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Abstract This study aims to analyze the transformation of the social system of Kitabah
(Arabic Writing) learning at an Arabic-specialized Islamic boarding school,
covering teacher authority, patterns of interaction, student roles and participation,
and academic collaboration in line with the development of students’ competences.
The research employs a qualitative approach using a case study design at the Darun
Nuhat Islamic Boarding School in Lamongan, which is a boarding school
specializing in Nahwu-Sharaf that implements tiered learning through the
Mubtadi’, ‘Alim, and ‘Allamah levels. One of the boarding school’s flagship
programs is the writing of a risalah ‘ilmiyyah as an academic achievement at the
‘Allamah level. Data were collected through interviews, observations, and
documentation from the boarding school’s management, Kitabah teachers, and
students at each level of study. The data were analyzed through data reduction,
data presentation, and drawing conclusions, and verified through triangulation.
The research findings indicate that the transformation of the social system occurs
gradually. Teachers’ authority shifted from a dominant role at the ‘Mubtadi’ level
to a facilitative role at the ‘Alim level, and finally to academic supervision at the
‘Allamah level. Interaction patterns evolved from one-way to two-way and multi-
directional collaborative interactions. The teacher’s role shifts from that of an
instructor to a facilitator and supervisor, whilst student participation evolves from
compliance with instructions towards collaboration and academic independence.
Meanwhile, academic collaboration has not yet taken shape at the Mubtadi’ level
and is becoming increasingly.

Keywords Academic Collaboration, Arabic Writing Instruction, Islamic Boarding School,
Social System, Teacher Authority.

© 2026 by the authors. Submitted for possible open access publication under the terms
and conditions of the Creative Commons Attribution-NonCommercial 4.0 International
License (CC BY NC) license (https://creativecommons.org/licenses/by-nc/4.0/).

Published by Institut Agama Islam Sunan Giri (INSURI) Ponorogo; Indonesia
Accredited Sinta 2


mailto:230104310022@student.uin-malang.ac.id1
https://creativecommons.org/licenses/by-nc/4.0/

Transformation of the Social System for Teaching Arabic Writing in Islamic ... (Syafaah, et al.)

INTRODUCTION

Writing skills (Kitabah) are one of the most complex language skills, as they require not only
a command of linguistic elements but also the ability to organize and develop ideas systematically
(Belbouah, 2023). The success of teaching Kitabah is also influenced by the social learning system
that governs patterns of interaction, communication, and the division of roles between teachers and
learners. In this context, the Darun Nuhat Islamic Boarding School in Lamongan is an educational
institution with distinctive characteristics in the teaching of Arabic through the Manhaji method
(Rofi’i, 2024; Maftuhah et al., 2026). The teaching of writing skills (Kitabah) is carried out in stages
across three levels: Mubtadi’, “‘Alim, and ‘Allamah, each of which lasts for four months (Cahyani,
2023).

The differences in learning orientation at each level not only reflect the development of
pupils’ writing competences but also changes in the social system of learning, as reflected in patterns
of interaction, the distribution of authority, communication, and the division of roles between
teachers and pupils (Oktavera et al.,, 2025). At the Mubtadi’ level, Kitabah learning is teacher-
centered with hierarchical interactions; at the “‘Alim level, teachers begin to act as facilitators and
mentors with greater student participation; whilst at the “Allamah level, learning is directed towards
the writing of academic papers, which demands independence, critical thinking, and academic
collaboration.

This situation indicates a transformation in the social system of Kitabah teaching, shifting
from the dominance of the teacher’s authority towards an increasingly participatory and
collaborative pattern of interaction. This transformation is evident in the teaching of Kitabah at the
Darun Nuhat Islamic boarding school in Lamongan, characterized by changes in the pattern of
interaction and the division of roles between teachers and pupils as the pupils” proficiency levels
develop, although during this transitional process, pupils still remain dependent on their teachers.
These changes are supported by an adaptive curriculum, teacher competence, and learning
management that is aligned with pupils” development (Abdullah, 2023), as well as teacher support
and positive pedagogical relationships in enhancing pupils’ engagement and independence (Han,
2021). Furthermore, social relationships between teachers and pupils, as well as amongst pupils
themselves, play a role in developing critical thinking skills, independent learning, and collaboration

in academic writing (Hayati et al., 2025).
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A review of the literature has revealed that the social system aspect of the problem-solving
learning model is evident in the patterns of interaction, communication, and division of roles
between teachers and pupils during the learning process. However, its implementation has not yet
been fully optimized, as learning remains more focused on the problem-solving process and the
attainment of cognitive objectives. Consequently, the development of pupils’ social interactions and
attitudes has not received sufficient attention (Sukarni et al., 2021).

