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Abstract This study analyzes strategies for implementing Pancasila values in the learning
process aimed at shaping moderate, tolerant, and patriotic character among
students of the Primary School Teacher Education (PGSD) Program at Universitas
Serambi Mekkah. Employing a qualitative field research design, data were collected
through classroom observations, in-depth interviews with lecturers and students,
and documentation of instructional materials, including Semester Learning Plans
(RPS), teaching resources, and academic activity records. Data analysis was
conducted using descriptive qualitative techniques encompassing data reduction,
data presentation, and conclusion drawing, and was reinforced by a review of
relevant literature on radicalism, ideological education, and the internalization of
Pancasila values in higher education. The findings reveal that the internalization of
Pancasila values through contextual learning strategies, such as dialogical
discussions, reflective learning, case-based instruction, the strengthening of
ideological literacy, and lecturers’ exemplary conduct, contributes significantly to
enhancing students’” awareness of diversity, religious moderation, and national
unity. Students not only acquire cognitive understanding of Pancasila but also
demonstrate the practical internalization of its values in their daily social
interactions. This process strengthens students” ideological resilience and reduces
their susceptibility to radical narratives within the campus environment. The study
concludes that learning Pancasila ideology plays a strategic role in preventing
radicalism and serves as a fundamental pillar for reinforcing students’ national
identity. These findings emphasize the importance of strengthening ideological
education in a systematic and sustainable manner to foster a moderate, inclusive,
and nationally oriented academic environment.
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INTRODUCTION

Indonesia, as a multicultural nation, faces serious challenges in the form of the growing
influence of radicalism, which indicates the suboptimal internalization of national values across
various segments of society (Nugroho, 2019); (Zahrotunnimah, 2018). This phenomenon
underscores the importance of ideological education as a strategic intervention, as radicalism is not
solely related to religious aspects but also encompasses social, political, and ideological dimensions
that require a comprehensive pedagogical approach (Hafid, 2020); (Tasman & Aisyah, 2022);
(Thoyyib, 2018); (Djara, 2020); (Huda, 2019); (Nor Ipansyah et al., 2024). In this context, the academic
problem addressed in this study is the lack of a clear empirical depiction of how Pancasila ideology
learning is actually implemented in classroom settings, particularly within the Primary School
Teacher Education (PGSD) Program at Universitas Serambi Mekkah, as well as its effectiveness and
limitations as a strategy for preventing radicalism. This issue is increasingly critical given that, in
the post-reform era, Pancasila is often perceived merely as a formal symbol, resulting in instructional
practices that are frequently decontextualized or lacking in meaningful engagement (Agus, 2016);
(Nubowo, 2015); (Pellokila, 2021).

Operationally, this study examines four key aspects of learning implementation. First, the
pedagogical strategies employed by lecturers, whether they continue to rely on normative lecture-
based methods or have adopted participatory models such as national dialogue, case studies, or
service learning. Second, the role of lecturers as value facilitators who not only teach but also
demonstrate ideological exemplarity in classroom interactions. Third, the assessment instruments
used, whether they encompass affective and performative domains to measure value internalization
or remain focused primarily on cognitive aspects. Fourth, the student ecosystem that contributes to
the habituation of Pancasila values through student organizations, social activities, and intercultural
dialogue. Previous studies indicate that rote-based Pancasila instruction tends to fail in fostering
critical and moderate attitudes (Abbassyakhrin et al., 2024); (Cevi Mochamad Taufik & Dudi
Suparyogi, 2024), whereas reflective and experience-based approaches exert a more significant
influence on value internalization (Devina et al., 2023); (Utami et al., 2023).

The subsequent empirical question concerns the extent to which such learning
implementation strengthens students’ national awareness and tolerance. The indicators include
changes in attitudes toward diversity, the ability to critically examine extremist narratives, and

increased engagement in national civic activities. Conceptually, it is assumed that contextual and
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dialogical Pancasila instruction can reinforce national consciousness and reduce students’
vulnerability to radical exposure, a hypothesis examined through classroom observations,
interviews, and analysis of learning documents.

To elucidate these dynamics, the study also identifies supporting factors such as the
integration of Pancasila values into curriculum policies, lecturers” capacity in value-based pedagogy,
inclusive student activities, and the completeness of learning documentation. Conversely, inhibiting
factors include the stigma of Pancasila as merely a formality, limited learning media, digital
information flows that disseminate extremist narratives, social homogeneity that reduces exposure
to diversity, and weak integration of values within the Semester Learning Plan (RPS).
Understanding these factors constitutes the core analytical framework for explaining the extent to
which Pancasila learning is effective as a strategy for preventing radicalism within the PGSD
environment at Universitas Serambi Mekkah.

