multikulturalisme 

 

992  

differences in strategy preferences. 

The qualitative component involved semi-structured interviews with a subset of 15 teachers 

and 20 students, selected from the survey respondents based on their willingness to participate 

further and their diverse backgrounds. These interviews explored participants’ in-depth views on 

the perceived effectiveness and challenges of various LLS, with prompts addressing both their 

experiences and perceptions of successful strategy implementation. Thematic analysis was 

employed to identify key themes and recurrent patterns in the qualitative data (Reichert et al., 2020; 

Tasara, 2017). This combined approach of surveys and interviews enables a more holistic exploration 

of the perspectives and practices surrounding LLS in Indonesian universities, providing actionable 

insights for educators, curriculum designers, and policy-makers to optimize language instruction in 

this context. 

The data and data sources in this study utilize quantitative primary data in the form of 

Likert-scale questionnaire responses from 50 lecturers and 150 students (unit of analysis: individual), 

which includes the domain of LLS strategy (cognitive, metacognitive, socio-affective), frequency of 

use, perception of effectiveness, and demographic/academic covariates (e.g., length of teaching/level 

of self-proficiency). The qualitative primary data consisted of semi-structured interview transcripts 

with 15 lecturers and 20 students, as well as research field notes related to the context of strategy 

implementation. To strengthen the sampling and triangulation framework, the study also used 

secondary data in the form of administrative documents (list of active lecturers from the Language 

Unit/Faculty and the roster of EFL course students in the data collection semester), EFL curriculum 

documents/syllabus of each university, and questionnaire distribution logs (timestamps of 

delivery/reminders and response rates per strata). The questionnaire was adapted from SILL 

through a translation procedure and reviewed by a panel of 3 experts (content validity), then piloted 

on 10 lecturers and 30 students; internal reliability was evaluated with Cronbach's α/McDonald's ω 

(target ≥0.70) and construct validity was tested through EFA (KMO, Bartlett) and partial 

confirmation (CFA) on the domain model when appropriate. All interviews were recorded with 

consent, transcribed verbatim, and anonymized; secondary documents were obtained officially from 

the Language Unit/academic bureau of each university. The data is kept encrypted, only authorized 

authors have access, and the entire procedure complies with the institution's ethical approval, so 

that the foundation (content/construct) and reliability (internal consistency) of the analysis can be 

accounted for. 
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FINDINGS AND DISCUSSION  

Findings 

The findings from this study are divided into two main sections: teachers’ perspectives on 

language learning strategies (LLS) and students’ perspectives. The tables and charts below present 

a breakdown of the key results obtained from surveys and interviews with each group. Teachers' 

Perspectives on Language Learning Strategies 

Table 1. Frequency of Language Learning Strategies Used by Teachers (n = 50) 

Strategy Type 
Percentage of Teachers Using 

Frequently (%) 
Primary Purpose 

Communicative       78% To improve students' fluency and confidence 

Traditional       62% To meet exam-oriented curriculum requirements 

Digital       34% 
To enhance engagement, but with limited 

application 

Source; (Lubis et al., 2023) 

Table 1 shows that the majority of lecturers (78%) often implement communicative 

strategies—indicating a focus on developing fluency and speaking confidence but a still high 

proportion of traditional strategies (62%) indicate curricular and exam orientation pressures that 

force teachers to balance communicative approaches with vocabulary exercises; Meanwhile, the 

adoption of digital strategies is relatively low (34%) despite reportedly increasing engagement, 

which hints at practical barriers such as limited infrastructure, lecturer digital literacy, and the 

burden of preparing digital materials. Practically, this combination indicates the alignment of 

communicative goals at the level of ideas but inconsistencies in implementation due to structural 

factors; Therefore, it is necessary to align the curriculum and assessment (e.g., performance-based 

assessments), support digital literacy training for lecturers, and the provision of technical resources 

so that digital strategies can be implemented more widely and consistently. 