In line with these findings, Yasin emphasizes that the social system within education is
shaped by social norms and values, structures, status, roles, and the dynamics of interaction amongst
educational stakeholders. These elements shape social relationships within the educational process
and contribute to influencing pupils” motivation and learning outcomes (Yasin & Awie, 2024).
Furthermore, research by Akhsan shows that interaction during learning activities plays a role in
supporting pupils’” Kitabah skills. Effective interaction between teachers and pupils, as well as
amongst pupils themselves, can create a more meaningful learning environment and support the
development of Arabic writing skills (Akhsan et al., 2025).

According to research by Hamdani, the social environment plays a significant role in the
acquisition of Arabic by students at Islamic boarding schools. Interaction with teachers and peers,
as well as the habit of using Arabic in everyday life at the boarding school, creates an environment
that supports the development of language skills. This social support also contributes to increased
motivation to learn and the formation of positive language habits (Hamdani et al., 2024).

According to research by Fariz, the implementation of the Collaborative Learning strategy is
effective in improving pupils” Arabic writing skills. In addition to improving writing skills, this
strategy also encourages active participation, motivation, cooperation, and responsibility amongst
pupils in the learning process, compared with pupils who learn using conventional methods (Fariz
et al., 2025).

Although previous research has highlighted the importance of interaction, the social
environment, and collaborative learning in the development of Kitabah skills, these aspects have
generally been examined in isolation rather than within the framework of a dynamic social system.
Research regarding the evolution of authority distribution, teacher-student roles, interaction and
communication patterns, and participation and collaboration aligned with the stages of Kitabah
learning in the Islamic Boarding School context remains limited. Therefore, there is a need for a

study that not only identifies the elements of the social system but also explains their dynamics and
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transformations throughout the learning process.

Building on this gap, this study analyses the transformation of the social system in Kitabah
teaching based on Joyce and Weil's social system framework (Joyce et al., 2008). The analysis focuses
on changes in the distribution of authority, teacher-pupil relationships and roles, patterns of
academic interaction and communication, and the development of participation and collaboration
amongst learning actors at each level. This perspective allows interaction, communication, and
collaboration to be understood not as standalone aspects or strategies of learning, but as interrelated
components within the dynamics of the social system of learning. Thus, this study reveals the
transformation of the social system of Kitabah learning at the Darun Nuhat Islamic boarding school
in Lamongan, specifically the shift from a pattern dominated by teacher authority towards a more
participatory and collaborative learning pattern.

Based on the above, this study aims to analyze the transformation of the social system in
Arabic writing instruction at Islamic boarding schools and to explain how changes in the patterns
of interaction between teachers and students, as well as amongst students themselves, lead to

academic collaboration that contributes to the Arabic writing learning process.

METHOD

This study employs a descriptive-qualitative design using a case study approach to examine
the ‘Transformation of the Social System of Arabic Writing Instruction at the Darun Nuhat Islamic
Boarding School in Lamongan from the Mubtadi’, ‘Alim, and “Allamah levels, as well as to explore
this in depth and uncover its meaning through the construction of the phenomenon (Sugiyono,
2017). As is typical of case study research, the complexity and uniqueness of the subject matter
encourage the researcher to explore it in depth (Creswell, 2013). The data in this study consist of
primary and secondary data (J] Moleong, 2006), which cover information regarding patterns of
interaction in Kitabah learning, the role of teachers, student participation, forms of collaboration,
and changes in learning relationships at each level. The Primary data for this study were obtained
from the Islamic boarding school leader, curriculum administrators, Kitabah teachers, and students
at each level of instruction at the Darun Nuhat Islamic Boarding School. Observations were
conducted at all three levels, focusing on the roles of teachers and students, interaction and
communication patterns, and participation and collaboration between January 2 and June 8, 2026.