A number of studies conducted over the past five years provide an important conceptual
foundation. Abbassyakhrin et al. (2024) conclude that campus radicalism is rooted in non-contextual
Pancasila instruction (Abbassyakhrin et al., 2024). Taufik and Suparyogi (2024) emphasize that some
students perceive Pancasila as a memorization-based subject rather than a moral framework (Cevi
Mochamad Taufik & Dudi Suparyogi, 2024). Devina et al. (2023) demonstrate that reflective
approaches are capable of fostering value internalization (Devina et al., 2023). Utami et al. (2023)
stress the importance of integrating national curriculum content with interfaith activities to
strengthen moderation (Utami et al., 2023). Fuad and Nurjanah (2022) highlight the role of synergy
between institutional policy and instructional design in reinforcing students” ideological resilience
(Fuad & Nurjanah, 2022). However, these studies have not provided a detailed depiction of
Pancasila learning implementation at the level of a specific study program, have not examined the
role of lecturers in depth, and have not explored local contexts such as Aceh, which possesses strong
socio-religious characteristics. This constitutes the novelty of the present study and distinguishes it
substantially from previous research.

Based on this gap, the present study offers novelty in the form of an empirical analysis that
directly examines Pancasila learning practices in the PGSD Program at Universitas Serambi Mekkah
through classroom observations, interviews, and document analysis, such as the Semester Learning
Plan (RPS). This approach enables a comprehensive mapping of how Pancasila values are integrated

with the tradition of moderate Islam that characterizes Aceh. Moreover, this study formulates a
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Pancasila learning model relevant to strengthening students’ ideological resilience through the
identification of supporting and inhibiting factors at the study program level.

The policy framework further underscores the urgency of this research. Law Number 12 of
2012 on Higher Education mandates Pancasila Education as a compulsory national course, while
Government Regulation No. 4 of 2022 requires the integration of Pancasila values into learning
outcomes and academic culture (Mahabatillah et al., 2024). Theoretically, Pancasila is understood as
an inclusive and anti-radical ideology, as articulated in Soekarno’s foundational speech (1959) and
MPR Decree No. I/MPR/2003, which designates Pancasila as an open ideology (Agus, 2016). Within
this theoretical framework, Pancasila functions as an ideological filter that rejects the infiltration of
extremism and preserves national integration.

This study aims to examine the implementation of Pancasila ideology learning as a strategy
for preventing radicalism among students of the PGSD Program at Universitas Serambi Mekkah.
The focus is directed toward lecturers” pedagogical practices, mechanisms of value internalization
in classroom instruction, students’ perceptions of the relevance of Pancasila, as well as supporting

and inhibiting factors in the formation of moderate, tolerant, and ideologically resilient attitudes.

METHOD

This study employs a qualitative approach using field research methods, as it seeks to
explore in depth the implementation of Pancasila ideology learning as a strategy for preventing
radicalism among students of the Primary School Teacher Education (PGSD) Program at Universitas
Serambi Mekkah. Field research was selected to enable the researcher to obtain empirical data
through direct observation of the learning process and social interactions occurring within the
campus environment.

The study was conducted at Universitas Serambi Mekkah, with the primary subjects
consisting of PGSD students, lecturers responsible for the Pancasila course, and study program
administrators involved in the implementation of national ideology learning. The research was
carried out from March 12, 2025, to August 24, 2025. Data collection techniques included
observation, in-depth interviews, and documentation. Observation was used to directly examine
learning activities, student participation, and the integration of Pancasila values in the teaching and
learning process. Interviews were conducted with lecturers and students to obtain a comprehensive

understanding of their perceptions, experiences, and strategies for implementing Pancasila values
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in academic life. Documentation was utilized to collect written data such as the Semester Learning
Plan (RPS), teaching materials, and records of academic activities that supported the research.

Data analysis was conducted using descriptive qualitative techniques through three main
stages: data reduction, data display, and conclusion drawing. Each dataset obtained was
subsequently interpreted to identify patterns and meanings related to the implementation of
Pancasila ideological values as an effort to prevent radicalism within the PGSD student
environment. This analytical process is consistent with qualitative research approaches that
emphasize understanding meaning and social context from the perspectives of the research subjects
(Endah Marendah Ratnaningtyas et al., 2023).

To strengthen the field findings, the researcher also conducted a review of supporting
literature from various sources, including books, national and international journals, research
reports, and educational policy documents. The literature reviewed was selected based on its
relevance to the themes of radicalism, ideology, and Pancasila values. The search was conducted
using keywords such as “radicalism and Pancasila values,” “ideological education,” and “religious
moderation in higher education,” covering publications from 2015 to 2024 from databases such as
Google Scholar, PubMed, and ScienceDirect.

