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Abstract This study aims to analyze Mondreng traditional art as a cultural learning resource
in local wisdom-based art education. The research was conducted in Dayu Village,
Nglegok District, Blitar Regency, East Java, Indonesia, where Mondreng art is
actively practiced within the community. This study employed a qualitative
descriptive approach to explore the cultural meanings and educational potential of
Mondreng art. Data were collected through in-depth interviews, observations, and
documentation involving seven informants consisting of Mondreng performers, art
group leaders, cultural figures, art teachers, school principals, local cultural office
representatives, and youth participants. Data were analyzed using qualitative data
analysis techniques involving data reduction, data presentation, and verification.
The findings reveal that Mondreng art has a structured performance consisting of
musical elements, shalawat poetry, and collective performance practices that reflect
social, cultural, and spiritual values. Mondreng is not only performed as a form of
entertainment but also functions as a medium for cultural transmission through
community-based practices. The involvement of the community plays a crucial role
in maintaining its sustainability and ensuring intergenerational knowledge
transfer. Furthermore, Mondreng art demonstrates strong potential as a contextual
learning resource in art education. Its integration into learning enables students to
understand artistic practices in relation to their cultural environment while
fostering values such as cooperation, religious awareness, and cultural
appreciation. This study contributes to the development of ethnopedagogy by
positioning local traditional art as a meaningful and relevant source of learning in
contemporary education.
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INTRODUCTION

Traditional art plays a vital role as a source of cultural learning rooted in local wisdom in
Dayu Village, Nglegok Subdistrict. Based on observations and interviews, Mondreng art serves not
only as entertainment but also as a medium for conveying social and religious values. Mondreng
activities are routinely performed during religious ceremonies and community traditions. This
demonstrates that this art form is an integral part of the community’s daily life. The values of
cooperation, togetherness, and spirituality are reflected in Mondreng practices (Nurdiansyah et al.,
2023; Sopanah et al., 2024). Additionally, traditional art can serve as a source of cultural learning,
fostering multicultural awareness (Sugiarto, 2020).

Preserving traditional art in Dayu Village is crucial to maintaining local cultural identity.
Based on interviews and documentation, the community is committed to preserving Mondreng as
a cultural heritage. Practice sessions and performances serve as learning opportunities for the
younger generation. This process occurs outside formal education and is an integral part of
community-based education. Values such as discipline, cooperation, and religiosity are learned
through direct practice. This aligns with research showing that local wisdom can strengthen cultural
identity and the sustainability of traditions (Pageh et al., 2025; Prakoso et al., 2025).

Strengthening education grounded in local cultural contexts has become a key issue in
learning development. Research into the use of local culture as a learning resource in arts education
has been extensively conducted over the past five years. Research by Sugiarto et al., (2025) indicates
that ethnopedagogy-based learning through batik heritage not only teaches technical skills but also
conveys cultural values and local knowledge in a contextualized manner to learners. Furthermore,
research by Anggraeni (2025) developed a learning module based on Besutan art, which has proven
capable of supporting cultural preservation whilst shaping students’ character through the
integration of Pancasila values.

Another study by Sugiarka (2025) found that applying ethnopedagogy to learning grounded
in local cultural media can more effectively enhance student engagement and understanding of
cultural values. Meanwhile, Sakti et al. (2024) demonstrated that integrating local wisdom into
education through an ethnopedagogical approach can raise cultural awareness and strengthen
learners' character development. Furthermore, Hasnanto (2025) found, through bibliometric
analysis, that arts education grounded in local wisdom makes a significant contribution to shaping

students’ cultural identity; however, there remains a need to develop more contextually and
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practically oriented learning models in schools.

From these five studies, it can be concluded that the majority of the research focuses on
integrating local culture into learning to enhance students’” motivation, character, and cultural
identity. However, these studies tend to remain general and have not yet examined in depth a
particular form of traditional art as a source of cultural learning within the context of arts education
grounded in local wisdom. Furthermore, studies that integrate the structural aspects of art, cultural
values, and the role of the community as a unified whole within the learning process remain limited.