Documentation included the curriculum and teaching materials, activity schedules, student
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writings, learning records, and the pesantren’s social media accounts featuring Kitabah learning
activities.

Data analysis employed the Miles and Huberman model, comprising data reduction, data
display, and conclusion drawing, focusing on patterns and transformations within the social system
of Kitabah instruction (Miles & Huberman, 1994). Data were reduced through selection and coding,
then presented via narratives, matrices, and tables illustrating interaction patterns, teacher roles,
student participation, and collaboration at each level. Findings were subsequently analyzed using
Joyce and Weil's social system perspective and relevant theories, then compared with prior research
to identify similarities, differences, and contributions. Conclusions were drawn by interpreting
patterns and relationships among the findings and were verified through source and
methodological triangulation. These research steps are illustrated in the following framework image

below:
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Figure 1. The Framework of thinking

FINDINGS AND DISCUSSION
Findings

The findings of the research on “The Transformation of the Social System of Arabic Writing
Instruction in Islamic Boarding Schools: From Teacher Authority to Academic Collaboration” reveal
four main components: teacher authority in Arabic writing instruction; patterns of interaction in

Arabic writing instruction; the role of teachers and student participation in Arabic writing

174



Transformation of the Social System for Teaching Arabic Writing in Islamic ... (Syafaah, et al.)

instruction; and academic collaboration in Arabic writing instruction. These research findings are
summarised in Table 1.

The data in the table were obtained through participatory observation, in-depth interviews
and a documentary study at the Nahwu Sharaf Academy of the Darun Nuhat Islamic Boarding
School in Lamongan at the Marhalah Mubtadi’ (Beginner), ‘Alim (Intermediate) and ‘Allamah
(Advanced) levels.

Interviews were conducted with 11 informants, comprising one boarding school supervisor
who was also the originator of the Manhaji method, four writing skills teachers, and six students.

Observations were carried out over a period of six months, from January to June 2026. All data

obtained were verified through triangulation.

Table 1. The social system in the teaching of Kitabah at the Darun Nuhat

Islamic Boarding School in Lamongan.

The transformation of

No. the social system in Mubtadi’ Level Alim Level ‘Allamah Level
the study of the (beginner) (intermediate) (Advanced)
Kitabah.

1 Teacher Authority in Teachers play a The teacher’s role has Teachers’” roles have
Kitabah Teaching: the dominant role in shifted towards that of shifted to that of
dominant position and shaping the a facilitator. Whilst the supervisors and
authority of teachersin direction of teacher sets the academic partners.
the Kitabah learning learning, from direction and Teachers act as
process setting the learning standards, pupils are conceptual guides on

objectives, given greater scope to the topics to be
explaining the develop ideas, engage addressed in  the
learning  material in discussion, and draft writing of academic
contained in the their work, such as papers, and provide
methodological selecting the topics to feedback when
module, instructing be addressed in their students seek guidance
pupils to complete group-based academic on the chosen topics.
written articles. On the other hand,
assignments, to students have greater
conducting autonomy in
assessments. completing their
writing.

2. Patterns of Interaction The teaching Interaction  patterns Interaction  patterns

in Reading Instruction: approach for the have shifted from one- have evolved to

Patterns of Kitabah tends to be way to two-way. become multi-
communication one-way and Interaction has become directional and
between teachers and teacher-centered. dialogic and collaborative.

pupils, and amongst Interaction takes participatory through Interaction between
pupils, in the process place through the discussions between pupils and teachers, as

of reading instruction.

delivery of material
in the

teachers and pupils, as
well as amongst pupils

well as amongst pupils
themselves, takes place
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The role of teachers
and pupil participation
in Kitabah
the
function of teacher—
pupil interaction in
Kitabah learning

learning:

position  and

Academic

collaboration in
calligraphy teaching:
The process of

cooperation between
teachers and pupils,
and amongst pupils
themselves, in
calligraphy teaching

methodological
module,
instructions to
complete  written
exercises, and the
marking of these

exercises.