This study provides a comprehensive depiction of how strategies for implementing Pancasila
ideology learning are carried out among PGSD students at Universitas Serambi Mekkah, as well as
the extent of their effectiveness in fostering moderate attitudes and preventing the emergence of

radical ideologies among students.

FINDINGS AND DISCUSSION
Findings

Based on the results of field research conducted within the Primary School Teacher
Education (PGSD) Program at Universitas Serambi Mekkah, it was found that efforts to prevent
radicalism through Pancasila ideology learning are not limited to the delivery of classroom material
but also encompass students” awareness, attitudes, and comprehensive learning experiences. The
internalization of Pancasila values occurs through academic interactions, reflective activities, and
the exemplary conduct of lecturers as ideological agents on campus. On the other hand, several
factors remain that potentially contribute to the emergence of exclusive and intolerant views among

students, such as the influence of social media, a weak understanding of national values, and
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heterogeneous social environments without sufficient ideological reinforcement. Therefore, the
tfindings of this study focus on four main aspects that illustrate the dynamics between challenges
and strategies for preventing radicalism in the campus environment, namely: factors driving the
emergence of radical tendencies among students, students’ perceptions of Pancasila ideology
learning, the implementation of Pancasila values in the learning process and campus activities, and
the strategic role of Pancasila ideology learning as an ideological bulwark in shaping moderate and
tolerant character among students.

Table 1. Implementation of Radicalism Prevention Strategies among PGSD Students at Universitas

Serambi Mekkah
Main Findings Focus of Discussion Observed Outcomes
Factors Driving the Identifying the causes of Low understanding of Pancasila
Emergence of Radicalism radical tendencies from social, ideology, the influence of social media,
among Students ideological, and educational weak national character education, and

PGSD Students’ Perceptions
of Pancasila Ideology
Learning

Implementation of Pancasila

Values in Learning and
Campus Activities
The Role of Pancasila

Ideology Learning as a
Radicalism Prevention

Strategy

environmental aspects.

Analyzing students’ views on
the relevance and meaning of
Pancasila ideology learning in
the context of academic life.

Examining concrete practices
of applying Pancasila values in

classroom instruction and
student activities.
Explaining the contribution

and effectiveness of ideological
learning in shaping moderate
character  and

radical ideologies.

countering

campus environmental exclusivity are
the main driving factors.

Students tend to perceive Pancasila as
normative content; however, contextual

learning increases ideological
awareness and nationalism.
Discussion-based  learning,  value

reflection, and lecturers’ exemplary
conduct strengthen the internalization
of tolerance, justice, and unity.

Pancasila learning serves as a strategic
instrument for strengthening students’
ideological immunity and reinforcing
commitment to the Unitary State of the
Republic of Indonesia (NKRI).

Source: Results of Interviews with Lecturers and Students.

Factors Driving the Emergence of Radicalism among University Students

Based on indirect interviews with several lecturers teaching the Pancasila Ideology course
and students of the Primary School Teacher Education (PGSD) Program at Universitas Serambi
Mekkah, several key factors were identified as contributing to the emergence of radical tendencies
among students. Lecturers revealed that this phenomenon does not arise suddenly but is instead an
accumulation of intertwined external and internal influences that shape students’ perspectives on
ideology, religion, and nationalism. From an external standpoint, digital information flows and
social media have become major channels for disseminating radical ideas that are often packaged in

appealing and persuasive forms. Students who lack a strong ideological foundation tend to be more
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susceptible to religious narratives that reject pluralism and promote a single-truth doctrine. In one
interview, a lecturer noted that weak ideological digital literacy causes some students to uncritically
absorb provocative information without critically examining its context and sources.

In addition to these external factors, internal campus conditions also contribute to the
potential development of radicalism. Observations and interviews indicate that some students still
perceive the Pancasila Ideology course as a formality with little direct relevance to their social lives.
This perception results in low levels of active student participation in learning activities intended to
strengthen national awareness. One student stated that Pancasila learning often focuses primarily
on memorization and theory, thereby failing to create spaces for critical dialogue that connect
Pancasila values with the realities of social diversity. As a result, Pancasila ideology has not been
fully internalized as a worldview that embodies the values of tolerance, humanity, and social justice.

Interviews with senior lecturers also revealed the view that a crisis of role modeling within
the academic environment serves as another trigger for apathetic attitudes toward national values.
When students do not perceive lecturers as living representations of Pancasila values, they tend to
seek moral and ideological references outside the campus, including through online communities
that often display exclusive tendencies. In this context, radicalism does not always stem from
destructive intentions but frequently represents a search for self-meaning amid social and moral
uncertainty. Students from vulnerable socio-economic backgrounds or ideologically homogeneous
environments are more easily exposed to simplistic narratives that offer certainty of identity and
moral struggle in the form of radical ideology.