From an educational perspective, the use of culture as a source of learning is rooted in
constructivism, which holds that social and cultural experiences are the foundation for knowledge
construction. Vygotsky (1978), in his work Mind in Society, emphasizes that the learning process
cannot be separated from the social and cultural context in which individuals develop. Knowledge
is constructed through social interaction and the cultural practices that exist within society. In line
with this, Bruner (1996) in *The Culture of Education* states that education is fundamentally a
cultural process, in which learning should stem from the system of meanings, symbols, and cultural
practices possessed by learners. In this context, traditional art is not merely an aesthetic object but a
system of knowledge that contains a community's values, symbols, and collective experiences,
serving as a source of contextual learning.

Furthermore, in studies of education based on local wisdom, the concept of ethnopedagogy
emphasizes the importance of grounding the educational process in local culture (Esekeshova, M.,
Kochkorbaeva, E., Manapova, 2024). Tilaar (2015), in Critical Pedagogy explains that education must
be rooted in the community's culture to shape learners' identity and character authentically.
Similarly, Geertz (1976) in The Interpretation of Cultures asserts that culture is a system of meaning
transmitted symbolically, making an understanding of cultural practices, such as traditional arts,
crucial to the educational process. Thus, the integration of traditional arts into learning serves not
merely as a teaching medium but also as a source of knowledge that enables learners to understand
the social, religious, and cultural values alive in society in greater depth.

Research specifically examining Mondreng art as a learning resource in arts education based
on local wisdom remains relatively limited. Therefore, this study aims to analyze Mondreng art as
a learning resource in arts education based on local wisdom. Theoretically, this study is expected to
enrich the literature on local culture-based arts education and ethnopedagogy, particularly in

integrating elements of local culture into teaching practice. Pragmatically, this study is expected to
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contribute to the development of arts learning models that utilize the potential of local culture whilst

supporting efforts to preserve traditional arts within the community.

METHOD

This study uses a descriptive qualitative research method that aims to analyze Mondreng art
as a source of learning in arts education based on local wisdom. This research was conducted in
Dayu Village, Nglegok District, Blitar Regency, East Java, Indonesia. This location was selected
because Mondreng traditional art is still actively practiced and preserved by the local community.
A qualitative approach was used to gain an in-depth understanding of cultural phenomena through
the experiences and perspectives of informants involved in this art form (Petty et al., 2012; Raskind
et al.,, 2019). The data in this study consisted of qualitative data in the form of interview transcripts,
field observations, and documentation related to Mondreng traditional art practices and their
educational context.

Data collection was conducted through interviews over a four-month period, from July 22 to
November 16, 2025, and through documentation to obtain relevant data on Mondreng art practices
and their relationship to art learning. The main informants in this study consisted of Mondreng
artists, art group leaders, cultural figures, and art educators involved in the preservation of
traditional arts. The informants involved in this study are presented in Table 1.

Data analysis in this study involved several stages, namely data reduction, data presentation,
and verification. Data reduction involved selecting and focusing on key data related to Mondreng
art and its potential as a source of art education. The data are then presented in narrative
descriptions, tables, or charts to make it easier for researchers to identify patterns and relationships
among data categories (Glase & Laudel, 2013; Houghton et al., 2015). The final stage is verification,
carried out from the beginning of data collection through the completion of the research to ensure
the accuracy of the findings. Several steps were taken to maintain the validity of the research data,
namely through extended observation, source triangulation, technique triangulation, and time
triangulation, ensuring the data obtained had a high level of validity and credibility (Kisely &
Kendall, 2011; Raskind et al., 2019).
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Table 1. Research Informants

No Informant Category Age Institution / Role Interview Code

1. Mondreng traditional art performer 45 years Mondreng art group W01
member

2. Leader of the Mondreng art group 50 years Community art W02
organization

3.  Senior cultural practitioner 55 years Local cultural figure IWO03

4  Arteducation teacher 35 years Senior High School IWo04

5.  School principal 48 years Senior High School IWO05

6. Local culture office representative =~ 42 years Regional cultural IWO06
institution

7. Youth member involved in 21years Community youth IwWo7

Mondreng performance group

Source: Authors, 2025

FINDINGS AND DISCUSSION
Findings

Mondreng, a traditional art form that thrives within the community, encompasses various
dimensions that extend beyond mere performance to include cultural, social, and religious values.
Through a data collection process conducted in Dayu Village, Nglegok Sub-district, Blitar Regency,
various insights were gathered illustrating how Mondreng is practiced, preserved, and interpreted
by its supporting community in daily life. These findings provide insight into Mondreng’s position
as an integral part of a cultural system that remains actively functioning within the community.