Teachers act as
instructors,
mentors, and
assessors.
participation
involves following
the
instructions,
practicing writing
through the tasks
set by the teacher,

Pupils’

teacher’s

and receiving
feedback.
Academic
collaboration is

limited in scope and
takes place under
the guidance of the
teacher. This
collaboration takes

the form of

guidance,

supervision, the
teacher providing
examples on

specific topics, and
feedback.

themselves, whilst
working in groups to

complete scientific
paper writing
assignments.

Teachers act as
facilitators, academic

mentors, and providers
of feedback on writing
tasks
developing paragraphs
and drafting academic
Meanwhile,
pupils” participation is
demonstrated through
the development of
ideas, discussions, and
the revision of their

such as

texts.

writing.
Academic
collaboration begins to
develop through
discussions  between
pupils and teachers,

the exchange of ideas,
and the provision of
feedback. These
discussions center on
the topics to be covered
and the tasks set by the
teacher in the writing
module.

intensively  through
discussions, the
exchange of ideas, the
provision of feedback,
and the independent
development of
academic papers until
they are ready for
presentation.

Teachers as
supervisors and
academic partners.
Student participation is
demonstrated through

their independence in

writing academic
papers, their critical
thinking, their active
participation in
discussions, and the
accuracy of  their
academic writing,.
Academic
collaboration has

become more intensive
and multi-directional.
Teachers and pupils
interact as academic
partners,
ideas,
feedback,
developing
refining their academic

papers.

discussing
providing
and
and

Data source: processed by the researcher from interviews, observations, and documentation at the Darun
Nubhat Islamic Boarding School, Lamongan, 2026.

The Authority of Teachers in Kitabah Instruction at the Darun Nuhat Islamic Boarding School
in Lamongan

This study shows that the mubtadi level is the most basic level in the study of Kitabah.
Consequently, at this level, the teacher plays a dominant role. Teachers hold full authority over the
learning process, from determining the direction of learning through the Manhaji modules (volumes
1-4), which cover the basic rules of nahwu and sharaf as a foundation for writing instruction, to

giving instructions after explaining the material, and determining writing activities such as adapting
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patterns according to the examples provided, as well as assessing pupils” answers.

In contrast to the mubtadi level, at the alim level, the teacher is not the primary authority
figure. Although the direction and standards have been set, students are given greater scope to
discuss and develop ideas. The teacher facilitates discussions amongst students on topics that will
be developed into written pieces. At the “Alim” level, the focus is no longer solely on guided writing
but extends to paragraph composition through the study of ‘ta’bir tahriry” and the drafting of essays.

Teachers at the ‘Allamah level act as supervisors. They guide students in developing
concepts based on their chosen topics and provide academic guidance on their written work, known
as scientific theses. Students are granted greater autonomy in drafting their work and developing
their ideas to the point where they can defend them in both open and closed examinations before a
panel of examiners.

Patterns of Interaction in Kitabah Instruction at the Darun Nuhat Islamic Boarding School in
Lamongan

At the mubtadi’ level, the teaching approach for writing is teacher-centered and tends to be
one-way. In practice, the teacher explains the material using patterns and examples from the
curriculum textbook. Pupils listen to the teacher’s instructions and then follow the teacher’s
instructions to complete exercises based on the specified patterns. Once the tasks have been
completed, the teacher checks and corrects the pupils’” mistakes in accordance with the correct
writing patterns and rules. The pupils are then instructed to correct their mistakes.

The teaching approach to writing at the “alim level marks a transition from a one-way to a
two-way learning model. Teachers have begun to incorporate topic discussions, the development of
ideas, and providing feedback on pupils” writing through the “ta’bir tahriry” material. At this level,
pupils are given the opportunity to ask questions, express their opinions, and discuss difficulties
they encounter with the writing material, both with the teacher and with their peers. The
development of ideas is demonstrated through the gradual composition of sentences and
paragraphs, starting from 30 sentences up to 100 sentences, with the main task being to write a
scientific paper in groups with their peers on a topic previously discussed with their teacher.