Meanwhile, the influence of the campus social environment was also found to be significant.
Interviews with several students revealed a tendency for certain study groups or student
organizations to adopt exclusive interaction patterns, in which ideological discussions are limited to
internal members. This situation leads to social segregation among students with differing
viewpoints, thereby weakening the spirit of togetherness and openness. One student disclosed that
some peers prefer to engage in discussions outside official campus forums because they feel their
views are not accepted within open academic spaces. This phenomenon indicates the existence of
ideological communication gaps that have not yet been fully addressed by learning policies or

inclusive student activities.
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Another equally important factor is the weak integration of Pancasila values into everyday
academic life. Lecturers explained that ideological learning should not be confined to the cognitive
domain but must be internalized through student activities, community service, and exemplary
behavior. However, such implementation remains limited. Many students understand Pancasila
values theoretically but have not yet adopted them as ethical guidelines in their interactions with
others. This condition creates a vacuum that can easily be filled by alternative ideologies offering
moral certainty and collective identity. Several students also acknowledged that social media
constitutes the most influential space in shaping their perspectives on religious and national issues.
They are frequently exposed to content that emphasizes differences and conflict in the name of
religion, which gradually erodes mutual trust and social solidarity.

In a broader context, lecturers also highlighted the weak ideological control within the
campus digital space. Although the university has implemented learning policies based on religious
moderation, there is as yet no monitoring system capable of detecting early signs of the
dissemination of intolerant ideologies among students. Lecturers emphasized that preventing
radicalism cannot rely solely on curricular approaches but also requires systemic support from the
entire academic community to foster an open and dialogical campus culture. Students, as agents of
change, should be provided with spaces to critically discuss ideological values without fear of
judgment. However, in reality, some students still perceive discussions on radicalism-related issues
as sensitive topics that are best avoided.

From these overall findings, it can be concluded that the factors driving the emergence of
radicalism among students result from a complex interaction between external influences (social
media and the global environment), internal campus conditions (non-contextual learning
approaches and weak role modeling), and student social dynamics (identity seeking and existential
needs). PGSD students at Universitas Serambi Mekkah fundamentally possess strong national
commitment; however, this potential must be guided through the strengthening of contextual and
dialogical ideological literacy to prevent them from being trapped in narrow narratives that reject
diversity. Therefore, Pancasila Ideology learning needs to be revitalized not merely as a compulsory
course but as an integrated ideological development system embedded across all academic and
social activities of students. Such efforts represent a strategic step toward building resilient and

adaptive ideological awareness in response to the increasingly complex global flow of values.
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PGSD Students’ Perceptions of Pancasila Ideology Learning at Universitas Serambi Mekkah

The perceptions of PGSD students at Universitas Serambi Mekkah toward Pancasila
Ideology learning exhibit diverse dynamics, influenced by their learning experiences, social
environments, and levels of ideological awareness. Based on indirect interviews with lecturers
responsible for the Pancasila Ideology course and several students, most students view this course
as an important component in shaping national character, while others perceive it as less applicable
and overly theoretical. Lecturers observed that although students understand the basic concepts of
Pancasila at the cognitive level, they still experience difficulty in applying these values practically in
campus and social life, indicating a gap between conceptual understanding and value
internalization.

Some students perceive the Pancasila Ideology course as conceptually demanding but
insufficiently connected to contextual issues relevant to the field of primary education. They argue
that content delivery that emphasizes memorization does not fully encourage critical reflection on
the social phenomena they encounter. Consequently, Pancasila values are often regarded as abstract
and have not been adequately mapped onto contexts such as multicultural education, digital
literacy, or character building in primary schools. This situation highlights the need for pedagogical
innovation to ensure that Pancasila learning becomes more relevant for prospective teachers.

From the lecturers’ perspective, there is a strong awareness that ideological learning cannot
rely solely on lecture-based methods. Several lecturers attempt to link course materials to
contemporary issues such as radicalism, intolerance, and moral challenges in the digital era. Student
responses to this approach vary: some welcome it because the material becomes more contextual,
while others consider such issues sensitive and requiring a safe space for discussion. Lecturers
emphasize the importance of creating a dialogical classroom atmosphere that allows students to
express ideological views openly without fear of judgment.

Students also report that Pancasila Ideology learning becomes more engaging when lecturers
employ case study approaches. For example, discussions on the principle of “Just and Civilized
Humanity” in the context of interreligious tolerance in Aceh stimulate lively classroom debates, as
students feel closely connected to the issue. This experience-based approach helps students
understand that Pancasila encompasses not only abstract norms but also moral guidelines relevant

to the realities of diversity.
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Some students criticize that the effectiveness of learning is highly dependent on the quality
of lecturers. Lecturers who are communicative, open to differing opinions, and consistently
demonstrate exemplary attitudes are perceived as more successful in instilling ideological values.
Conversely, monotonous and administratively oriented instruction leads students to view the
course merely as an academic obligation. This finding underscores the importance of role modeling
as a key dimension in the internalization of Pancasila values.