Table 2. Barriers Faced by Teachers in Implementing Language Learning Strategies 

Barrier Percentage of Teachers Affected (%) 

Large Class Sizes 82 

Limited Institutional Support 70 

Lack of Digital Literacy Skills 68 

Insufficient Classroom Resources 64 

Source; (Ali, 2019) 

Table 2 shows that the main obstacles faced by lecturers in implementing language learning 

strategies are large class sizes (82%), followed by limited institutional support (70%), lack of digital 

literacy skills (68%), and limited classroom resources (64%); The combination of these numbers 
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indicates that the problem is structural—not just pedagogical preference—as large classes and lack 

of support/resources make it difficult to implement communicative or digital activities that require 

intense interaction and support facilities, while the low digital literacy of lecturers slows down the 

adoption of technologies that can actually help overcome the classroom load through honed learning 

and asynchronous activities; The implication is that to improve the implementation of LLS 

effectively, multi-level interventions such as student load reviews per class are needed, increased 

institutional support (budget, technical, and assessment policies), scheduled digital literacy training 

programs for lecturers, and the provision of practical resources (ready-to-use digital materials, 

platform access, and teaching assistants) so that the recommended strategies can be operationalized 

consistently and have an impact on language learning. 

Table 3. Frequency of Language Learning Strategies Used by Students (n = 150) 

Strategy Type 
Percentage of Students 

Using Frequently (%) 
Primary Purpose 

Traditional 70 For exam preparation 

Communicative 50 For real-world communication 

Metacognitive 40 For self-assessment and goal-

setting 

Digital Tools 65 For supplementary practice 

(though uneven access) 

Source; (Qudsi & Syamtar, 2020) 

Table 3 shows that the majority of students still rely on traditional strategies (70%) mainly 

for exam preparation, while digital tools are also widely used (65%) for additional practice despite 

unequal access; the use of communicative strategies was recorded as moderate (50%) for real-world 

communication purposes, and metacognitive strategies relatively low (40%) although it is important 

for self-assessment and the setting of learning goals. The implication of this pattern is that there is a 

learning culture that is heavily influenced by exam orientation (leading to the high use of traditional 

strategies), along with opportunities for the use of technology that are not fully inclusive due to 

access barriers; The low adoption of metacognitive strategies shows that the real need for self-

learning skills development (e.g., planning, self-monitoring, evaluation) has not been met. For 

practice and policy, these findings demand alignment between assessment objectives and teaching 

methods (e.g., strengthening performance-based assessments), improved equitable access and 

technical support for digital tools, and explicit integration of metacognitive training in the syllabus 

so that students are not only "exam ready" but also able to manage and develop their language 

learning autonomously. 
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Table 4. Barriers Faced by Students in Implementing Language Learning Strategies 

Barrier 
Percentage of Students 

Affected (%) 

Lack of Access to Digital Resources 48 

Limited Guidance on Advanced Strategies 55 

Exam-Driven Curriculum Constraints 73 

Source; (Rachma & Rosjanuardi, 2021) 

Table 4 shows that the main obstacles experienced by students are the limitation of guidance 

on advanced strategies (55%) and curriculum that is dominated by exam orientation (73%), followed 

by unequal access to digital resources (48%); This pattern confirms that although nearly half of 

students lack digital access, the issues that most limit their ability to adopt effective strategies are 

actually pedagogical and structural—exam-focused curricula direct students to test-preparation 

strategies rather than autonomous skill development, while the lack of guidance on 

metacognitive/collaborative strategies leaves students without the capacity to apply more learning 

techniques forward; Implicitly, the most effective interventions are (1) explicit integration of 

advanced strategy training in EFL courses (workshops, integrated learning models), (2) 

reformulation of assessments to assess communicative performance and learning processes not only 

exam results, and (3) targeted improvement of digital access (e.g. campus facilities, offline/low-

bandwidth modules) so that infrastructure support complements pedagogical improvements. 

Analysis Summary 

The tables and charts illustrate the alignment and divergence in teachers’ and students’ 

strategy preferences and highlight the key barriers each group faces in implementing effective LLS. 

While teachers favor communicative and traditional strategies, students rely heavily on traditional 

strategies for exam purposes, but are also interested in using digital tools, albeit with some access 

limitations. Both groups show enthusiasm for digital strategies, indicating an area for further 

institutional support and resource development. 

