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	Abstract




	This study aimed to examine classroom worksheet use, manifestations of students’ independent learning, and supporting and inhibiting factors in eighth-grade Al-Qur’an and Hadith lessons at MTsN 5 Kota Jambi. A descriptive qualitative design was employed, involving one teacher, ten students, and one vice principal for curriculum selected purposively. Data were collected through observations, semi-structured interviews, and document review, then analyzed through data condensation, data display, and conclusion drawing and verification. Credibility was strengthened through source and technique triangulation. The findings showed that worksheets supplemented teacher explanations through reading, exercises, and lesson review. Independent learning was evident in task initiation, responsibility, time management, confidence, and attempts to solve problems before seeking assistance, although these behaviors varied among students. Some students continued to wait for explanations, require reminders, or hesitate when answering independently. Supporting factors included worksheet availability, clear instructions, teacher guidance, willingness to learn, and a conducive classroom atmosphere. Inhibiting factors included differences in understanding, limited confidence, reliance on instructions, and mismatches between worksheet content and questions. The study concludes that worksheets provide opportunities for independent learning through the interaction of material quality, teacher facilitation, student readiness, and classroom conditions. The findings identify practices that support independence rather than establish improvement over time.
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INTRODUCTION
Students’ independent learning involves taking initiative, managing learning activities, completing tasks responsibly, and responding to difficulties with appropriate guidance. In classroom practice, these abilities are reflected in students’ willingness to read instructions, begin assignments, organize their time, and attempt solutions before seeking assistance. Teachers support this process by providing clear directions, accessible learning materials, and opportunities for students to make decisions about their work (Rowe et al., 2018). Student Worksheets are one resource used to organize such activities because they combine lesson content, instructions, and exercises within a structured format (Fadillah et al., 2025). Through worksheet activities, students can consult information, check their understanding, and practice completing tasks independently. However, the availability of worksheets does not necessarily mean that students use them independently. Their contribution to independent learning, therefore, needs to be examined through classroom practices, particularly how teachers guide the use of worksheets and how students initiate, sustain, and complete the activities provided.
At MTsN 5 Kota Jambi, preliminary observations on December 9, 2025, showed that students used the Student Worksheet to read lesson content, complete exercises, and review material. However, some students waited for teacher instructions before beginning tasks and appeared hesitant to complete assignments independently. Difficulties also arose when worksheet questions did not clearly align with the accompanying material, prompting students to seek further explanations (Amanda & Syolendra, 2025). Interview accounts indicated that the Al-Qur’an and Hadith teacher encouraged students to read the instructions and attempt exercises before requesting direct assistance. Students nevertheless described different levels of confidence and independence: some consulted the material and attempted answers on their own, while others continued to rely on explanations or help when uncertain (Tao & Yan, 2026). These findings raised an academic concern about the difference between opportunities for independent work and students’ actual participation. Consequently, examining worksheet use required attention to task initiation, confidence, responses to difficulties, and the guidance provided during learning activities (Juliana, Ampera, Farihah, et al., 2024).
Previous studies have addressed several aspects of this issue. (Papamitsiou & Economides, 2019) discussed learning autonomy in relation to students’ initiative, management of learning activities, and decisions when facing difficulties. (Yulianingsih & Fathiyah, 2025) examined the relationship between self-regulation and discipline with independent learning. (Rasyidi et al., 2025) highlighted teachers’ roles in creating learner-centered conditions that encourage responsibility for learning. (Liestyasari et al., 2025) emphasized the role of teacher facilitation in providing opportunities for greater student independence. Meanwhile, (Sihotang & Rambe, 2025) discussed the use of Student Worksheets (LKPD) to support independent learning with teacher guidance. Together, these studies provide a basis for examining worksheet use at MTsN 5 Kota Jambi, particularly students’ task initiation, responses to difficulties, and need for assistance during classroom activities.
Several previous studies have examined the relationship between worksheets and independent learning. Lestari et al. demonstrated that developing worksheets oriented toward process skills can support students’ independent learning (Lestari et al., 2023). Another study by Haryanti et al. developed problem-based Braille mathematics worksheets and found that the products were categorized as valid and practical and contributed to the learning autonomy of visually impaired students (Haryanti et al., 2023). These findings indicate that the characteristics and design of worksheets are linked to students’ opportunities to engage in learning activities more independently.
Recent research shows that studies on worksheets are not limited to printed instructional materials. Juliana et al. developed digital student worksheets and linked them to increased learning independence, demonstrating that worksheets can be designed in more interactive formats that align with the demands of student-centered learning, (Juliana, Ampera, & Sinukaban, 2024). Other research on RADEC-based worksheets also identifies learning autonomy as a skill that can be developed through structured learning activities (Milaningsih & Sartono, 2025a). These developments indicate that research attention has been primarily directed toward the development and testing of the effectiveness of student worksheet products. In contrast, the actual use of worksheets in instruction and students’ experiences when interacting with them still need to be examined in context.
Previous research on Student Worksheets has emphasized product validity, practicality, and effectiveness, leaving less attention to how worksheets are used in classroom interactions to support students’ independent learning. Initial observations at MTsN 5 Kota Jambi on December 9, 2025, showed that some students were still waiting for the teacher's instructions, lacked confidence in completing tasks independently, and struggled with questions that did not align with the worksheet material. These observations highlight the need to examine how worksheet use relates to students’ independent learning in everyday classroom practice. The novelty of this study lies in its examination of worksheet use through teacher guidance, students’ experiences, and observed independent learning behaviors in eighth-grade Al-Qur’an and Hadith lessons. Accordingly, this study aims to describe how student worksheets are used at MTsN 5 Kota Jambi, identify manifestations of students’ independent learning during worksheet activities, and examine the factors that support or hinder this process.