Furthermore, this study's results reveal the interconnection among the existence of
Mondreng art, the value structure it embodies, the community’s role in ensuring its continuity, and
its potential as a source of cultural learning within arts education grounded in local wisdom. These
four aspects are presented systematically to demonstrate that Mondreng is understood not merely
as a performing art but also as a source of knowledge relevant to an educational context.

Table 2. Mondreng Traditional Art as a Source of Cultural Learning in Local Wisdom-Based Art
Education in Dayu Village, Nglegok Sub-district, Blitar Regency

Structure and Cultural The Role of the Mondreng

The Exist f Mond
e Existence of Mondreng Values Community Potential

Mondreng art is still actively Contains religious values The  community It can be utilized
practiced in social and reflected in the recitation of acts as the main as a contextual

religious activities such as shalawat and religious agent in learning resource
Islamic celebrations, narratives performed maintaining  the in local wisdom-
communal rituals, and local during the performance. sustainability of the based art
traditions. art through art education.
groups and regular
activities.
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It is transmitted from Embodies social values The  community Enhances
generation to generation such as  togetherness, initiates and students’
through  direct practice cooperation, and solidarity organizes understanding of
within art groups. in group performances. performances  in local culture
various traditional through
and religious experiential
events. learning.
It is recognized across Represents cultural values Cultural figures Contributes to
different generations, as part of the local identity and artists play an character
including the involvement of of the community. important role in building, such as
youth in training and transmitting cooperation,
performances. knowledge and discipline, and
practices. cultural
appreciation.
It remains an integral part of Has a performance Youth participation Can be developed
daily cultural life within the structure consisting of in training and into an
community. music, poetic chants, and performances ethnopedagogical-
movement elements. supports its based learning
sustainability. model in  art
education.

Source: Authors, 2025
The Existence of Mondreng Art in Community Traditions

The continued presence of Mondreng art in community life can still be seen in its role in
various social and religious activities. This art form is performed during celebrations of major
Islamic holidays, ceremonial events, and various local traditions that involve community
participation. The presence of Mondreng in these activities demonstrates that this art form serves
not only as entertainment but also as part of cultural practices that hold social and religious
significance for the local community.

Furthermore, the continuity of Mondreng art is also demonstrated through a process of
transmission passed down from generation to generation. This process takes place through direct
practice within artistic groups, where younger members learn from more experienced practitioners.
Joint rehearsals and participation in performances serve as the primary means of transmitting the

knowledge, skills, and values inherent in Mondreng art to the next generation.

Figure 1. The Performance of Mondreng
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The enduring presence of Mondreng is also reflected in its recognition across all age groups
within society. This art form is not only known to the older generation, but also involves the younger
generation in both training and performances. The involvement of young people demonstrates that
Mondreng retains its appeal and relevance amidst ongoing social change, thereby enabling this art
form to endure and flourish within community life.

Furthermore, Mondreng is not separate from people’s daily lives, but rather forms an integral
part of the cultural activities that continue to be practiced. This art form is present in various social
occasions, both routine and incidental, thereby strengthening its position as part of the local cultural
identity. Its continued practice demonstrates that Mondreng is not merely a cultural heritage but
also a living tradition constantly upheld by its supporting community.

Overall, the research findings indicate that Mondreng art has a strong presence within the
community’s traditions. Its continued existence is characterized by active practice, an ongoing
process of transmission, intergenerational involvement, and its role as an integral part of everyday
cultural life. This confirms that Mondreng remains a vital component in safeguarding the
sustainability of local culture amidst ever-evolving social dynamics.

Structure and Cultural Values in Mondreng Art

Mondreng art has a distinctive performance structure and comprises several interrelated
elements. Within a single performance group, there is a clear division of roles between the musicians,
the group leader, and the performers who deliver the verses and movements. The performance
generally begins with the group leader delivering a narrative or message, followed by the chanting
of shalawat accompanied by traditional musical instruments such as the terbang or rebana. In some
sections, the performance is also accompanied by movements that flow with the presentation,
thereby forming a cohesive whole.