At the “Allamah level, learning interactions become multi-directional and collaborative, and
tend to be student-centered. The teacher acts as an academic mentor who guides students” ideas and
provides feedback on their writing. At this level, students are required to write an academic thesis

in Arabic, choosing multidisciplinary topics such as linguistics, Qur’anic studies, figh, philosophy,
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and so on. This gives students greater scope to determine their topic and develop their ideas, search
for and analyze reference sources, and defend their ideas through discussion following a structured
submission process. Interaction takes place not only with the teacher but also with peers through
discussions, peer review, and presentations. At the end of the thesis writing process, students are
required to present and defend their work, both in closed and open examinations, before examiners
and their peers.

The Role of Teachers and Student Participation in Kitabah Lessons at the Darun Nuhat Islamic
Boarding School in Lamongan

The role of the teacher at the mubtadi” level in the process of learning Kitabah is that of an
instructor or learning guide. The teacher explains a particular rule or pattern from the manhaji
textbook, then guides the pupils to complete written exercises. During the learning process, the
teacher also provides guidance to pupils who are experiencing difficulties with their writing. At the
end of the learning process, the teacher checks and corrects the pupils” work in accordance with the
correct writing rules and instructs them to amend their work. Meanwhile, the pupils” participation
in the learning process consists of following the teacher’s instructions, adhering to the writing
patterns set out in the ‘Kitabah muwajjahah’, and correcting their work where errors are found.

At the Alim level, the teacher’s role is that of a facilitator, academic mentor, and provider of
feedback. The teacher sets a topic for the pupils to write about. The teacher then helps the pupils
develop their ideas through questions and answers and discussions, guiding them to turn these
ideas into paragraphs. At this level, the teacher acts more as a guide when pupils encounter
difficulties, offering suggestions to improve and refine their writing. Student involvement in writing
at the Alim level involves developing ideas from the themes specified in the teaching module into a
paragraph. They must also collaborate in groups to write academic papers on a variety of themes,
ranging from linguistics, Islamic studies, Qur’anic studies, and philosophy. Consequently, active
student participation is essential at this level.

Whilst at the Alim level, the teacher’s role shifts from that of an instructor to a facilitator, at
the Allamah level, the teacher acts as a supervisor, academic mentor, and provider of feedback. The
teacher no longer dominates the learning process but instead provides guidance on the topics to be
discussed, how to formulate problems, develop arguments, and refine the scientific paper. This
academic guidance provided by the teacher takes place both during and outside of lesson time.

Much like thesis supervision, the refined scholarly treatise can subsequently be submitted for a
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closed-door examination to be defended before the examiners. This is followed by an open-door
examination in the presence of the examiners and the students.

Student involvement at the Allamah level is demonstrated through their independence and
sense of responsibility. This is because, at this highest level, writing is carried out independently or
on an individual basis, rather than in groups, as is the case at the “‘Alim level. Consequently, the
students” active participation and responsibility are essential from the very beginning —from
selecting a topic, developing ideas, researching references, carrying out revisions, right through to
being ready to present their work.

Academic Collaboration in the Teaching of Kitabah at the Darun Nuhat Islamic Boarding School
in Lamongan

The teaching of writing at the mubtadi” level at the Darun Nuhat Islamic Boarding School in
Lamongan is teacher-led. Consequently, at this most basic level of instilling the fundamentals of
writing, no pattern of academic collaboration has yet been observed. For example, the teacher
explains a specific topic concerning verbs and their inflected forms. The pupils then complete
exercises according to the teacher’s instructions, and the teacher checks and corrects their work once
it is finished.

However, this academic collaboration develops in line with changes in the social system at
each higher level of learning. For instance, academic collaboration begins to emerge at the “Alim
level in the form of discussions and the exchange of ideas on writing topics to be incorporated into
group-based academic papers. For example, when writing a scientific paper on the analysis of the
meaning of the ‘jar’ letters in Surah al-Ma’idah, students will discuss the topic, draft an outline,
develop paragraphs, formulate arguments, and present their work as a group. The teacher merely
guides them and provides feedback throughout the writing process.