METHOD 
This study used a descriptive qualitative design (Creswell, 2016) to examine the use of Student Worksheets and students’ independent learning in eighth-grade Al-Qur’an and Hadith lessons at MTsN 5 Kota Jambi. Participants were purposively selected for their involvement in worksheet-based learning and comprised one Al-Qur’an and Hadith teacher, ten eighth-grade students, and one Vice Principal for Curriculum. Data were collected through classroom observations, semi-structured interviews, and document review. Observations focused on how the teacher introduced and guided worksheet activities and how students initiated tasks, followed instructions, managed time, completed assignments, and dealt with difficulties. Teacher interviews explored worksheet implementation, student guidance, and the factors that supported and hindered implementation. Student interviews addressed their experiences completing worksheet tasks, studying independently, and seeking assistance, while the Vice Principal for Curriculum was interviewed about school policies and support for worksheet use. The documents reviewed included worksheets, instructional materials, and photographs of learning activities.
Data analysis involved data condensation, data display, and conclusion drawing and verification (Huberman, 2019). Observation, interview, and documentary data were selected and grouped into three themes: worksheet use, students’ independent learning, and supporting and hindering factors. Findings were presented as thematic narratives, and conclusions were checked against the evidence from all three data collection techniques. Credibility was examined through source and technique triangulation by comparing the teacher’s, students’, and Vice Principal’s accounts with classroom observations and the reviewed documents. Particular attention was given to whether students’ reported independence was consistent with their observed task completion, time management, problem-solving, and help-seeking behaviors.
Figure 1. Research Framework
[image: ]

FINDINGS AND DISCUSSION
Findings
The findings are organized into three areas: the use of Student Worksheets in classroom activities, students’ independent learning during worksheet use, and supporting and inhibiting factors. The tables present interview accounts and classroom observations. G1 refers to the Al-Qur’an and Hadith teacher, WK to the Vice Principal for Curriculum, and S1–S10 to student participants.
Use of Student Worksheets in Classroom Activities
Interviews with G1 and WK described the student worksheet role in instruction and the guidance provided to students. Classroom observations recorded how students participated in worksheet activities. These data are presented in Table 1.
Table 1. Use of Student Worksheets and Teacher Guidance
	No
	Aspect
	Interview data
	Observation data

	1
	Position of student worksheet  in instruction
	G1 used student worksheet as supplementary materials after explaining the main lesson.
	—

	2
	Worksheet activities
	G1 asked students to read the content and instructions, complete exercises, and review lesson material.
	Students read the material and completed worksheet assignments.