Lecturers further note that students’ perceptions are closely related to their socio-cultural
backgrounds. Students raised in homogeneous environments often have a limited understanding of
national diversity. To address this, lecturers have attempted to develop cross-cultural approaches,
such as inviting speakers from diverse communities or assigning social observation tasks. These
strategies are considered effective in broadening students’ perspectives and fostering multicultural
awareness essential to comprehending Pancasila values.

Interestingly, some students also perceive Pancasila learning as an important instrument for
countering radicalism and intolerance. They recognize that ideological threats do not only originate
externally but may also develop in the form of exclusivism within the campus environment.
Through learning, students gain awareness that patriotism and tolerance constitute moral
responsibilities that must be manifested in everyday attitudes, including interactions on social
media. This perception indicates partial success in the learning process in cultivating more mature
ideological awareness.

Nevertheless, the majority of students expect Pancasila Ideology learning to be more oriented
toward practical social activities. They suggest that learning be connected to community service
activities grounded in Pancasila values, enabling students to directly experience value
implementation. This suggestion aligns with lecturers’ views, emphasizing the need to position
Pancasila as a “living ideology” rather than merely memorized content.

Based on the interview results, it can be concluded that PGSD students’ perceptions of
Pancasila Ideology learning at Universitas Serambi Mekkah are generally positive but not yet fully
comprehensive. Students understand the importance of Pancasila for national unity and the
character formation of future teachers, yet they still perceive it primarily at a theoretical level.
Strengthening these perceptions requires the renewal of instructional methods, the integration of
materials with contemporary issues, and lecturers’ role modeling as embodiments of Pancasila

values. These three aspects are expected to build students’ ideological awareness while
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simultaneously strengthening their resilience against the influence of radical ideologies.
Implementation of Pancasila Values in Learning and Campus Activities

The implementation of Pancasila values in the Primary School Teacher Education (PGSD)
Program at Universitas Serambi Mekkah takes place through two main pathways: the integration of
Pancasila values into the learning process and their embodiment within academic culture and
student activities. Findings from indirect interviews indicate that these two pathways are closely
intertwined, ensuring that Pancasila functions not merely as cognitive content but also as values
manifested in behavior and social interactions on campus. One lecturer emphasized that Pancasila
must be present as a value system guiding campus life dynamics in accordance with the principles
of humanity, justice, and unity.

In instructional practice, PGSD lecturers integrate Pancasila values across various courses,
particularly those related to pedagogy and character education. In the Professional Ethics of
Teachers course, for example, students are encouraged to understand the relevance of Pancasila
principles to their roles as educators. The principle of “Just and Civilized Humanity” serves as a
foundation for fostering empathy, fairness, and respect for student diversity. Meanwhile, the
principle of “Democracy Guided by the Inner Wisdom of Deliberation” is enacted through
collaborative learning methods that develop deliberative skills and collective decision-making. This
approach is considered effective because it not only instills normative understanding of Pancasila
but also cultivates democratic dispositions that students will later carry into their teaching practices.

Interviewed students also indicated that lecturers’ role modeling is a highly influential factor
in strengthening Pancasila values. Lecturers’ attitudes that respect differing opinions, provide
equitable spaces for dialogue, and demonstrate openness to diversity are perceived as more
powerful forms of character education than lecture-based methods. Students believe that the most
enduring ideological lessons are conveyed through educators’ concrete behavior rather than
theoretical explanations. This finding suggests that the success of Pancasila internalization is largely
determined by affective dimensions and moral exemplarity within the academic community.

Beyond formal instruction, student activities serve as strategic arenas for reinforcing national
values. Student organizations, leadership training programs, and the “Campus of Moderation”
initiative function as platforms for instilling values of mutual cooperation, nationalism, and social
solidarity. Students who participate in community service activities, such as teaching in remote areas

or assisting in post-disaster recovery, reported that these experiences significantly enhanced their
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understanding of the principle of “Social Justice for All Indonesians” in concrete terms. Such
activities strengthen students” appreciation of diversity and social sensitivity.

The implementation of Pancasila also manifests culturally through everyday interactions on
campus. An atmosphere of kinship, inclusivity, and mutual respect among students and lecturers
creates space for the growth of humanitarian and unifying values. Students feel valued regardless
of their backgrounds, allowing the campus to function as a conducive social environment for
internalizing national values. From their perspective, direct interaction with individuals from
diverse cultural backgrounds constitutes one of the most natural and effective forms of ideological
education.