This performance structure demonstrates that Mondreng art does not rely solely on musical
elements but also incorporates narrative and movement as integral parts of conveying meaning. This
sequential performance pattern illustrates that each section serves a distinct function in building the
atmosphere and conveying the intended message to the audience. The integration of music, poetry,

and movement makes Mondreng a form of performing art with a systematic structure.
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Figure 2. The Instrument of Mondreng

The religious significance of Mondreng art is clearly evident through the use of shalawat as
a central element of the performance. The verses recited convey religious messages about the
community's spiritual life. Furthermore, the narratives presented in the performance also highlight
religious stories that impart moral and spiritual meaning to the audience. This makes Mondreng not
merely a form of entertainment but also a means of conveying religious values within the
community.

In addition to religious values, Mondreng art also embodies strong social values.
Performances are conducted in groups, thus requiring cooperation, coordination, and camaraderie
among the performers. Each member has a role that complements the others, so the performance's
success depends heavily on the group's cohesion. These values of togetherness and solidarity are

also reflected in the community's involvement in the performance activities.

N i o

Figure 3. Reading of thé Mondreng Book

Mondreng art also embodies cultural values as part of the local community’s identity. The
fact that it continues to be preserved demonstrates that this art form has become a deeply ingrained
cultural symbol in the local community. The performance practices passed down through
generations show that Mondreng is understood not merely as an art form, but also as part of a

tradition with profound cultural significance.
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Furthermore, the integration of musical, poetic, and movement elements within Mondreng
art demonstrates that the values it embodies do not stand alone but are interconnected within a
single cultural system. Each element of the performance contributes to conveying a message that is
not merely aesthetic, but also social and spiritual. This highlights that Mondreng possesses a depth
of meaning as a complex cultural practice. In addition to its social function, Mondreng art also has
a strong spiritual dimension. The chanting of shalawat poems, a major part of the performance,
makes this art form closely linked to the community's religious practices. One member of the
Mondreng art group explained that the religious atmosphere is very strong during the performance.

Overall, the research findings indicate that Mondreng art has a clear performance structure
and embodies interlinked religious, social, and cultural values. These structures and values mean
that Mondreng is not merely a performing art, but also a cultural representation that plays a vital
role in community life and is worthy of development as a source of cultural learning.

The Role of the Community in the Sustainability of Mondreng Art

The role of the community is a key factor in ensuring the sustainability of Mondreng art
within society. The existence of this art form is inseparable from the collective activities undertaken
by the community that supports it. The practice of Mondreng art continues because of the
community’s direct involvement in preserving and carrying out these traditions on an ongoing basis.

Art groups serve as the primary vehicle for safeguarding Mondreng's existence. Through
these groups, rehearsals and performances are organized. The existence of these art groups
facilitates coordination among members and ensures the continuity of performances, ensuring that
Mondreng remains actively practiced in various community activities.

The community plays a leading role in organizing Mondreng performances. Various social
and religious activities taking place within the community often feature Mondreng as part of the
program. This involvement demonstrates that the community takes the initiative in ensuring the
continuity of the performances. This support is evident from planning and execution through to
active participation in every activity involving Mondreng.

The role of cultural figures and artists is crucial in preserving Mondreng. They serve as
custodians of knowledge as well as the principal practitioners of this art form. Their experience
enables them to pass on the techniques, values, and meanings inherent in Mondreng to the next
generation. This process takes place through joint rehearsals and direct involvement in the

performances.
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The involvement of the younger generation demonstrates the continuity of Mondreng art.
Young people take part in rehearsals and perform in shows. This participation reflects the fact that
Mondreng still holds a place in their lives. Such involvement creates space for the ongoing process
of cultural transmission.

The research findings show that the community plays a vital role in ensuring the
sustainability of Mondreng art. The existence of art groups, the role of cultural figures, and the
involvement of the community and the younger generation form a unified whole in preserving this
cultural practice. Mondreng continues to endure as an integral part of community life, practiced to
this day.

The Potential of Mondreng as a Source of Cultural Learning

Research findings indicate that Mondreng art has great potential as a source of cultural
learning within arts education grounded in local wisdom. The elements of the performance —which
include music, poetry, and collective practices-provide a context for learning. This experience is
directly linked to learners' social and cultural lives. This makes Mondreng a relevant tool for use in
the learning process.

Mondreng can be utilized as a learning resource close to the learners' environment. Its
practice has developed within the community's daily life. Learners can understand artistic concepts
through experiences that are familiar to them. Learning thus becomes more tangible.