	3
	Starting activities
	G1 gave students opportunities to read and work independently.
	Some students began tasks promptly; others waited for teacher instructions.

	4
	Guidance during difficulties
	G1 used guiding questions and asked students to reread the material before seeking assistance.
	Students were encouraged to reread the content or instructions when encountering difficulties.

	5
	School support
	WK reported that teachers could use student worksheet according to subject needs and were expected to allow students to attempt tasks before receiving assistance.
	—


Source: Data processed by researcher, 2026

Table 1 shows that worksheet activities followed the teacher’s explanation of the main material. Students were then directed to read and complete exercises, with guidance available when difficulties arose. Observations recorded differences in task initiation: some students proceeded promptly, while others waited for further instructions. WK’s account described the school’s expectation that students receive opportunities to attempt tasks before being assisted.
Students’ Independent Learning During Worksheet Activities
Student interviews provided accounts of reading, completing assignments, managing time, and seeking assistance. Observations recorded students’ behavior during these activities, including their confidence and need for reminders. Table 2 presents the evidence for each aspect.
Table 2. Students’ Independent Learning During Worksheet Activities
	No
	Aspect
	Student Interview Data
	Observation Data

	1
	Reading before seeking assistance
	S1, S3, and S7 read the material or instructions before asking the teacher. S9 reported reading the material first.
	Some students read the material and began assignments without further instructions.

	2
	Attempting tasks independently
	S7 attempted tasks independently. S9 searched for answers in the worksheet material. S10 attempted tasks before asking others.
	Students attempted to understand the material and solve questions before seeking assistance.

	3
	Time management and task completion
	S1 completed assignments gradually to avoid late submission. S3 began assignments promptly so they would not accumulate.
	Students worked toward completing assignments by the deadline; some needed teacher reminders.

	4
	Confidence
	S4 reported uncertainty when answering independently, particularly when unsure of the answer.
	Some students confidently shared answers; others hesitated and needed encouragement.

	5
	Waiting for explanations
	S4 sometimes waited for teacher explanations. S6 reported doing so more frequently. S10 occasionally waited despite reading the instructions first.
	Some students waited for teacher instructions before beginning activities.

	6
	Seeking assistance
	S6 asked classmates after unsuccessful attempts. S10 approached classmates or the teacher after attempting tasks independently.
	Students sought assistance from teachers or classmates when encountering difficulties.


Source: Data processed by researcher, 2026

Table 2 records variation in students’ independent learning. S1, S3, S7, and S9 described reading before seeking assistance, while S7, S9, and S10 reported attempting tasks independently. S4 and S6 described waiting for the teacher's explanations, and S4 expressed limited confidence in answering questions alone. Observations similarly recorded students who began activities promptly and those who required instructions, reminders, or encouragement. Seeking assistance sometimes occurred after students had attempted to resolve the task themselves, as reported by S6 and S10.
Supporting and Inhibiting Factors
The interviews identified conditions that supported worksheet use and difficulties encountered during learning activities. G1 described the availability and clarity of worksheets, teacher guidance, and classroom conditions. Student accounts provided additional evidence concerning confidence and reliance on explanations. These factors are summarized in Table 3.
Table 3. Supporting and Inhibiting Factors Reported by Participants
	No
	Category
	Factor
	Reported data

	1
	Supporting
	Worksheet availability
	G1 reported sufficient availability of student worksheet.

	2
	Supporting
	Understandable content and instructions
	G1 identified easy-to-understand material and instructions as supporting worksheet use.

	3
	Supporting
	Teacher guidance
	G1 provided prompts and guiding questions when students encountered difficulties.

	4
	Supporting
	Willingness to learn
	G1 identified students’ willingness to learn as a supporting factor.

	5
	Supporting
	Classroom atmosphere
	G1 identified a conducive classroom atmosphere as a supporting factor.

	6
	Inhibiting
	Differences in understanding
	G1 reported that some students understood the material quickly, while others required additional explanations.