Discussion 

This study presents distinct findings from the perspectives of teachers and students 

regarding effective language learning strategies (LLS) in an Indonesian university. The results are 

organized separately for each group to highlight their unique viewpoints and any divergences 

between them. 
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a. Teachers' Perspectives on Language Learning Strategies 

The teacher survey and interviews revealed that most Indonesian university EFL teachers 

highly value communicative and interactive strategies, such as group discussions, role-plays, and 

task-based language learning, as essential tools for improving students’ English fluency and 

confidence. Approximately 78% of teachers reported that they encourage students to engage in 

communicative activities in order to develop practical language skills. However, teachers also 

indicated that they frequently recommend more traditional strategies, such as memorization and 

repetition, especially for grammar and vocabulary building, to help students meet the demands of 

examination-focused curricula. This mix of strategies reflects teachers’ attempts to balance 

communicative competence with the academic requirements that emphasize grammar and structure 

(Aharoni, 2000; Putri et al., 2025). 

Moreover, teachers highlighted challenges in implementing interactive strategies effectively 

due to factors like large class sizes and limited classroom resources. In the interviews, many teachers 

expressed a desire to incorporate digital learning strategies but cited insufficient digital literacy skills 

and a lack of institutional support as barriers (Nouri et al., 2020). At the same time, 62% of teachers 

believed that integrating online tools, such as language apps or digital flashcards, could enhance 

learning, but only about 34% reported actively using such tools in their instruction. These findings 

indicate a gap between teachers’ beliefs in the potential of digital strategies and their practical 

implementation, suggesting that additional training and support could enable teachers to 

incorporate these tools more effectively (Reichert et al., 2020). 

b. Students' Perspectives on Language Learning Strategies 

The findings from the student surveys and interviews revealed that Indonesian university 

students show a preference for traditional learning strategies, such as memorization and translation, 

which they believe help them perform well in exams. About 70% of students reported that they rely 

on repetition and memorization when preparing for tests, a strategy that aligns with their prior 

educational experiences and the testing-oriented nature of their university courses (Agiyati, 2020). 

However, students who frequently used interactive and metacognitive strategies, such as setting 

language goals and self-monitoring, reported higher levels of confidence and fluency in their 

language abilities. These students noted that these strategies helped them feel more engaged and 

better prepared for real-world communication (Branzan, 2022; Hasmawati & Tablia, 2025). 
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Students also expressed interest in using digital tools to supplement their language learning, 

with 65% indicating that online language resources and mobile applications enhance their learning 

experience. However, access to these tools was uneven, with students from rural areas reporting 

limited internet access and insufficient digital resources, which hindered their ability to fully 

participate in online language practice (Lubis et al., 2023). Additionally, many students mentioned 

that although they recognized the value of self-regulated learning strategies, they felt they lacked 

the guidance and training needed to implement these strategies effectively. This finding highlights 

a need for more instructional support from teachers to help students adopt more complex, 

autonomous learning strategies, which could improve their overall language competency (Alek, 

2023). 

Overall, the findings reveal both alignment and divergence in the perspectives of teachers 

and students. While both groups recognize the value of communicative and digital strategies, 

practical challenges such as exam pressures, limited resources, and insufficient training affect their 

ability to implement these strategies consistently. Addressing these barriers may help bridge the gap 

between teacher and student preferences and improve the overall effectiveness of LLS in Indonesian 

university contexts. 

 

CONCLUSION  

This study found that although EFL lecturers at Indonesian universities generally support 

communicative strategies to build fluency, teaching practices are still influenced by curricular and 

exam pressures, so traditional strategies are still widely used. Students tend to use traditional 

strategies for exam preparation, although the use of digital tools and metacognitive strategies shows 

the potential for improved learning when access and guidance are improved. Structural barriers—

including large class sizes, limited institutional support, and unequal digital access—hinder the 

implementation of more effective strategies. Therefore, efforts to increase the effectiveness of LLS 

should focus on aligning curriculum and assessments with communicative goals, strengthening the 

digital and pedagogical capacity of lecturers, and providing more equitable support and access to 

technology for students. 
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