Nevertheless, the digital era presents new challenges. The flow of information through social
media renders some students vulnerable to discourses of intolerance, hate speech, and non-Pancasila
ideologies. Lecturers view this challenge as one that must be addressed through strengthening
ideological digital literacy. The strategy involves creating discussion spaces that critically examine
contemporary issues from a Pancasila perspective, enabling students to develop critical thinking
skills rather than passively consuming information. In this way, ideological education is oriented
not only toward value transmission but also toward building students” epistemic competencies to
confront information distortion.

At the institutional policy level, the implementation of Pancasila values is reinforced through
the university’s vision, emphasizing moderate Islam and nationalism. The curriculum is designed
to integrate character education, religious moderation, and national insight across all courses.
Through this governance model, Pancasila is not treated merely as a slogan but is institutionalized
as an ethical framework guiding the behavior of the entire academic community.

Within the context of teacher education, the internalization of Pancasila becomes increasingly
significant, as PGSD students will eventually serve as character builders for future generations.
Students” awareness of their identity as ideological agents grows stronger after engaging in learning
processes and campus activities oriented toward national values.

The implementation of Pancasila values at Universitas Serambi Mekkah occurs
systematically through learning processes, lecturers’ role modeling, campus culture, and student
social activities. Challenges persist, particularly those related to the influence of digital media;
however, collective awareness within the academic community regarding the importance of

Pancasila continues to strengthen. Three main pillars, contextual learning, the moderate character of
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educators, and nationally oriented student activities, serve as the foundation for grounding
Pancasila as a shared ethos and moral guide in campus life.
The Role of Pancasila Values in Countering Radicalism in the Campus Environment

The findings of this field study indicate that Pancasila values play a strategic role in
safeguarding students from exposure to radical ideologies, whether manifested in forms of
intolerance, religious exclusivism, or antagonistic attitudes toward the state system. Lecturers
responsible for Pancasila and Civic Education courses agree that a deep understanding of Pancasila
values constitutes not merely conceptual knowledge but also a moral foundation and ideological
orientation for shaping students who are open-minded, religious, and nationalist. One lecturer
emphasized that value internalization cannot be achieved if learning focuses solely on
memorization; instead, it must involve processes of habituation, critical reflection, and collective
awareness. Accordingly, contextualized Pancasila education serves as a primary bulwark against
the infiltration of radicalism on campus.

Lecturers further observed that the threat of radicalism emerges from the limited integration
of Pancasila values into both academic and non-academic activities. Many students still perceive
Pancasila as an administrative course rather than a lived ideology. Such perceptions create an
ideological vacuum that can easily be exploited by extremist narratives offering a single truth while
rejecting plurality. Therefore, strengthening the roles of lecturers, curricula, and instructional
methods is essential to fostering students” ideological awareness and national consciousness.

Among PGSD students at Universitas Serambi Mekkah, the majority of respondents
acknowledged that Pancasila is compatible with Islamic principles, particularly those related to
humanity, justice, and unity. Several students stated that Pancasila promotes a peaceful and
inclusive understanding of religion, thus posing no contradiction to their religious identities. This
perspective reflects an ongoing process of synthesis between Islamic identity and national identity,
which serves as an important foundation for building students” ideological resilience.

Learning activities that are connected to real-life contexts were found to be more effective in
instilling attitudes of tolerance and religious moderation. In classroom discussions, students were
encouraged to interpret each principle of Pancasila based on their social experiences within the
campus environment, including cultural and religious diversity. This reflective approach enabled
students to understand that Pancasila values are not passive concepts but practical guidelines for

everyday life. Some students even reported becoming more open to dialogue with peers holding
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different views and more critical of invitations from certain groups that could potentially disrupt
social harmony.

The implementation of Pancasila values is also evident in student organizational activities,
such as those organized by the PGSD Student Association (HMPS PGSD), which actively conducts
social programs, community service, and leadership training that foster solidarity and mutual
cooperation. Collaborative activities across student organizations serve as an effective means of
strengthening national identity, building empathy, and expanding networks of tolerance within the
campus environment.

Lecturers also emphasized the importance of an inclusive campus environment as a
prerequisite for developing resilience against radicalism. For them, the ideal campus is a space for
open dialogue rather than one characterized by hegemony or indoctrination. Consequently,
activities such as national seminars, interfaith dialogues, and training on religious moderation are
considered necessary to be institutionalized, ensuring that students have a conducive learning
environment to develop critical thinking and the capacity to reject extremist ideas.