	7
	Inhibiting
	Limited confidence
	S4 reported uncertainty when answering independently; G1 also described students who lacked confidence.

	8
	Inhibiting
	Waiting for instructions
	G1, S4, S6, and S10 described waiting for teacher instructions or explanations.

	9
	Inhibiting
	Content–question mismatch
	G1 reported that some questions did not sufficiently correspond to the material and required additional explanation.


Source: Data processed by researcher, 2026

Table 3 identifies supporting conditions related to learning materials, teacher guidance, student willingness, and the classroom atmosphere. Reported difficulties concerned differences in understanding, limited confidence, and waiting for explanations. G1 also identified questions that required additional explanation because they did not clearly correspond to the worksheet material. These accounts describe the conditions under which students used the student worksheet and encountered difficulties during worksheet activities.
Discussion
Classroom Use of Student Worksheets
The findings show that Student Worksheets were used as supplementary materials after the teacher explained the main lesson. Students were subsequently asked to read the content and instructions, complete exercises, and review the material. However, classroom observations recorded different responses: some students began working promptly, while others waited for additional instructions. This suggests that the opportunity to work independently was available, but students differed in their ability to take advantage of it. From a self-regulated learning perspective, reading instructions and beginning a task involve understanding learning demands and deciding how to respond. Worksheets can support these processes by providing information students can consult without repeatedly having to request explanations (Adhikari, 2026; Muti’ah & Ramdhani, 2026; Rappa et al., 2026; Sunarti et al., 2026). Nevertheless, completing a worksheet does not, by itself, demonstrate self-regulation. Independence is more apparent when students identify what is required, initiate their work, and monitor their understanding as they complete tasks.
[bookmark: _Hlk242546466]This interpretation is consistent with (Sunarti et al., 2026), who examined process-skill-oriented worksheets in relation to independent learning. It also relates to (Yustiana & Afandi, 2026) whose research addressed digital worksheets designed to support independent learning. Although the formats and research contexts differ, these studies place structured learning activities within efforts to support student independence. The present findings affirm the potential of worksheets to provide opportunities for independent learning while qualifying that potential. In the observed classroom, the same resource was accompanied by both independent task initiation and continued reliance on instructions. The contribution of this study is therefore to show that worksheet use needs to be examined through students’ actual participation, alongside the characteristics of the material.
Manifestations of Students’ Independent Learning
Independent learning was evident in reading before asking questions, attempting assignments, searching for answers, managing time, and responding to difficulties. S1, S3, S7, and S9 described consulting the material or instructions before seeking assistance. S1 and S3 also described organizing assignment time. Conversely, S4 expressed uncertainty about answering alone, while S6 frequently waited for explanations. These accounts indicate that independence differed across students and across aspects of learning. Self-regulated learning provides a basis for understanding these differences (Rahman et al., 2026; Rizkiah et al., 2026). Reading instructions and initiating tasks relate to planning; managing time and continuing work relate to regulating learning activities; and rereading material when difficulties arise reflects checking understanding and adjusting an approach (Engada, 2026; Eullaran, 2026; Perez et al., 2026; Sulaiman & Hamed, 2026).  
Confidence can influence students’ willingness to attempt these activities. Thus, a student may demonstrate responsibility for completing assignments while still needing support with initiation or confidence. These findings are consistent with (Astiti et al., 2026), who examined self-regulation and discipline in relation to independent learning, and (Ni’matunniza et al., 2026) who discussed initiative, learning management, and decisions when encountering difficulties. They also complement (Porubčanová et al., 2026), whose worksheet-development study addressed independent learning in a different educational context. The findings affirm that independence involves several connected behaviors, while qualifying any interpretation that treats it as a uniform outcome of worksheet use. S6 and S10 sought assistance after attempting tasks themselves, showing that help-seeking can accompany independent effort. The relevant distinction is between requesting support after examining a difficulty and relying on others before making an initial attempt. The data describe these different forms of participation but do not establish individual improvement over time.
Teacher Guidance and School Support