At the Allamah level, academic collaboration is becoming increasingly robust and
systematic. Students writing academic papers must first identify the topic to be studied, then discuss
it with their teacher to receive guidance. The next steps involve drafting an outline, sourcing
references, developing their arguments, and writing the paper independently. Consequently, this
collaboration is both intensive and self-directed. On other occasions, students also discuss the
progress of their writing through tutorials with their teacher and peers to obtain feedback and

constructive criticism to refine their work.
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Discussion

The results of the study show that the social system in Kitabah teaching at the Darun Nuhat
Islamic boarding school in Lamongan has undergone a transformation in line with the development
of pupils” abilities at the Mubtadi’, “‘Alim, and “Allamah levels. This transformation is evident in
changes to the teacher’s authority, patterns of interaction, the division of roles and student
participation, as well as the level of academic collaboration. At the Mubtadi” level, the social system
is teacher-centered, with interactions tending to be one-way and student participation largely
directive in nature. At the ‘Alim level, the teacher’s authority begins to shift towards a facilitative
role through dialogic interactions, discussions, and group work. Meanwhile, at the “Allamah level,
the social system evolves towards a more independent and collaborative academic model, in which
the teacher acts as a mentor and students are actively involved in writing, providing feedback,
offering criticism, and independently developing risalah ‘ilmiyyah.

These findings are consistent with those of Joyce and Weil, who view the social system as an
interplay between the roles, interactions, and division of responsibilities between teachers and
pupils. Developments indicate a shift from structured patterns towards interactions that are more
participatory, collaborative, and oriented towards student autonomy (Joyce et al., 2008). These
findings can be understood through the concept of teacher authority, particularly pedagogical
authority, which serves to provide structure and guidance in the early stages of learning (Pace &
Hemmings, 2007). In Kitabah teaching, this authority is evident in the teacher’s guidance, whilst
student interaction, participation, and responsibility develop gradually towards independence and
collaboration (Taylor et al., 2024). Thus, the social system not only regulates the relationship between
teachers and pupils but also shapes a division of responsibilities that supports the development of
writing skills.

However, the dominance of the teacher’s authority becomes less relevant as pupils’
competences develop, as pupils at advanced levels require space to develop ideas, construct
arguments, and take responsibility for their written work. Overly dominant authority can limit
students’ participation and autonomy (Azkiya et al., 2026), whilst teaching that supports autonomy
allows greater scope for students” interests and values and reduces teacher control (Reeve & Cheon,
2024). In Kitabah teaching, the shift in teacher authority does not eliminate the teacher's role but
rather adapts its form to the evolution of the students' abilities. At the Mubtadi’ level, the teacher

acts through direct instruction and guidance; at the “Alim level, through facilitation; and at the
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Allamah level, through academic supervision. Accompanying this shift, student interaction,
participation, autonomy, and responsibility gradually evolve toward a more independent and
collaborative pattern. This pattern demonstrates that the social system within Kitabah instruction is
constructed incrementally in alignment with the development of student competence.

Interaction patterns in Kitabah teaching evolve as pupils’ competence and independence
increase. At the Mubtadi’ level, one-way interaction through examples, guidance, and correction by
the teacher reflects the need for structure and direction; at the “Alim level, interaction develops into
two-way interaction through discussion, group work, and feedback; whilst at the “Allamah level, it
becomes multidirectional through the development of ideas and the refinement of writing. This
pattern demonstrates the application of social learning principles, which position interaction as a
means of developing students” abilities. This is consistent with research by Durrotunnasihah and
Ramadani, which shows that group discussions, collaborative writing, and group projects can
enhance student engagement and interaction in Arabic writing instruction (Durrotunnasihah &
Ramadani, 2024). Similarly, research by Wesabi et al. in the context of Islamic boarding schools in
Indonesia shows that collaboration in writing instruction provides students with opportunities to
develop ideas, consider language choices, negotiate meaning, and utilize feedback (Wesabi et al.,
2026)