This study further reveals that Pancasila values function as a balancing force between
students” religiosity and nationalism. At an early stage, some students perceived Pancasila as a
secular concept; however, this perception shifted after participating in dialogical learning processes.
The principle of Belief in the One and Only God provides a foundation demonstrating that Pancasila
acknowledges and respects religious diversity. This change in perception highlights the importance
of pedagogical approaches that emphasize the interconnectedness of national values and religious
values.

Lecturers’ role modeling also emerged as a critical factor. When lecturers demonstrate
fairness, respect for differences, and openness to criticism, students are able to observe the concrete
application of Pancasila values. Such exemplarity functions as a behavioral model that encourages
students to internalize values of justice, humanity, and unity.

This study confirms that Pancasila is effective in countering radicalism when it is brought to
life through dialogical learning, inclusive social experiences, and exemplary conduct in academic
interactions. Knowledge alone is insufficient; students require lived experiences that connect
Pancasila values to social realities. Campuses that cultivate dialogue, tolerance, and collaboration
are proven to serve as primary fortresses for students in confronting the challenges of radicalism in

the modern era.
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Discussion

Radicalism and terrorism are essentially forms of deviant social behavior that prioritize
violence as a means of change, accompanied by claims of absolute truth believed to constitute an
ideological mission (Junaidi & Nugroho, 2023); (Lumbu et al., 2023). Terminologically, radicalism
refers to an ideology or movement that seeks rapid and extreme social and political change, even
through violent means. In a broader sense, radicalism may also be understood as a spirit of change
that is not framed by humanitarian and national values. Terrorism, meanwhile, represents the most
extreme manifestation of radicalism, in which social change is pursued through systematic violence
that instills fear within society (Angga, 2021).

In the context of PGSD students at Universitas Serambi Mekkah, the findings indicate that
radical ideological tendencies are not the result of purely religious understanding, but rather emerge
from the interaction of various social, political, cultural, and emotional factors. Lecturers and
students interviewed suggested that radical ideas often arise due to disorientation toward national
values and a weak understanding of the essence of Pancasila as the unifying ideology of the nation.
This finding aligns with previous studies indicating that radicalism is driven by a complex set of
contributing factors (Mubin & Setyaningsih, 2020); (Rijal et al., 2022); (Suwandoko et al., 2020).

First, socio-political factors are frequently identified as primary triggers for the emergence of
radical ideologies (Fikriyah et al., 2025); (Arrobi, 2021). Lecturers noted that students who experience
dissatisfaction with certain social systems or public policies tend to be more receptive to alternative,
anti-system narratives. In their view, violence committed in the name of religion often represents an
expression of disappointment with unjust socio-political realities. Therefore, radicalism should not
be interpreted solely as a religious phenomenon, but also as a response to underlying social and
political inequalities.

Second, religious emotional factors also play a significant role (Ferdiansyah, 2020). Some
students acknowledged that feelings of solidarity with oppressed Muslim communities around the
world often serve as an entry point for developing sympathetic attitudes toward radical struggle
narratives. Lecturers emphasized that this factor is more emotional than theological, as religious
teachings fundamentally promote compassion and peace rather than violence. However, when
religious zeal is not accompanied by an understanding of Pancasila values and religious moderation,

such emotions can be manipulated by extremist ideologies.
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Third, cultural factors function as an antithesis to the perceived influence of Western
secularism (Susanti, 2016). Certain radical groups view Western secularism as a threat to the purity
of Islamic culture. However, lecturers interviewed considered this perspective overly narrow, as it
rejects modernity in its entirety. In fact, Pancasila values are inherently inclusive, allowing for a
synthesis between civilizational progress and the spiritual values of the Indonesian nation.

Fourth, anti-Western ideological factors reinforce negative perceptions of Western influence,
which is often regarded as threatening the implementation of Islamic law (Susanti, 2016). Among
students, such views may emerge through uncritical religious literature or provocative social media
content. Consequently, lecturers stressed the importance of instilling an understanding of Pancasila
as an ideological filter, enabling students to objectively assess external influences.

Fifth, government policy factors also indirectly contribute to the emergence of radical
attitudes (Yani et al., 2020). Students perceive social injustice, corruption, and weak law enforcement
as factors that erode trust in the state system. In such conditions, radical ideologies easily offer
illusory alternatives in the form of an “ideal religious state.” As emphasized by lecturers, however,
Pancasila already provides a value framework that strongly aligns with the principles of social
justice, humanity, and universal divinity.