G1 encouraged students to read and attempt tasks before asking for help, then used guiding questions when difficulties remained. WK similarly described the school’s expectation that students receive opportunities to work before being assisted. These findings indicate that independent work occurred within a supported learning process rather than through the withdrawal of teacher involvement. The concept of scaffolding helps explain this practice. Guidance can make a task manageable while allowing students to retain responsibility for completing it. Asking students to revisit relevant content or consider a guiding question leaves part of the reasoning process with the learner. Such support may help hesitant students begin and enable those who have encountered difficulties to continue. However, the study did not document whether assistance was systematically reduced over time, so it cannot establish a complete progression toward unsupported performance.
This interpretation is consistent (Iqbal et al., 2026) who emphasized teacher facilitation, and(Avedzi, 2025), who highlighted teachers’ roles in creating learner-centered conditions. It also relates to (Nurdianah et al., 2026) who discussed worksheets as resources for independent learning with teacher guidance.
The present findings affirm the importance of facilitation while challenging the assumption that independence requires students to work without assistance. Guidance and independence can coexist when support encourages students to undertake the next step themselves. School support provides a basis for this practice, although WK’s account represents an institutional expectation rather than evidence of consistent implementation across classrooms.
Supporting and Inhibiting Factors
Participants identified the availability of worksheets, understandable instructions, teacher guidance, willingness to learn, and a conducive classroom atmosphere as supporting factors. Reported difficulties included differences in understanding, limited confidence, waiting for explanations, and mismatches between worksheet content and questions. These findings suggest that independence was shaped by interacting conditions rather than by worksheet availability alone (Judijanto et al., 2024). From a self-regulated learning perspective, students’ efforts operate within the demands and resources of their learning environment. Clear instructions help students identify the required action, relevant content supports their search for answers, and teacher guidance assists them when their existing understanding is insufficient (Núñez-Regueiro et al., 2025; Tunsakul & Tunsakul, 2026). Conversely, unclear or poorly aligned questions can interrupt independent work. Requests for assistance must therefore be interpreted in relation to the task, rather than automatically attributed to low student independence.
This interpretation complements (Milaningsih & Sartono, 2025b), whose research addressed activity design in RADEC-based worksheets, and (Larasati et al., 2026) , who examined structured worksheet activities. The present findings also place teacher facilitation, discussed by(Budiman et al., 2024), alongside material quality and student readiness. The findings affirm the relevance of well-designed materials and appropriate guidance, while qualifying the expectation that a suitable worksheet will consistently produce independence. Some students still needed encouragement, clarification, or additional explanations. The study’s contribution lies in identifying a gradual learning process involving reading, task initiation, time management, confidence, independent attempts, and purposeful help-seeking (Ayuningsih, 2026; Othman et al., 2026). These behaviors depend on the interaction between student worksheet, teacher facilitation, student characteristics, and classroom conditions; their development over time would require repeated observation. 

CONCLUSION
This study shows that the use of Student Worksheets at State Madrasah Tsanawiyah 5 in Jambi City is integral to the learning process and provides opportunities for students to engage more actively. This utilization involves teachers, students, and the madrasah's support, so that the SWFs serve not only as practice materials but also as an integral part of the learning process, allowing students to develop a sense of responsibility for their own learning activities. Thus, the achievement of the research objectives demonstrates that the use of SWFs should be understood as a learning process involving interactions among instructional materials, teacher guidance, and student readiness. The implications of this study suggest that optimizing the use of worksheets requires attention to both the alignment of the material with students’ needs and the patterns of teacher guidance during instruction. Teachers and madrasahs can use worksheets to provide more active learning opportunities while continuing to offer support tailored to students’ needs. This study also contributes by demonstrating the use of workbooks in real-world learning situations, so that their use does not stop at providing practice materials but can be positioned as part of an effort to build a more responsible and independent learning experience.
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