These findings can be understood through the lens of Vygotsky’s social constructivism,
which views learning as the construction of knowledge through social interaction. Teachers provide
support tailored to pupils’ abilities and gradually reduce this support as their independence
develops (L. Vygotsky & Cole, 2018). Thus, social interaction in the teaching of Kitabah serves not
only as a means of conveying content but also supports pupils’ cognitive development and
autonomy. This is in line with Sholiha and Abdul Munip, who emphasize the importance of patterns
of social interaction, communication, and the linguistic environment in communicative Arabic
language learning (Sholiha & Abdul Munip, 2026). Khair et al. also demonstrate that the integration
of SCL and CL encourages active participation and cooperative problem-solving (Khair et al., 2025),
whilst Simon et al. affirm that collaborative strategies support interaction and the development of
Arabic language skills (Simon et al., 2024). In line with this, Hanifansyah et al. demonstrate that peer
tutoring can enhance students’ interaction, motivation, and self-confidence in learning Arabic.
Consequently, the teaching of Kitabah requires space for student participation, collaboration, and

autonomy in the process of knowledge construction (Hanifansyah et al., 2024).
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However, fully student-centered and collaborative learning is not always sufficient,
particularly when it comes to mastering linguistic structures and rules, which require systematic
guidance. Zohrabi et al. demonstrate that the teacher’s role remains crucial in providing explicit
grammar instruction. In writing instruction, particularly at the early stages, pupils still require
guidance, correction, and scaffolding from the teacher to master vocabulary, language structures,
and the organization of ideas (Zohrabi et al., 2017). Based on these two perspectives, the pattern of
interaction in Kitabah teaching needs to evolve gradually in line with pupils’ competencies, moving
from teacher guidance and scaffolding in the early stages towards discussion, the exchange of ideas,
feedback, and academic collaboration in the later stages (Li & Zhang, 2022). Thus, the transformation
of interaction from one-way to two-way and multi-directional does not mean eliminating the
teacher’s role, but rather balancing the teacher’s guidance with increased student participation and
independence.

With regard to the roles of teachers and student participation, at the beginner level, teachers
act as instructors, guides, and assessors, whilst students follow instructions during the learning
process. This pattern illustrates the pedagogical function of the teacher’s authority in providing
structure, guidance, and assessment. From the social systems perspective of Joyce and Weil, the
teacher’s role forms part of the social structure of learning, which can vary from being a source of
knowledge and a guide to acting as a facilitator and mentor (Joyce & Weil, 2003).

In line with Vygotsky’s sociocultural perspective, the development of abilities occurs
through interaction and assistance from more competent individuals within the Zone of Proximal
Development (ZPD) (Vygotsky, 1978); thus, intensive guidance from the teacher at the early stages
serves as support towards independence in Kitabah (Kurniawan et al., 2022) (Hilmi & Miranda,
2025). As students” competence increases, the teacher’s role shifts to that of a facilitator and academic
mentor at the ‘Alim level, then to that of a supervisor at the ‘Allamah level, whilst student
participation evolves towards the development of ideas, writing, argumentation, analysis, and
presentation. This development is in line with the view that a teacher’s authority is not synonymous
with domination, but can both guide and empower pupils (Kim, 2022; Gil-Madrona et al., 2020).

The teacher's role shifts from that of an instructor and director at the Mubtadi’ level to a
facilitator and academic mentor at the ‘Alim level, eventually evolving into a supervisor at the
‘Allamah level. In tandem with this evolution, the students' participation progresses from mere

adherence to instructions to active engagement in idea development, writing, argumentation,
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analysis, and presentation. This progression demonstrates that advancing through learning levels is
accompanied by an increase in the students' independence and responsibility within the learning
process. These findings are consistent with Johnson’s research, which emphasizes the teacher’s role
in motivating pupils, creating a conducive learning environment, and fostering pupil autonomy
(Johnson, 2017). This is further reinforced by the study by Agustina and Syarif, which also shows
that the teacher’s role can vary, acting as a source of learning, a facilitator, a demonstrator, a
classroom manager, and an evaluator, depending on learning needs (Agustina & Syarif, 2023). In
Kitabah learning, the teacher’s role evolves from that of an instructor and facilitator to that of an
academic mentor, as students’ participation and independence increase.

Academic collaboration in Kitabah teaching takes place through discussion, the exchange of
ideas, collaborative writing, and feedback that encourages pupils to actively develop ideas and
improve the quality of their writing. This approach encourages pupils to become active learners in
constructing knowledge, developing critical thinking, and solving problems collaboratively. These
findings are consistent with those of Hurst et al., who found that social interaction can enrich
knowledge, foster critical thinking, and improve problem-solving skills (Hurst et al., 2013). In
Kitabah teaching, such interaction helps students develop ideas, receive feedback, and improve the
quality of their writing.