As the state ideology, Pancasila serves as the source of all sources of laws in Indonesia.
Therefore, all regulations and policies must not contradict the values of Pancasila and the 1945
Constitution (Laghung, 2023); (Semadi, 2019). Nevertheless, empirical realities indicate that the
implementation of Pancasila values has not yet been fully optimized (Aprilyautami et al., 2024);
(Jamaludin et al., 2022). Lecturers of Pancasila Education argued that the main challenge lies not in
Pancasila itself, but in the weak internalization and lack of exemplary practice. Many individuals
understand Pancasila cognitively but fail to apply it ethically and practically. Students who grasp
the Pancasila conceptually without internalizing its values risk becoming apathetic toward national
issues and even vulnerable to extremist narratives.

Radicalism can flourish when a nation neglects Pancasila as its ideological foundation. When
national values are no longer internalized, the resulting ideological vacuum is filled by intolerant
doctrines that contradict humanitarian values (Ayuningtyas & Amani, 2023); (Rahayuningsih, 2022).
From the perspective of national stability, radicalism not only undermines social and ideological
order but also threatens national unity (Ajeng Lara Sati et al., 2021); (Utami et al., 2023). In the

campus context, its impact is reflected in shrinking spaces for dialogue, declining tolerance, and
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increasing identity-based segregation among students.

To address these challenges, lecturers and PGSD students at Universitas Serambi Mekkah
emphasized that the most fundamental step is strengthening ideological resilience through
comprehensive internalization of Pancasila, covering cognitive, affective, and psychomotor
dimensions. This effort includes improving the quality of ideological education, reinforcing
exemplary conduct among the academic community, and habituating national values through
student activities. In addition, lecturers highlighted the importance of critically examining radical
ideological arguments to expose their weaknesses while simultaneously reducing interreligious
prejudice (Fuad & Nurjanah, 2022); (Rohmiyati et al., 2023); (Sinaga, 2021).

Another identified preventive measure is the creation of an academic environment that is
just, open, and respectful of human dignity. Social justice, respect for human rights, and anti-
discriminatory attitudes represent concrete manifestations of Pancasila values in countering
radicalism. When such values are embedded in everyday campus life, the likelihood of extremist
ideologies gaining influence is significantly reduced.

However, the greatest challenge lies in the gradual erosion of a deep understanding of
Pancasila among younger generations (Anshar & Setiyono, 2020); (Subekti & Toni, 2021); (Susanto,
2021). As agents of change, students bear a moral responsibility to restore Pancasila as the living
ideology of the nation. The revitalization of Pancasila values can be achieved through education,
socialization, and the grounding of noble values from an early stage. According to the Ministry of
Home Affairs Regulation No. 29 of 2011, this revitalization aims to understand and reanimate
Pancasila values in social and civic life (Faiq et al., 2022); (Hagq et al., 2023).

Each principle of Pancasila holds strategic significance in preventing radicalism. The first
principle promotes inclusive divinity; the second rejects all forms of inhumane violence; the third
guides national unity; the fourth emphasizes deliberation and democracy; and the fifth underscores
social justice for all Indonesian people. These values must be internalized by younger generations,
particularly prospective teachers, so that they can serve as ideological fortresses within society.

Strengthening civic education, fostering national character development, and providing
exemplary conduct by educators and community leaders are key strategies (Kurniawati & Matang,
2023). Students should be encouraged to participate in positive activities that enhance national
insight, deepen tolerance, and cultivate critical attitudes toward extremist narratives. In this way,

Pancasila values transcend normative memorization and become a genuine ideological force that
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safeguards both campuses and the nation from the threats of radicalism and terrorism.

CONCLUSION

This study demonstrates that learning Pancasila ideology plays a strategic role in shielding
students from the influence of radicalism and terrorism. Interviews with lecturers and PGSD
students at Universitas Serambi Mekkah reveal that radicalism among students does not solely stem
from narrow religious interpretations, but also from weak internalization of national values.
Through participatory, reflective, and contextual learning approaches, Pancasila values can be more
meaningfully embedded in students” academic and social lives. Learning models that integrate
Pancasila principles with moderate Islamic values have proven effective in fostering ideological
awareness, tolerant attitudes, and a spirit of unity within the campus environment. These findings
confirm that strengthening Pancasila ideology is not only conceptually relevant but also practically
crucial in cultivating a generation resilient to the infiltration of extremist ideologies. This study
further emphasizes that preventing radicalism in higher education must begin with the
revitalization of contextual and adaptive Pancasila ideological education that responds to students’
socio-religious dynamics. Lecturers play a pivotal role as agents of ideological moderation by
instilling values of humanity, justice, and nationalism through exemplary conduct and critical
dialogue in the classroom. The findings of this study are expected to serve as a reference for
developing ideological learning models in higher education, particularly in regions with strong
social and religious characteristics such as Aceh. Ultimately, strengthening Pancasila values through
education is not merely an academic endeavor but a strategic effort to preserve national unity and

to build a peaceful, inclusive, and civilized Indonesian society.
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