Engagement with Mondreng art practices offers learners opportunities to deepen their
understanding of culture. Observing performances provides insight into the meaning and function
of art in community life. Direct involvement reinforces this understanding. This process helps
learners recognize cultural values more holistically.

Mondreng-based learning encourages active learner participation. Practical activities
provide space for direct participation. Interaction within groups strengthens the dynamics of
learning. The learning atmosphere becomes more vibrant. The values embodied in Mondreng art
contribute to students' character development. Cooperation emerges during group activities.
Discipline is evident in following the performance patterns. A sense of togetherness develops
through interaction among participants. These experiences foster positive social attitudes.

Mondreng art has the potential to be developed within an ethnopedagogy-based learning
model. Cultural practices form the basis of the learning process. The experiences gained are

authentic and contextual. These findings suggest that Mondreng can be used as a relevant source of
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cultural learning in arts education.
Discussion
Mondreng from the Perspective of Arts Education Rooted in Local Wisdom

The findings of this study indicate that, in the context of art education at the high school where
the research was conducted, Mondreng art is used as a locally-based learning resource. Students are
introduced to Mondreng through observation, practice, and group discussions. The performance
structure, comprising music, shalawat poetry, and collective practices, helps students understand
cultural values firsthand. Values of cooperation, discipline, and religiosity are evident in the learning
process. This indicates that Mondreng functions as a contextual learning resource closely tied to
students’ lives.

From a theoretical perspective, these findings align with social constructivism, which
emphasizes that learning is constructed through social interaction. Vygotsky (1978) explains that
knowledge is formed through social and cultural experiences. In Mondreng practice at high schools,
students learn through direct involvement in group activities. This process reinforces understanding
through real-world experiences. This is also supported by research showing that cultural learning is
formed through collaboration and shared meaning-making (Nithideechaiwarachok & Chano, 2024).

These findings also support Bruner’s view that culture serves as the foundation of education.
Mondreng embodies symbols, values, and practices that can be interpreted within the learning
process. Students not only learn artistic techniques but also come to understand the cultural
significance embedded within them. Learning becomes more relevant because it is connected to
students” social environment. This aligns with research showing that integrating local culture into
learning can enhance student engagement and understanding (Fathurrochman et al., 2025).

Compared with other studies, these results align with the concept of culturally responsive arts
education. Traditional arts can serve as a medium for connecting learning to students’ cultural
backgrounds. Research indicates that arts-based learning can enhance inclusivity and social
interaction (Alvarez et al., 2023). Additionally, arts education contributes to students” emotional
development and resilience (Fernandez-Rodrigo & Gutiérrez-Ujaque, 2022). In the context of the
high school studied, Mondreng provides an active and meaningful learning experience.

The values embodied in Mondreng are also closely linked to character education. Students
learn cooperation, responsibility, and discipline through group activities. These findings align with

research indicating that local wisdom can serve as a foundation for character education
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(Nurdiansyah et al., 2023; Yani et al., 2025). Other studies also confirm that local culture plays a role
in shaping students” moral and social behavior (Ilham & Rahman, 2024). Thus, Mondreng functions
not only as a medium for cognitive learning but also as a means of character development.

From the perspective of cultural transmission, Mondreng practices demonstrate a continuous
process of passing down values and knowledge. This process involves students, artists, and the
community. Learning occurs not only in the classroom but also through social interactions outside
of school. This aligns with research emphasizing the importance of community-based learning in
preserving cultural sustainability (Mohd Hashim et al., 2026). Thus, Mondreng serves as a bridge
between the school and the community.

In addition, learning through Mondreng also reflects the characteristics of informal education.
The learning process occurs through practice, observation, and direct participation. Students gain
learning experiences that are not merely theoretical. This aligns with the concept of informal
education, which positions social experience as the primary source of learning (Paradise & Rogoff,
2009; Suryati et al., 2025). Thus, Mondreng expands the learning space beyond the formal classroom.

However, not all findings from other studies align fully with this research's results. Some
studies indicate that integrating local culture into education still faces various challenges.
Curriculum limitations, a lack of teacher training, and minimal institutional support are the main
obstacles (Pageh et al., 2025; Rosyidah et al., 2025). Although Mondreng has begun to be utilized, it
has not yet been fully integrated into the curriculum. This indicates a gap between cultural potential
and implementation in schools.