However, academic collaboration does not automatically replace the teacher’s role as a
source of knowledge, a mentor, and a guarantor of linguistic and academic accuracy. Guidance from
teachers remains essential, particularly in the early stages, for the mastery of grammar rules,
vocabulary, sentence structure, and the development of ideas. This is in line with the research by
Asrofi et al., which states that language learning patterns are shaped by environmental interactions,
institutional policies, motivation, and social interactions. Thus, the social system of learning involves
the dynamics of teachers, pupils, rules, the environment, and learning mechanisms (Asrofi et al.,
2025). Based on these two trends, academic collaboration in the teaching of Kitabah develops
gradually, rather than replacing the teacher’s role. At the Mubtadi’ level, interaction centers on
teacher guidance; at the ‘Alim level, collaboration develops through discussion, feedback, and the
development of ideas; whilst at the “Allamah level, collaboration takes place more intensively in
writing and the development of arguments. As this development progresses, the teacher shifts from
being an instructor to an academic facilitator and mentor, whilst students progress towards

independence and collaboration.
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Although the research findings support social system theories encompassing teacher
authority, patterns of interaction, and the role of the teacher, there are several aspects that require
consideration. Firstly, social interaction is not merely a means of learning, but represents a shift in
the structure of teacher—pupil relationships. In Kitabah teaching, the shift in interaction from
teacher-centered to collaborative serves as an indicator of social system transformation. Secondly,
variations in the teacher’s role not only reflect changes in pedagogical functions but also a
redistribution of positions and authority that influences pupils’ participation, autonomy, and
responsibility. The shift in the teacher’s role according to the stages of learning is therefore part of
the transformation of social relationships. Thirdly, academic collaboration is not merely a learning
strategy but develops as a consequence of students” increasing competence, independence, and
responsibility. Collaboration begins through discussion, the development of ideas, and feedback at
the ‘Alim level, and subsequently evolves into a more dialogical academic relationship at the
‘Allamah level.

Based on the findings of this study, as well as a dialogue with existing theory and previous
research, it can be concluded that the transformation of the social system in the teaching of Arabic
writing at the Darun Nuhat Islamic Boarding School has undergone a gradual shift from teacher
authority towards academic collaboration. This transformation has occurred in tandem with the
development of students” competencies, independence, and responsibility at each stage of learning.
Consequently, this study emphasizes the importance of broadening the study of social systems by
uncovering the transformation of teacher—student relationships in Arabic writing instruction, from
teacher-centered authority towards academic collaboration, in line with the development of

students” competences and independence in learning.

CONCLUSION

A study on the transformation of the social system for teaching Arabic writing at the Darun
Nuhat Islamic Boarding School in Lamongan reveals that the social system of Arabic writing
learning undergoes transformation across four key aspects: teacher authority, interaction patterns,
teacher roles and student participation, and academic collaboration. The transformation of teacher
authority shifts from instructional dominance at the Mubtadi’ level to a facilitative role at the ‘Alim
level and academic supervision at the ‘Allamah level. This shift parallels changes in interaction

pattern, moving from a one-way, teacher-centered approach to a two-way interaction at the ‘Alim
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level and a multi-directional, collaborative approach at the ‘Allamah level. Concurrently, the
teacher's role evolves from instructor to facilitator and finally to supervisor, while student
participation progresses from mere compliance with instructions to active engagement,
collaboration, and academic autonomy. Academic collaboration, which is not significantly
developed at the Mubtadi’ level, begins to take shape at the ‘Alim level and intensifies at the
‘Allamah level. Overall, these findings indicate that the transformation of the Kitabah learning social
system occurs gradually in tandem with the development of student competence, characterized by
shifts in teacher authority and roles alongside increased student participation and academic
collaboration. Future research could examine the effectiveness of this transformation through
comparative studies across various Islamic boarding school contexts, incorporating student
perspectives, particularly regarding the development of academic autonomy in Arabic writing

learning.
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