Based on the overall findings and theoretical analysis, Mondreng holds a strong position in
arts education rooted in local wisdom. Mondreng provides a contextual, social, and meaningful
learning experience. However, its development still requires policy support and more systematic
curriculum integration. In this regard, Mondreng is understood not only as a traditional art form
but also as a valuable learning resource for fostering students’ cultural awareness and character
development.

Mondreng as an Ethnopedagogical Practice and Its Implications for Arts Education

Research findings indicate that the practice of Mondreng art occurs through social
interactions that involve the community directly. The learning process occurs through joint practice,
participation in performances, and engagement in cultural activities. Knowledge is not acquired

individually but through collective experience. Mondreng serves as a living-learning space within
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the community. This demonstrates that culture-based learning is present in everyday social
practices.

From an ethnopedagogical perspective, this practice demonstrates that local culture can
serve as the primary foundation for learning. Cultural values, traditions, and practices become the
sources of knowledge formation. Esekeshova, M., Kochkorbaeva, E., Manapova (2024) explain that
ethnopedagogy positions culture as the foundation of education. This approach makes learning
more contextual. In this regard, Mondreng serves as a concrete example of learning grounded in
local wisdom.

These findings can also be explained within a social constructivist framework. Knowledge is
constructed through interaction and cultural experiences. The learning process occurs through
collaboration and active participation. This aligns with research showing that socially interactive
learning enhances student engagement (Milutinovi¢, 2011; Salmons, 2011). Thus, Mondreng fosters
a participatory learning process.

Compared with other studies, these findings align with the concept of culturally responsive
teaching. This approach emphasizes the importance of linking learning to students’ cultural
backgrounds. Research indicates that integrating culture into learning can enhance student
engagement and understanding (Nguyen & Huynh, 2023; Shih, 2024). In this context, Mondreng
serves as a medium that connects learning experiences with cultural realities.

The Mondreng practice also demonstrates an ongoing process of cultural transmission.
Knowledge of art and values is passed down through intergenerational interactions. This indicates
that cultural learning is inseparable from the community's role. Research indicates that integrating
local knowledge strengthens cultural identity and the sustainability of traditions (Cruz, 2025; Tariq,
2025). In this context, Mondreng serves as a medium for cultural transmission.

Furthermore, the Mondreng practice reflects the characteristics of informal, community-
based education. The learning process occurs not only in formal settings but also within community
social activities. Learning takes place through observation, participation, and direct experience. This
aligns with research showing that community-based informal learning provides more contextual
learning experiences (Heider et al., 2022; Walker, 2003). Mondreng expands the learning space

beyond the classroom.
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From the perspective of character education, Mondreng embodies values relevant to social
life. The values of cooperation, responsibility, and morality are evident in collective practices.
Research indicates that culture-based education can strengthen character development in students
(Kour et al., 2025; Purwaningsih & Ridha, 2024). These values are acquired through direct experience
in cultural activities. Mondreng serves as a medium for the education of contextual values.

However, not all studies yield fully consistent results. Several studies indicate that
implementing culturally responsive teaching continues to face various obstacles. Teacher readiness,
resistance to change, and curriculum constraints are the main challenges (Halliday, 2024; Middleton
& Haynes, 2025). This suggests that integrating culture into education has not yet been fully
optimized. Consequently, the potential of Mondreng still requires more systematic development.

Based on these findings and analyses, Mondreng holds strong potential as an
ethnopedagogical practice in arts education. Mondreng offers contextual, social, and culture-based
learning. This practice not only strengthens cultural understanding but also shapes character and
identity. Therefore, traditional arts should be positioned as a primary source of learning. This

approach can support the development of more relevant and meaningful education.

CONCLUSION

Based on the findings of this study, it can be concluded that Mondreng traditional art has
significant potential as a cultural learning resource in local wisdom-based art education. The
structure of Mondreng performances, which integrates musical elements, shalawat poetry, and
collective practices, reflects social, cultural, and religious values that are relevant to educational
contexts. The existence of Mondreng is sustained through active community involvement, including
art groups, cultural figures, and intergenerational participation, which supports the transmission of
cultural knowledge. Furthermore, Mondreng can be developed as an ethnopedagogical practice that
enables students to understand art in relation to their cultural environment while fostering cultural

awareness and character development.
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